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Abstract 

This small-scale study explores children’s attitudes, incorporating beliefs, to reading 

in a qualitative way that attempts to enable children to express attitudes about 

different types of reading materials, different contexts for reading, reading with 

different people and the function of reading. It examines the process of learning to 

read at school, in a skills-based reading environment, from the point of view of the 

children.  

Introduction  

I am a primary school teacher, currently in my fourth year of teaching. My school is a 

single form entry school, quite isolated in the north of a west London borough. My 

school has a diverse community and ethnic mix. It has three main community 

languages: English, Portuguese and Somali. The proportion of pupils for whom 

English is an additional language is almost three times the national average. The 

proportion of pupils known to be eligible for the pupil premium is higher than average. 

The proportion of disabled pupils and those with special educational needs is above 

average.  

 

At the time I undertook my research, I was teaching in Year 5, having previously 

taught the same cohort in Year 4. During this time, I became increasingly aware that 

the children in my class found it difficult to select books that they wanted to read, and 

to concentrate on reading. Many expressed negative attitudes towards reading, and 

in particular, towards reading at school.   
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I began to think that the way we are currently teaching children to read, and to relate 

to books, has gone badly wrong. The relationships we are building between children 

and books and children and stories seem strained, and for many children, appear to 

lack any deep connection. According to the 2006 PIRLs National Report for England 

“children in England had less positive attitudes to reading than children in most other 

countries and their attitudes were somewhat poorer than in 2001. Of particular 

concern is the 15 per cent of children in the sample for England who had the least 

positive attitudes, a significant increase from 2001” (Twist et al., 2007, p.32). 

 

I found this situation concerning, as PIRLs data confirms a consistent correlation 

between achievement and attitude in all countries involved in the PIRLs study (Lever-

Chain, 2008, p.84). This is supported by the research carried out by Guthrie and 

Wigfield (2000) in a study looking at 9, 13 and 17 year olds. They found that more 

highly engaged readers showed higher achievement than the less engaged readers. 

Indeed, they report remarkable cross-age comparisons. The 13 year-olds with higher 

reading engagement were higher in achievement than the 17 year-old students who 

were less engaged in reading. Guthrie and Wigfield suggest that engaged readers 

provide themselves with self-generated learning opportunities that are equivalent to 

several years of education (p.404). To understand how the education system may be 

negatively affecting children’s attitudes and engagement is therefore critical.  

Review of Literature  

The starting point for my research was an article by Lever-Chain (2008), Turning 

boys off? Listening to what five-year-olds say about reading. Lever-Chain argues that 

the current widespread skills-based approach to reading may be damaging reading 

attitudes in some children. She suggests that children often encounter reading as a 

target, and the process of learning as a hurdle rather than a pathway. This is in turn 
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eroding the pleasure that children could derive from reading. This situation has been 

further compounded by the Rose Report, which endorsed an early start to the formal 

reading process, recommending that a systematic programme of phonic work be 

implemented by the age of five, if not before (Rose, 2006, p.29).  

 

The politics of reading  

Over the course of the 1990s, a number of documents were published that heavily 

criticised the teaching of reading in schools (The Teaching of Reading in 45 inner 

London Primary Schools, OfSTED, 1996; Sponsored Reading Failure, Turner, 1990; 

Reading Fever: Why phonics must come first, Turner and Burkard, 1996). In 

particular, the OfSTED inspectors singled out the teaching of phonemic knowledge 

and skills as being insufficient and of poor quality, while Turner’s 1990 publication, 

which was an emotional outburst against a real books/whole language approach, 

attracted colossal media attention (Styles and Drummond, 1993).   

The methodology of the 1990 OfSTED report has been heavily criticised (Mortimore 

and Goldstein, 1996) and it is interesting to compare it to a report by Her Majesty’s 

Inspectorate (HMI, the predecessor of OfSTED) The Teaching and Learning of 

Reading in Primary Schools (1990), which concluded that “phonics skills were taught 

almost universally and usually to beneficial effect” (p.2), and that “successful 

teachers of reading and the majority of schools used a mix of methods reinforcing the 

other as the children’s reading developed” (p.15). This earlier report received very 

little media attention.  

Reading Fever: Why phonics must come first (1990) was published with support from 

OfSTED’s chief inspector, Chris Woodhead, despite Turner’s so-called ‘evidence’ 

about the teaching of phonics being found to be insubstantial and highly dubious by 

the Parliamentary Select Committee investigating his assertions in 1991 (Styles and 

Drummond, 1993). This paper describes the whole language approach as an 
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“astonishingly destructive phenomenon” (p.7). Turner and Burkard are adamant that 

phonics is the only method by which children should be taught to read (p.10). They 

go on to describe the dangerous phenomenon of teachers believing it is more 

important to stimulate children’s interest in books than to teach them the skills that 

they need to read, asserting “We consciously reject the notion that ‘real books’ must 

be used first to stimulate pupils’ interest in reading,” (p.23). 

In 2006, the Independent Review of the Teaching of Early Reading was published. 

The report advocated not just a systematic approach to the teaching of phonics, but a 

synthetic approach. Rose states in his review: “Having considered a wide range of 

evidence, the review has concluded that the case for systematic phonic work is 

overwhelming and much strengthened by a synthetic approach” (p.20).    

(Synthetic) Phonics - What is the evidence that it works? 

The importance of systematic phonics instruction in relation to the teaching of 

reading has been increasingly recognised by English-speaking countries (Wyse and 

Goswami, 2008). There is evidence to suggest that the teaching of phonics, 

especially in Years 1 and 2, does improve the ability to decode. However, much of 

the evidence has been collected in the context of struggling readers. There is 

significant evidence that individual children differ in their pedagogical needs, and that 

some children acquire the necessary phonological understanding prior to starting 

formal education (Wyse, 2010). Furthermore, and as Scholes (1998) points out, 

phonetic segment awareness has not shown that it improves a child’s ability to 

understand a written text.  

 

I would argue, however, that there is no evidence to support Rose’s claim in respect 

of the teaching of synthetic phonics. The Clackmannanshire studies, which had a 

profound influence on the Rose Review, were it is argued, methodologically unsound 

(Wyse and Styles, 2007, p.38). Whilst the Rose Review accepted that the studies 
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had received some criticism, it urged readers to focus on the classroom practice that 

had been observed, rather than “debating the research” (p.62). Given the 

implications of the Rose Review, any research underpinning the recommendations 

should surely have been subjected to substantial critique.  

 

Furthermore, this statement runs counter to the report of the US National Reading 

Panel (NRP) in 2000. This extensive meta-analysis concluded that while specific 

systematic phonics programmes are significantly more effective than non-phonics 

programmes, they do not appear to differ significantly from each other in their 

effectiveness (National Institute of Child Health and Human Development, 2000, 

chapter 2, p.93). More recently, England’s Department for Education and Skills 

(DfES) commissioned a systematic review of approaches to the teaching of reading. 

The methodology of this study was confined to produce a meta-analysis that included 

only randomised controlled trials (RCTs). On the basis of their work, Torgerson et al. 

(2006) conclude that “There is currently no strong RCT evidence that any one form of 

systematic phonics teaching benefits children’s reading accuracy, it should be part of 

every literacy teacher’s repertoire and a routine part of literacy teaching, in a 

judicious balance with other elements.” (p.49). 

 

This idea of a judicious balance would seem to be exactly what strong advocates of 

phonics are pushing against, and as Wyse and Styles (2007) point out, the balance 

can easily be disrupted by policy thrusts that lack a sufficient evidence base. It is 

worth noting at this point that as part of the Rose Report, the HMI found it necessary 

to visit only 10 schools (pre-judged as “representative of the best practice in the 

teaching of phonics work” (Rose, 2006, p.21)) in constructing an evidence base to 

legitimise marked changes in reading pedagogy (Wyse and Styles, 2007).  
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Torgerson et al. (2006) also report that in 43 of the studies they examined, gains 

were reported where phonics instruction was integrated with text-level learning, often 

as part of the classroom literacy or language arts-curriculum. Wyse and Styles (2007) 

explore one of the most recent studies in the group, carried out by Berninger et al. 

(2003). Berninger et al. found that the most effective conditions featured phonic 

teaching carefully integrated with reading comprehension training, using “highly 

engaging texts” (Berninger et al., 2003, quoted in Wyse and Styles, 2007, p.38).  

 

In contrast, the recommendations of the Rose Review seem to be following in the 

footsteps of the approach advocated by Turner and Burkard (1996). Rather than 

embedding phonics by linking it in a meaningful way with children’s books and other 

whole texts, the Report praises an approach that denies children books during the 

programme: “This is a very accelerated form of phonics that does not begin by 

establishing an initial sight vocabulary. With this approach, before children are 

introduced to books, they are taught letter sounds” (House of Commons Educations 

and Skills Committee, 2005, p. Ev 61). As Wyse and Styles (2007) conclude, the 

teaching of reading through synthetic phonics strongly emphasises discrete teaching 

of phonemes and graphemes de-contextualised from sentences or whole texts 

(p.38).  

 

Children’s understanding of reading 

Teachers and their practices are considered to be among the significant facts 

affecting the process of learning to read (Harste et al. 1984, Meek et al. 1983, Smith, 

1982, Nomikou, 1991). According to the Bullock Report (1975), “It cannot be 

emphasised too strongly that the teacher is the biggest single factor for success in 

learning to read and use language (p.212). Therefore, it is critical that the notion of 
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reading conveyed by this de-contextualised approach be understood, both by 

teachers and by policy makers.  

 

Research concerned with notions about reading practices in primary school 

classrooms was carried out by Stierer (1985). He argued that the ‘definitions’ of 

reading held by teachers “are not merely inherent in practices, but they are moreover 

capable of exerting real efforts on, for example, pupils’ reading strategies and 

attitudes” (Stierer, 1985, p.252, quoted by Nomikou, 1991, p.210). Meek (1989) 

states “where and how children learn to read, and continue to practice as readers, is 

always part of the reading process as they engage in it.” (p.4). This would suggest 

that children’s early experiences of reading are critical in the formation of children’s 

views about reading. Children do not learn in a vacuum, but in complex social 

settings, which influence their learning outcomes.  

 

Hale (1980) examined the theory underlying teacher behaviour in relation to the 

teaching of reading. She found that teachers sought to obtain a word-by-word 

accuracy and did not accept alternative words even when a substitution did not 

influence the meaning of the text. She argues that underlying such teaching 

strategies were particular notions of reading. In the classes she investigated, reading 

was taken to be a process of decoding and proceeding from symbols to sounds, and 

then only to meaning. In contrast, Chittenden and Salinger (2001) define reading as 

“the act of orchestrating diverse knowledge in order to construct meaning from text 

while maintaining reasonable fluency and reasonable accountability to the 

information contained in writing,” (pg.44). In their schematic conception of reading, 

they place meaning at the apex of the reading pyramid, while fluency and word 

accuracy flank each diagonal. It is suggested that the teacher behaviour, as defined 

by Hale (1980), undermines the link between reading and meaning, and as 

Chittenden and Salinger (2001) go on to point out in relation to learning to read,  “if 
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the effort consistently proves to be dissatisfying and relatively meaningless, the 

learner may eventually decide the effort isn’t worth it.” (p.41) 

 

Harste and Burke (1977) found that: “students’ predispositions to apply one 

theoretical model over another will be influenced by the instructional environment,” 

(p.33), while Barr’s research (1974-5) demonstrates the impact of the class method 

on individual children, showing that although some children in the study initially used 

a different strategy from the class, most changed in accordance with the class 

methods by the end of their first school year, and this occurred most often when the 

class method was phonics.  

 

The importance of this research is that it suggests that different classroom practices 

produce different types of reader. This idea is supported by the work of Nomikou 

(1991), which indicates that the different approaches to reading have embedded in 

them notions of what reading is, and these notions seem to have impact on what 

counts as reading for the children and upon their self-images as readers (p.217).  

The work of Borko and Eisenhart (1986) also showed that children’s conceptions of 

reading are related to their in-school reading experiences and specifically, that 

“differing conceptions of reading that good and poor readers hold are related to 

differences in their learning-to-read experiences” (p.217). Furthermore, the study 

suggests that children “define competence in reading by using those features of 

reading performance that are highlighted in group activities and teacher behaviours” 

(p.217). These findings are critical because if, in our current education system, we do 

not approach the teaching of reading in a balanced way, then the definitions of 

competence that we are setting up will be very off-balance. 
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Reading: strategy and skill, metacognition, engagement and motivation, 

epistemic beliefs and self-efficacy 

Writing about research conducted in the USA, Afflerbach et al. (2013) describe the 

effect of policy in the USA, which, they argue, acts to narrow the conceptualisation of 

reading and students’ reading development. This, they argue, creates a “cognitive 

monopoly in reading instruction” (Afflerbach et al. pg.440), in which the development 

of cognitive strategies and skills (phonemic awareness, phonics fluency, vocabulary 

and comprehension) are viewed as tantamount to successful reading. It would be 

easy to think that they were speaking of the UK, and indeed, Powling et al. (2003), 

claim that as children continue through primary school, the skills-based, mechanistic 

approach continues to dominate the way that books are used in the classroom.  

 

Afflerbach et al. argue that we need to broaden our conceptualisation of what 

developing readers need, to include both cognitive and affective factors, arguing that 

while cognitive strategies and skills, from phonics to comprehension are necessary 

for reading development, they do not fully explain developing readers’ success or 

failure. A growing picture of what this might mean is emerging from ongoing 

research. Metacognition is characterised by Borkowski and Turner (1990) as 

learners’ knowledge related to cognition, their awareness of their own thinking 

processes, their understanding of what is needed for learning, and their regulation of 

cognitive strategies, skills and the learning process. It influences students’ reading 

achievement, as students proactively set goals, select and use strategies, and self-

monitor the effectiveness of their reading to achieve goals (Zimmerman, 2008).  

 

When students’ engagement and motivation are strong, reading instruction improves 

students’ reading comprehension (Guthrie, Wigfield and You, 2012). Research also 

demonstrates that students’ epistemic beliefs influence their reading comprehension 
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(Bråten, Britt, Stromso & Rouet, 2011). For example, readers who believe that text 

consists of agreed-upon facts attend to establishing literal understanding of the text 

(Bråten et al., 2011). In contrast, when readers think of a text as being written by an 

author with a particular point of view, they focus on interpreting, questioning or 

challenging the text (Schraw and Brunning, 1999). Supporting children to develop an 

understanding of what knowledge and learning are is highly challenging, but also 

critical. When students view reading as an opportunity to construct new knowledge, 

they use higher order thinking more frequently than students who believe that the 

goal of reading is to establish only a literal understanding of the text to give back to 

the teacher. Self-efficacy influences reading success as well (Schunk and 

Zimmerman, 2007). Successful reading teachers foster students’ engagement with 

text and help build self-efficacy (Bohn, Roehrig & Presley, 2004). 

 

Afflerbach et al. (2013) suggest that despite the importance of metacognition, 

motivation and engagement, epistemic beliefs, and self-efficacy, they often do not 

receive adequate attention in the classroom, taking a backseat to strategy and skill 

instruction. My own experience in schools would indeed suggest these other 

dimensions have been sidelined. I distinctly remember realising in my first year of 

teaching that there was a great disjuncture between the reading that I wanted to see 

children engaged in, and what was, and is, tested for in national reading tests. 

Afflerbach et al. refer to the testing of students, and argue that if we continue to use 

test scores to demonstrate “superior” approaches to the teaching of reading, we will 

be locked into a system that uses only cognitive strategy and skills as evidence. They 

urge a broadening of horizons in this respect as well, and suggest that what should 

count as evidence of reading development, is students undertaking challenging 

reading, setting goals and working carefully to monitor and achieve these goals. 

Evidence should include motivated students reading more, students engaging with a 

greater variety of texts, and students persevering when reading gets difficult. 
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Students learning to question texts and authors, and to situate their own experience 

and knowledge in relation to their reading, are all evidence of reading development. 

Finally, students believing that they can succeed at reading tasks, and then doing so, 

are evidence of reading development. If these outcomes are accepted as the most 

desirable in terms of children’s reading outcomes, then the question must be: Is the 

way we teach reading currently sufficient to support children in achieving these aims? 

I would suggest that it is not. 

Hypothesis  

This enquiry examines the attitudes of a group of Year 5 children towards reading, in 

an attempt to better understand how school-based factors have impacted on their 

attitudes towards reading. I do not argue that the teaching of phonics itself is having 

a negative impact on the attitudes of children, but that the uncompromising approach 

of ardent and vocal advocates of phonics have completely distorted our 

understanding of the process of learning to read, and diverted our attention away 

from the real issues surrounding the teaching of reading and what it means to be a 

reader.  

 

As a KS2 teacher, I wanted to find out how children’s attitudes continued to develop 

as they progressed through primary school. I felt that children’s early reading 

experiences might still be acting upon their attitudes towards reading. Indeed, as 

Fulford (2009) argues, the introduction of the Rose Review (amongst other 

measures) has led to literacy being increasingly associated with highly regulated, 

instrumental curricula and testing regimes. Literacy, and specifically being able to 

read, is constructed not as a means to an end, but as an end in itself. It is seen within 

pervasive functionalist approaches in a teleological sense: that is achieving a certain 

level of reading skill, perhaps through a particular reading age or the ability to pass a 

reading comprehension test. We are not, she argues, operating within a discourse of 
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literacy, but rather one of illiteracy, which constructs ‘illiterates’ as a problem whose 

deficit must be dealt with by the application of certain external measures. Our 

persistent focus on pedagogical matters means that we often overlook what it means 

to read.  

 

It is interesting to note, that similar concerns have been expressed in the USA and in 

Australia. The concerns of Afflerbach et al. (2013), speaking of the USA, are outlined 

in my literature review, while Comber, speaking of the system in Australia, says that 

“it is interesting to think about the panic and anxiety that the demand for six-year-old 

independent readers produces here in Australia, when in other countries children do 

not even begin formal schooling or literacy learning until later.” (Comber, 2000, p.47).  

Methodology  

Attitudinal scores among children are known to have a positive bias (Lever-Chain, 

2002, p.138). As such, they may serve as general indicators, but cannot provide 

information about the diverse and complex beliefs and ideas that underpin children’s 

responses. A qualitative methodology, therefore, seemed to provide better tools with 

which to conduct such an investigation. As in Lever-Chain’s study, the aim was to 

shed light on the participants likes and dislikes in reading, which would be hidden in 

the purely quantitative measurements yielded by the attitudinal scales (Lever-Chain, 

2002, p.138). 

 

This study took a phenomenological approach, in that it focused upon the subjective 

experiences of the individuals studied. It aimed to examine their experiences, and to 

understand and describe what has happened to them from their own point of view 

(Robson, 2002).  
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Method  

I began my study by administering a questionnaire to each child in Year 5. The 

purpose of the questionnaire was to provide a general indication of children’s 

attitudes, which would enable me to identify a smaller cohort of children who would 

participate in the second, and main, phase of the study.  I based my questionnaire on 

the model used in PIRLs, adapting their statement-based approach into a question-

based approach (Appendix B), following Chapman and Tunmer (1995), who 

experimented with the wording of items by changing statements into questions, a 

technique that improved the consistency of response between positive and 

negatively worded items. Based on the results of this attitudinal survey, I identified 

the upper and lower ten percent of the participants, who were then invited to 

participate in an interview.  

 

In order to better understand the subjective experiences of the participants, I 

developed a Photographic Instrument, based upon the PRAI (Photographic Reading 

Attitude Instrument), which was initially used by Redelheim in 1975, and then further 

developed by Lever-Chain (2002) for her study into the effect of age-of-entry on boys’ 

reading attitudes. Given the lapse in time between Lever-Chain’s study and my own, 

and our differing foci, I opted to re-develop the tool, using my own images (Appendix 

C). Following on from Redelheim (1976), who printed his photographs through a 

screen in order to create a dotted effect, ambiguous as to detail, I used a filter to 

make the content of my photographs more ambiguous. The value of this approach, 

argues Redelheim, is that it provides the child with the opportunity to respond as if 

he/she were in the picture.  

 

The children were asked to respond to the images with a choice of three stickers. 

These represented their feelings about the particular activity as: “I like”, “I don’t mind” 
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and “I don’t like”. The children were shown each photograph in turn, and then asked 

to tell the interviewer about the image. As in Lever-Chain’s study, I made every effort 

to avoid direct questioning, which might lead children to offer expected answers. I 

adopted the following prompts, which were used by Lever-Chain (2001, p.74): 

 

 Can you tell me about the children in the photographs? 

 Who do you think they might be? 

 What do you think they might be doing/thinking/feeling? 

 

Whilst conducting the interviews, it became apparent that the children I was 

interviewing, who were older that those in Lever-Chain’s study, were very aware that 

children had different feelings about reading. To better understand their own point of 

view, I also asked: 

 

 How would you feel if you were doing the activity in the photograph? 

 Can you tell me more about that?  

 

It was hoped that informal conversation would allow the children to express their 

attitudes about reading within a neutral and non-judgemental context, while the open-

ended and semi-structured technique of data collection provided the opportunity for 

them to explore a range of reading experiences. The interviews were transcribed for 

analysis (Appendix E).  

 

The collection and analysis of the results was driven by the objective of examining 

the continuing development of the children’s reading attitudes over time, and 

according to their experience of learning to read at school. Specifically, the analysis 

aimed:  

1. To explore: 
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 the nature of the children’s positive and negative attitudes regarding 

reading and to identify the context of these attitudes. 

 the children’s understanding of a variety of school reading situations 

including: independent reading, guided or group reading, paired 

reading and being read stories. 

 children’s conceptions about the function of reading. 

 children’s conceptions about the role of teachers/adults in their 

reading activities.  

2. To begin to establish whether there was any evidence of between group 

(upper and lower ten percent) differences in any of these concepts. 

 

My approach to qualitative data analysis was modeled on the Miles and Huberman 

approach (2014). I created a provisional “start list” of codes, based upon my original 

research questions. I supplemented these with themes from the data that I identified 

from my initial readings. I then used Miles and Huberman’s (2014) approach of 

Deductive coding, and used the conceptual framework of my study to identify the key 

research questions (Appendix A). The results will be presented by child.  

Ethics 

This study was designed in accordance with the Institute of Education’s procedures, 

and received ethical sign-off in March 2013 (Appendix E). To protect the anonymity 

of participants, pseudonyms are used for the participants.  

Results  

Twenty-six children participated in the initial questionnaire. Three children were 

identified as having a negative attitude to reading (scoring between thirteen and 

thirty-three), ten children as having a neutral attitude towards reading (scoring 
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between thirty-four and forty-five) and thirteen children were identified as having a 

positive attitude towards reading (scoring between forty-six and sixty-five). Notably, 

the three children with the highest scores were girls, and the three children with the 

lowest scores were boys. Whilst this study did not set out to examine the impact of 

gender on reading attitude, this result is too stark to ignore (see Appendix D for 

results tables). 

 

These six children were then interviewed using the photographic test. It is worth 

noting that the results of the questionnaire and photographic test were more 

consistent for the children with positive attitudes towards reading. These children are 

higher achieving (in terms of reading and writing) than the children who scored lower 

or who scored inconsistently in the tests. This would seem to support the proposition 

of Gnaldi et al. (2005), who suggest that lower ability students have more difficultly in 

understanding and interpreting the content of attitude questionnaires.  

Margaret 

Margaret is quiet and reserved, but also seemingly very happy. She is achieving well 

above the national average in every subject. She has a keen interest in her own 

academic performance, and takes great pride in her school success. She is British, 

and English is her first language. Margaret has two siblings (younger) and lives with 

both parents. Her parents are very involved in school life and take a keen interest in 

Margaret’s academic development.  
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Photograph 11 

 

Margaret did not interpret Photograph 11 as a school activity, but suggested that a 

mum was reading to her children. She reported that she would be feeling “really 

happy and like someone cared for me ‘cause they like used some of their time to 

read to me.” This would suggest that Margaret’s home experience of reading has 

been positive, and additionally that, in a home context, she views the involvement of 

adults in her reading in a positive way.  

 

However, later on, in respect of a school reading situation (Photograph 12), Margaret 

reported that she thought the child in the photograph might feel “a bit worried about 

how the teacher will think that she is not very good at reading…” She followed on by 

saying that if she were in this position, she is not sure how she would feel because 

she would be “nervous to see if they would think that I can read or can’t…” This 

would suggest some distinction between how Margaret has experienced reading with 

adults at home, and how she has experienced reading with adults at school. In 

respect of adults at school, there would seem to be a judgement associated with the 

adult.  
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Photograph 12 

 

Margaret’s responses to the images of phonics situations betray similar concerns, 

“they might feel maybe like they can’t read if they don’t know how to sound …. they 

might be feeling really proud if they can.” She went on to report that she would feel 

“sort of like determined that I could … and like determined that I could make the 

sounds and words right.” Later on, she says “they might be feeling nervous that 

they’ll get it all wrong, and that they’ll make up a random word.” I consider that this 

anxiety that Margaret describes is a product of teacher anxiety about children’s 

progress, and our culture of testing reading, beginning in Year 1 when children’s 

phonemic knowledge is tested.  

 

Margaret did not comment about book choice in as much detail as the other readers 

with more positive attitudes. However, the comments she made would suggest that 

she has had very positive experiences of selecting and enjoying books “when you 

find a really good book, sometimes you feel like you don’t want to put it down and 

you just wish you could stay there forever.” Her response to photograph 5b, however, 

would suggest that this has not always been the case, particularly in respect of 

guided reading activities. She immediately identified the photograph as a lesson, and 

said that she would enjoy the activity, “as long as it was a book that doesn’t go on 

and on about the same thing and then come back to it later and carry on …” There 
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would appear to be a distinction for Margaret between reading that she has found, 

and reading that is directed and part of a lesson.  

 

 

Photograph 5b 

Jane 

Jane is academically very successful, but is quite isolated in terms of her friendship 

groups at school. She is an only child, who lives alone with her mother. Jane shows a 

preference for talking to adults, and will often opt not to take part in activities she 

views as ‘childish’. Jane is British, and English is her first language. Jane’s mother 

takes an interest in Jane’s academic performance, but does not involve herself in 

wider school life.  

 

Photograph 7 
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Jane would appear to have well developed ideas about book choice, and her own 

preferences: “… I think everybody has a type of book that they do like, and a type of 

book that they don’t like because I like books that have, that might be traditional and 

have happy endings, I like books that, um, like a mystery book, and um, I would like 

to know what happens next. But books I really don’t like are like books like horror and 

scary ones…” Throughout her interview, and as described above, Jane consistently 

makes a connection between book choice and enjoyment and reiterates her clear 

preference for (and against) particular genres. For example, when deciding which 

sticker to allocate to Photograph 15, she reports “it depends what type of book it 

would be because if it was, for example, a book about horror or something, then I 

wouldn’t like it but he looks like he really enjoys it, and if I had a book I would enjoy 

then I would feel happy.” Again, in response of Photograph 7, Jane allocates a yellow 

sticker because she does not know the story that the teacher is reading, and so does 

not know whether she would like it or not. Her responses throughout the interview 

would suggest it is less any particular activity or context that determines her level of 

enjoyment. Instead, she tries to determine whether or not the book in the image is of 

potential interest to her.  

 

Jane appears to share Margaret’s feelings of anxiety in respect of reading with a 

teacher, reporting that the child in Photograph 12 might be feeling “anxious about 

reading it,” and stating that she would not like this activity because she does not like 

reading to other people. She viewed Photograph 11 as a school situation and 

reported that if somebody took the time to read to her, she would feel happy because 

“they’ve took their own time to read to people.” Interestingly, however, Jane interprets 

the body language of children in the actual photograph as being “really sad”. She 

focused on one child saying “especially this one because she’s like, her body 

movement is like that, and she doesn’t look like, really active, and yeah.” It is not 
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clear why Jane has interpreted the image in this way. However, as will be seen 

below, Adanna responds in a similar way to the image. 

 

Jane does not identify phonics by name, but expresses similar feelings to Margaret 

about the phonics images. She reports “they might be feeling happy it’s their turn, 

they might have got the answer right or they could be feeling, um, like, they don’t 

want to say the answer, um, point, and they might be feeling anxious because they 

might get the wrong answer.” For Jane and Margaret, phonics instruction would 

appear to be an antagonising factor for their anxieties about reading, and fear of 

being identified as somebody who cannot sound out, and who therefore, cannot read.  

Adanna 

Adanna is a high-achieving girl, who takes a great deal of interest in her schoolwork. 

She is Nigerian, and lives with both parents and one sibling (younger). English is her 

first language. Her parents are very supportive of her academically, and frequently 

seek advice about academic resources that they can use at home.  

 

Adanna, who scored overall highest in terms of attitude (if the results of the 

questionnaire and photographic test are taken together) appeared to have a very 

developed sense of how to select reading matter that would be of interest to her. 

When questioned about how she would feel if she were engaged in a particular 

reading activity, she responded “..I’d like it because I like a variety of different books 

and if I, usually, I choose a book by reading the back first and looking at the pictures 

and flicking through some of the pages.” Adanna was the only participant who 

referred to “favourite” books (suggesting that a child in the images might be reading 

their favourite book, and later that a teacher or parent might have saved their 

favourite book to read to the children in the image). It is suggested that having this 

concept of favourite books is important because according to Weinberger (1996), the 
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favourite book is a way of gauging children’s level of experience and interest. Whilst 

Adanna did not name her own favourite, her understanding of the concept would 

suggest that she has considered what her own favourite book(s) is/are.  

 

Adanna’s response to Photograph 7 is similar to Jane’s as she too suggests that her 

level of interest in the story the teacher is reading, would determine how much she 

enjoyed the activity. Like Jane, it would appear that the enjoyment factor is linked to 

book choice, rather than anchored to the context.  

 

Adanna’s feelings about adult involvement in her reading appear complex. She 

suggests that the adult in Photograph 11 could be a teacher or a mum reading to the 

children in the image. She focused on the same child as Jane, and stated “I think this 

little girl likes the book, but I’m not sure about this one … Um, maybe because she 

doesn’t find it interesting because the mum is trying to read the book to her so she 

can at least try and be interested again, but she can’t really see and isn’t getting the 

mum’s attention. She can just hear.” When asked about how she would feel in this 

situation, Adanna responds “Well, if I was this little girl, I wouldn’t feel very nice or 

kind because I’d think that as much as a I want to listen to the story, I also want to 

see the pictures but the teacher is directing the story the other way.” Adanna’s 

comments would appear to suggest that her experience of reading, perhaps at home 

and at school, have involved at some point, a feeling of being excluded by the 

teacher or parent. Whilst not expressed quite as clearly, it is suggested that Jane’s 

response to this image could suggest that she has experienced a similar feeling.  

 

Adanna does not identify phonics by name, and appears to have the least familiarity 

with the phonics situations. She concludes in respect of Photograph 14 that the 

children are sorting words into sounds. She reports that the children in the image 

would be happy because they are learning new things, and that she would be happy 



  24 

because she enjoys working hard and learning new things. Adanna focused on 

phonics as a method of learning new words, and also with working hard. She did not 

explicitly connect phonics with learning to read.  

Kyle 

Throughout Foundation Stage and Key Stage One, and for some of Key Stage Two, 

Kyle habitually demonstrated very extreme behaviours, which were a huge detriment 

to his learning. He was diagnosed with a speech and language difficultly, but later 

removed from the Register. He was born in the UK, but strongly identifies with his 

Caribbean heritage. English is his first language. He lives with his mother and older 

sister. His mother is supportive of Kyle personally, but does not have a strong 

interest in his academic achievement. Kyle often expresses sadness that he does not 

see his father as often as he would like, and attributes a number of his own 

personality traits to a lack of male role-model.  

 

 

Photograph 15 

 

Kyle did make reference to “interesting books” and the fact that they can keep him 

awake, and make him want to “stay up longer” at bedtime. He said in respect of 

Photograph 15 “It looks like an interesting book so, um, um, I think I would be feeling 

happy.”  This would appear to suggest that for Kyle, there is an association between 

reading and enjoyment or happiness, and that this is linked with book choice, and 
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being able to select interesting books. However, he did not appear to have a very 

developed sense of what makes a book interesting, suggesting only that “action” is 

what makes particular books interesting. At one point he stated “I wouldn’t like 

reading because I can’t find fun stuff to read.” It would appear from these comments 

that Kyle has experienced feelings of interest and enjoyment in relation to reading, 

but does not experience these feeling regularly or consistently because he is unable 

to find material that he wants to read. 

 

Kyle had very strong views about the involvement of adults, and repeatedly 

expressed the view that adult involvement limited opportunities for learning, and 

independence. For example, he said in respect of Photograph 5b: “they might all be 

having different emotions because … um they look about four or five and I think 

when you are four or five you want to start reading on your own and you don’t want 

your teacher to start reading to you because … yeah … you just want to be more 

independent.” He draws a contrast with this photograph later on, when he says of a 

picture of two children reading independently “It’s not with their teacher this time, so 

this time he might be doing a bit more learning, so I think I’d give it a green.” It 

appears at points as if Kyle viewed working with an adult as a sign of his own inability 

to achieve something independently: “I think she just wants the teacher to go ‘cause 

if she can do it herself and she doesn’t need the teacher then she’ll just ... she might 

not feel that happy because the teacher is helping her and she could be more 

independent.”  

 

Additionally, Kyle associated adult involvement with being forced to read, saying in 

respect of Photograph 9 “He might be feeling unhappy because his mum might have 

told him to start reading and maybe he doesn’t like reading, he’s just told to.” He talks 

about having to read at home, and then goes on to say “I wouldn’t want to read at 

school neither, but you have to.” 
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Photograph 9 

 

Kyle identified Photograph 11 as representing a home reading situation. He 

suggested that the children in the image would be enjoying the activity, saying “they 

are little kids so they I think they will be enjoying themselves because I think every 

baby likes stories.” However, when asked how he would feel if he were doing the 

activity, he says that he would not like it because he can read by himself. It could be 

suggested that Kyle’s response to this image suggests that he views reading, or 

listening to stories for enjoyment, as something that declines as children get older, 

and from quite a young age. 

 

Kyle appears most positive about phonics, and in one instance allocated a green 

sticker to the phonics activity. He reported that the children might be happy because 

“they’ve learnt a new thing, learnt new phonics. Phonics gives children words that 

they’ve heard before or new words. This is probably new words.” He goes on to say 

that he would be happy in this situation because he would be able to tell his mum he 

had learnt new words, and learning new words would help him to become more 

grown up and mature. Kyle does not link phonics with learning to read, but clearly 

sees it to be of value to him in terms of developing his vocabulary. 
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In considering the choices Kyle made when allocating stickers and responding to 

photographs, the National Literacy Trust’s finding that boys were more likely to 

perceive readers as being geeky or a nerd than girls (Clark et al. 2008) are perhaps 

of relevance. For example, Kyle gave a positive verbal response to Photograph 15, 

saying “It looks like an interesting book so, um, I think I would be feeling happy.” 

However, he then went on to allocate a yellow sticker.  

Karim 

Karim is generally quiet within the classroom, and is performing slightly below the 

national average. He is Somalian, and Somali is his first language. His English is 

socially fluent, but he continues to need additional support with his writing. He lives 

with both of his parents and is an only child. His parents take an interest in Karim’s 

academic welfare. 

 

Karim made no explicit reference to book choice, other than to describe his dislike of 

poems: “I wouldn’t like it because I hate poems.” However, he was able to say in 

response to a photograph of two children reading a book with a cuddy toy 

(Photograph 8 ) “…it’s like funny, you can laugh, and it looks like a funny story.” This 

would suggest that funny stories are something that Karim has enjoyed reading in the 

past. Additionally, at points in his interview Karim refers to stories that are “good”. For 

example,   “…sometimes you wouldn’t mind if somebody was reading to you if it was 

a good story.” This would suggest that he distinguishes between stories he thinks are 

good and stories he thinks are bad. However, he does not elaborate, or describe 

what he thinks a good story, a good book or interesting reading material might 

constitute.  

 

Karim appeared to have similar views to Kyle on adult involvement in reading 

activities. For example, when viewing an image of a teacher reading to children, 
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Karim had intended to allocate a yellow sticker, indicating that he would not mind the 

activity, but at the last minute changed his mind and allocated a red sticker. When 

prompted to explain his change of mind he answered “Because if you can read to 

yourself, what is the point of your teacher reading to you?” He also reported that the 

children in Photograph 15 would be happy “because they have independence.” When 

asked what he meant when he said independence, he responded “Independence 

means no-one is reading to them or helping them when they read.”  

 

Yet, in his discussion of Photograph 12, Karim said “I wouldn’t mind the teacher 

supporting me, just in case I made a mistake.” These opposing ideas continue to 

manifest throughout Karim’s interview. For example, when discussing Photograph 

11, Karim reports that he is not sure about this photograph, and how much he would 

like the activity. He says that he wouldn’t mind, but is not sure about which sticker to 

allocate: “Mmm, this one [yellow] because sometimes you wouldn’t mind somebody 

was reading to you if it was a good story, but also this one [red] because if you can 

read it yourself, what is the point of somebody reading it to you?” In the end, Karim’s 

feelings of reluctance in respect of being read to took precedence and he selected a 

red sticker. This would suggest that the lack of control over the reading situations that 

he must take part in at school could have an impact on Karim’s attitude towards 

reading. It is not the book, or the story that Karim is objecting to (indeed, it could be a 

good story), but the story being read to him when he feels like, or wants to be viewed 

as, a competent reader.  

 

In response to a situation that Karim identifies as being one of learning phonics, he 

says “if they know how to read they wont enjoy it. If they don’t know how to read 

maybe they will enjoy it.” Karim does connect phonics with learning to read, and has 

a more negative attitude towards phonics than Kyle and Anis. In one instance he 

allocates a red sticker, and in the other a yellow. He explains that the children in the 
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picture “are learning and maybe they are not enjoying it.” He qualifies this by saying 

that only those who cannot read would enjoy a phonics activity. This could suggest 

that Karim has experienced being taught phonics when he was already able to read.  

Anis 

Anis is academically above the national average, and is highly capable in terms of 

learning. His parents are Somalian, and Somali is his first language. Having lived in 

the UK from a young age, his English is socially fluent, but he continues to need 

some additional support with academic writing. He has nine siblings, and his mother 

is the main carer, as his father does not currently reside in the UK. 

 

Anis presents a complex picture in terms of book choice, and his descriptions of the 

type of book he enjoys (or does not enjoy). In response to being asked to describe 

how two children reading a tablet together in one photograph might feel, he says: “… 

bored because if it’s a story, I don’t like stories, but maybe I wouldn’t mind because 

there are certain stories I do like and certain stories I don’t like …. Certain stories I do 

like, they’re crime and crime books and stuff, and certain stories I don’t like, people 

getting murdered and terrorists.” It is not clear, in this instance, how Anis is using the 

word ‘stories’. He appears to be speaking of fictional stories when he says “crime 

books”. However, it seems likely that when he speaks of stories about people being 

murdered and terrorists, he is speaking of stories that he may have heard in the 

news, or read in a newspaper. When compared to comments made by children who 

scored higher on the questionnaire, Anis does not seem to have a pre-existing idea 

of how he selects books, or the type of book he enjoys. Rather, he seems to be 

thinking on his feet, and having to modify as he goes. For example, he begins by 

stating “I don’t like stories”, and then goes back and correct himself: “…there are 

certain stories I do like…”  
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He confirms this idea of liking particular books or stories when he says later on “If it 

was a book that I liked, I would probably enjoy the activity.” This again draws a strong 

link between choice of book and the level of enjoyment associated with reading it. 

Finally, Anis appears to make a link between the layout, or appearance of a book, 

and the amount of enjoyment he would anticipate getting from that book: “If you’re 

looking at a book and you see the way it’s set, you think the book is fun and you start 

reading it.” Whilst this is not articulated as clearly, it would seem that Anis is saying 

something similar to Adanna, when she talked about reading the back of a book, 

flicking through and looking at the pictures. Both children seem to understand that 

clues can be gleaned from a book, prior to reading, which will indicate whether or not 

they are likely to enjoy it.  

 

Anis’ comments about the involvement of adults in reading activities initially seemed 

to be more positive that the other readers with a more negative attitude. For example, 

he was the only child to allocate Photograph 5b a green sticker, and reported that he 

would enjoy it because “there’s not a lot of children and a teacher.” He only briefly 

refers to it as a reading situation, saying: “they might be doing reading or phonics or 

something.” For Anis, the activity of reading itself seems to be of less important that 

the context. 

 

However, Anis’s response to Photograph 7 tells a different story about how he 

perceives adult involvement. He said: “The teacher might be reading to the whole 

class a story, and the whole class might be enjoying themselves because there might 

not be no questions and they might be having fun.” When asked to elaborate, he 

went on to say: “if somebody was reading us a story without questions the teacher 

would be asking about the story and there would be no instructions because 

everybody would be interested in the story … I get quite annoyed because it might be 

a part of … there might be a question … the story might be carrying on and there 
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might be something interesting, and the teacher says stop.” Anis’ response would 

appear to suggest that teacher marshalling of reading activities interrupts the flow 

and enjoyment of a story.  

 

Later, he says “In a book if someone keeps talking for so long, you might get bored 

but your lesson still goes on and on, and all you feel is you want to stop, but you 

don’t stop because you have to carry on your lesson.” I found this comment to be 

incredibly revealing in terms of how children can experience reading at school. They 

often have little, or no choice in respect of when they read, what they read and how 

much they read. It is therefore of little surprise when children begin to view reading 

not as a pleasurable activity, but a forced activity.  

 

Anis does not appear to view phonics negatively, and allocated a green sticker in one 

instance. He reports that phonics could be fun “because you could learn more”. His 

focus is upon using phonics in order to create and analyse words. Again, he makes 

no connection between phonics and reading.  

 

Anis’ descriptions of the reading activities were particularly revealing in terms of his 

views of the function and purpose of reading. In response to Photograph 8, Anis 

suggests that the children will be enjoying themselves because “they might be 

making up their own words to the story.” Given the context of this photograph (young 

children, with a book and a toy), this comment may not seem to be of particular note. 

However, Anis goes on to say that the words that the children might be using  “might 

be interesting words that they think of, and not boring words in normal stories.” He 

reports that this activity would make him feel happy, and that making up his own 

words would be more fun. He comes back to this idea when he looks at Photograph 

11, suggesting that the teacher has allowed the children to make up their own 

creative words for the story, and for Photograph 14, when he suggests that the 
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teacher is giving the children syllables and another part of a word, and asking 

children to make up a new word. In respect of Photograph 15, he suggests that the 

children might be enjoying themselves because they are “picking their own words, or 

using the words from the thing or … they might have picture books and choose the 

words.” Eventually, when asked about the idea of children choosing their own words, 

he explains “when you’re reading a book and you don’t know what the word or words 

mean, or what to do, you might stop reading the book and leave it somewhere.” 

 

 

Photograph 14 

 

In thinking about the origins of Anis’ ideas about reading, it is suggested that there 

may be a link with phonics instruction because nonsense words are something that 

feature in phonics instruction and phonics testing. Further, where Anis has 

encountered difficultly in reading, it would seem as if he has adapted his 

understanding of the process of reading in order bypass the difficultly. His concern is 

not about reaching an understanding of the text or maintaining reasonable fidelity, 

but about avoiding the boredom he associates with a traditional approach to reading, 

and filling the gaps in his understanding with something else. A comment that Jane 

made in respect of phonics perhaps sheds some more light on this. Jane 

demonstrates a very clear understanding of reading being linked to meaning and to 
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enjoyment throughout her interview, but when discussing phonics, she says of the 

children in the image “they might be feeling, they might want to know what the words 

mean and they might be frustrated that they don’t know what they mean or how to 

pronounce them.”  

Analysis and discussion  

The way that children understood reading was very varied. The children with more 

positive attitudes clearly saw themselves as readers, and used the phrase “I like 

reading” throughout their interviews. The children with the less positive attitudes did 

not use this phrase. Additionally, the children with more positive attitudes clearly 

understood not all children did like reading, and each of them made explicit reference 

to this in their interviews. The children with the least positive attitudes did not refer 

this to in the same, explicit sense. However, Kyle and Karim did make reference to 

the fact that some children might be experiencing different feelings and emotions in 

response to a particular activity. It is suggested that these comments are revealing in 

terms of the children’s reading self-perceptions.  

 

According to Chapman et al. (2000) academic self-perceptions form in response to 

how well children master important academic skills, their experience of ease or 

difficulty with academic tasks, and the manner in which academic performance is 

interpreted by teachers. For children who experience initial and specific difficulties in 

learning to read, generalised deficits in learning may result because of 

behavioural/cognitive/motivational spinoffs from failure at such crucial tasks as 

reading. 

 

The speed at which attitudes and beliefs can develop in children is something that 

must be considered, and according to Chapman et al. (2000) is often 
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underestimated. Chapman et al. (2000) found that within the first two months of 

schooling, differences in reading self-perception become evident. As Spear-Swerling 

and Sternberg (1994) observed, “Once children have entered the ‘swamp’ of 

negative expectations, lowered motivation, and limited practice, it becomes 

increasingly difficult for them to get back on the road of proficient reading” (quoted by 

Chapman et al., 2000, p.707). It is suggested that as children who are struggling with 

reading increasingly become exposed to texts that they cannot access, and 

experience pressure to move on to reading ‘chapter books’ and complete more 

complex comprehension activities, they are increasingly likely to withdraw from the 

activity of reading altogether. 

 

It is notable that the children in my study with the most positive attitudes were also 

the most able readers. The children with the least positive attitudes had all 

experienced some difficultly in learning to read. Anis and Karim both spoke English 

as an additional language, while Kyle had speech and language difficulties. Karim 

and Kyle had both been involved in a phonics intervention to support struggling Key 

Stage 2 readers. The results of this study would appear to run counter to the Rose 

Review’s claim that ‘quality first teaching’, based upon the explicit teaching of 

synthetic phonics, works for the significant number of children who begin their 

reading journey at a disadvantage (Rose Review, 2006, p.5).  

 

When talking about the photographs that depicted phonics situations, overall the 

children did rate them particularly negatively, or particularly positively. However, they 

clearly connected phonics with learning, and, in the case of two of the three the 

children with the most positive attitudes, with the possibility of being unsuccessful in 

their learning. It is interesting to consider that feelings of anxiety seemed to be more 

pronounced in the children with more positive attitudes. Hattie and Yates (2014) 

describe the Dunning-Kruger effect, and its impact on children’s self-knowledge. 
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They found that children at the bottom of a class had no awareness of the fact that 

they were below average and tended to overestimate their performance, while higher 

achieving students were more likely to slightly underestimate that performance. 

Crucially, these children still believe that they are doing OK, and the occasional, 

modest success sustains the illusion of basic competency. The more positive 

reactions of the lower ability students can be explained in part, I believe, because 

small pockets of success are more achievable, and measureable in respect of 

phonics. This could be seen in the remarks of Kyle when he reported that he would 

feel happy because he could tell his mum that he had learnt more words. It does not 

appear, however, that modest success in phonics provided Kyle with the skills, 

confidence or impetus he needed to apply his phonemic knowledge and awareness, 

in support of his own independent reading.  

 

Choice of reading matter was something that appeared important to all of the 

participants. It is notable that all of the children with a more positive attitude towards 

reading seemed to have a more developed understanding of how to select reading 

matter that would be of interest to them. Adult involvement and independence were 

topics that arose in each child’s interview. The readers with the least positive 

attitudes tended to be more resistant to adult involvement, including being read to, 

whilst the readers with the more positive attitudes tended not to be as resistant to 

being read to. The readers with a more positive attitude were not, however, without 

concern about teacher involvement in their reading. Margaret and Jane both 

expressed feelings of anxiety in respect of teacher involvement with their reading. 

Both of these factors seemed to fuel the male reader’s hostility towards reading. Kyle 

and Anis mentioned reading being a forced, or compulsory activity, and all three boys 

appeared resistant (in differing degrees) to the level of control held by adults in 

respect of their reading.  
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In a study in the US, Davis (2010) compared the effects of skills-based and whole-

language instruction on 7-8 year olds. The data she gathered suggests that choice 

affects students’ perceptions about reading activities. Almost two-thirds of students 

disliked having the teacher select books for them (Davis, 2010, p.65). Control was 

also key. When students were provided with a degree of control in their learning 

processes and outcomes, they often chose to read more than the requisite amount, 

voicing recommendations to friends and making observations about differences 

between different versions of stories. The skills-based programme, which 

emphasised teacher controlled learning experiences, meant students had a lack of 

control. Only when students were able to exert control over the learning process did 

their reading behaviours reflect engagement in learning tasks (Davis, 2010, pp.71-

72). In thinking about how to support children with more negative attitudes in 

developing more positive feelings towards reading, it is suggested that control and 

choice must be considered key factors.  

Multiple studies suggest that boys have a more negative attitude towards reading 

than girls (Wigfield and Guthrie, 1997, McKenna, 1995). According to Millard (1997), 

the rejection of literacy activities has become part of boys’ affirmation of their 

masculinity. Crucially, in respect of my study and its results, Millard suggests that 

boys’ feelings towards reading are compounded by the tendency of early reading 

instruction to ignore boys’ preferences in reading choice. My results would seem to 

support this assertion.  

Conclusion  

A great deal of concern about this reading situation has been expressed by Michael 

Rosen: “There is a huge push to create an environment … where books are 

secondary to the process of reading. This seems oxymoronic to me. We must have 

at the heart of learning to read the pleasure that is reading. Otherwise why bother? 
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You could learn phonics, learn how to read and then put it behind you and watch telly 

– you’re given no reason to read. There are many ways in which people learn how to 

read; the idea that there is one way is an outrageous fib.” (Pauli, 2007).  

 

These conjoined ideas - of there being a single way to learn to read, and the idea 

that learning to read can take place in the absence of meaningful text, as would 

seem be advocated by the Rose Report (2006), were examined in the seminal work 

Inquiry into Meaning, written by Chittenden and Salinger (1985, revised 2001). The 

key findings of the study were that children exhibited very different learning styles as 

readers from the beginning, and these related to their overall learning styles. This 

would indicate, as do the results of the present study, that there is no one-size-fits-all 

approach to the teaching of reading.  

 

Furthermore, the act of reading involves constructing meaning from a text, and does 

not merely refer to reading a word out of context. The de-contextualised approach 

advocated by Jim Rose (2006) distorts the relationship between children and texts 

and, I would suggest, sets the most vulnerable children up to fail. As described by 

Haste et al. (1984) “The language process does not function unless or until a 

language user imposes context. To fail to contextualise is to fail to understand.” 

(p.151). Critically, Chittenden and Salinger (2001) characterise reading as a skill. 

Phonics may build up knowledge in respect of reading, but it does not develop the 

skill. The only way in which children can master the skill of reading is to practice 

negotiating text, and once started “the brain picks up additional knowledge in the 

course of practice efforts” (pg.41). Chittenden and Salinger found that as children 

continued through a text, they sometimes showed dramatic increases in their level of 

control, leading them to conclude that a capacity to build on growing familiarity with 

the material is apparent when children read whole texts. Barrs (2005) points out that 

this is a “nice proof of what we may feel we know about the crucial role of the text in 
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reading – the way a text can support a reader – and it is also important evidence of 

the value of assessing reading in the context of whole texts.” (p.49). This runs 

counter to the claims of Turner and Burkard (1996), who assert that the “independent 

reading of text does not become a meaningful or interesting activity until the text can 

be read with relative ease.” (p.23). I would argue that this position demonstrates a 

lack of understanding of the way in which children begin to relate to stories, and the 

books they encounter, as emerging readers.  

 

Finally, Chittenden and Salinger’s work (2001) shows that instructional materials, 

direction and intervention that in effect try to change or otherwise predetermine how 

children orchestrate their knowledge about reading will most likely be self-defeating, 

and in the long run such efforts may sever children’s access to the very judgements 

that best enable them to make sense of text (p.137). This offers some explanation of 

the feelings expressed by the children with a more negative attitude in my study. It is 

worth noting that as the children with more negative attitudes had experienced more 

difficulty in learning to read, they would have been subject to additional instruction 

and intervention. These interventions were, in large part, a phonics-based 

programme.  

 

Wyse (2000) argues in favour of a wider range of research, and in particular, 

qualitative educational research, being taken into account when considering 

evidence of what works in reading. This, he argues, would enable one to think about 

the reading process as something that involves people learning to read in a social 

context and understand reading as part of an “inter-connected process that includes 

the learning of writing, talking and language.” (p.361). Styles and Drummond (1993) 

present us with a stark choice: “We can choose to conceptualise learning to read as 

a life-long task, at which all can and will succeed … we can hold fast to the conviction 

that all our pupils are effective learners if we do not disable them with inappropriate 
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practices; we can celebrate our belief that they will all learn to read, if we give their 

learning the attention, the respect and the resources it deserves. Or, we can see 

learning to read as a straight line progression through a list of well-defined 

hierarchically arranged skills. Up this ladder our pupils must climb, even though not 

all of them will reach the top, and some will never pass beyond the first few rungs. 

But rung by rung, up they must go; those who seem to stop are plainly failures, when 

their business is to keep climbing. This model presupposes failure; it stigmatises 

those who do not limb with the crowd, whose performance lowers the standards and 

hits the headlines.” (pp.11-12).  
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APPENDIX A - Coding 
 
First cycle codes: 
 

• READING AT SCHOOL (Process code) 
• READING PROCESS(Process code) 
• ENJOYMENT (Emotion code) 
• “I LIKE READING”(In vivo code) 
• TEACHER/ADULT INVOLVEMENT AND INDEPENDENCE 

(Descriptive/Emotion code)  
• READING AS A FORCED ACTIVITY(Process code) 
• ANXIETY/WORRIES/FRUSTRATIONS (Emotion code) 
• PHONICS (Process/Descriptive code) 
• “LEARNING”/”LEARNT”/“LEARN”(In vivo code) 
• BOOK CHOICE (Descriptive code) 
• “FAVOURITE” (In vivo code) 

 
In my second cycle of coding, as described by Miles and Huberman (2014), I 
moved into patterning, looking for overarching themes. I organised my data in 
this cycle as follows:  
 

• Attitudes and contexts: READING AT SCHOOL; ENJOYMENT; 
ANXIETY/WORRIES/FRUSTRATIONS; TEACHER/ADULT 
INVOLVEMENT AND INDEPENDENCE and PHONICS. 

 
 

• Meaning, purpose and function of reading: READING PROCESS; 
“LEARNING”/”LEARNT”/“LEARN”; SOME CHILDREN LIKE READING, 
SOME CHILDREN DON’T and “I LIKE READING”. 
 

• Book choice: BOOK CHOICE  and “FAVOURITE”. 
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APPENDIX B - Questionnaire 
 Very much A little Not sure Not much Not at 

all 
Do you like 
reading 
stories? 

     

Are you 
interested in 
books? 

     

Do you like 
reading 
comics or 
magazines? 

     

Do you like 
reading 
poems? 

     

Do you think 
reading is 
difficult? 

     

Do you like 
reading 
silently by 
yourself? 

     

Do you like 
watching TV 
better than 
reading 
books? 

     

Do you like 
reading at 
home? 

     

Do you like 
going to the 
library? 

     

Do you like 
reading 
information 
books? 

     

Do you like 
reading with a 
grown up to 
help you? 

     

Do you enjoy 
reading? 

     

Do you think 
reading is 
boring? 
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APPENDIX C – The Photographic Instrument 
 

 
Prompt card provided to participants 
 

 
Photograph 1 
 

 
Photograph 2 
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Photograph 3 
 

 
Photograph 4 
 
NB. Photographs 1-4 were intended to introduce children to the Photographic Instrument, and were not 
all intended to relate to reading.  
 

 
Photograph 5b 
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Photograph 6 
 

 
Photograph 7 
 

 
Photograph 8 
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Photograph 9 
 

 
Photograph 10 
 

 
Photograph 11 
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Photograph 12 
 

 
Photograph 13 
 

 
Photograph 14 
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Photograph 15 
 

 
Photograph 16 
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APPENDIX D – Results 
 
Questionnaire and Photographic test result for six main participants: 

 
 
 
 
 
 
 
 
 

 
Results by image: 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 Questionnaire Photographic test 
Kyle 17 25 
Anis 19 33 
Karim 32 23 
Margaret 54 33 
Jane 54 32 
Adanna 55 33 

Photo Number Anis Karim Kyle Margaret Adanna Jane 
Total for 
image 

5a Paired reading with 
technology 3 2 3 3 3 3 17 
5b Guided reading 3 1 1 2 2 2 11 
6 Paired reading 2 2 2 3 3 2 14 
7 Teacher reading to 
children 2 1 1 3 2 2 11 
8 Paired reading with toy 2 3 3 2 3 3 16 
9 Independent reading 3 1 1 3 3 3 14 
10 Group reading 1 2 2 3 2 3 13 
11 Reading with adult 3 1 1 3 1 2 11 
12 Reading with teacher 
(one to one) 3 2 2 2 3 2 14 
13 Phonics 3 1 3 2 2 2 13 
14 Phonics 2 2 2 2 3 2 13 
15 Paired reading 3 3 2 2 3 3 16 
16 Independent reading 3 2 2 3 3 3 16 
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APPENDIX E – Interview transcripts 
 
Interview with Margaret  
 
Interviewer: So there are no right or wrong answers when you are looking at the pictures. It is 
just about what you think, so you don’t need to worry at all. We are going to start with these 
four images. These images are not all to do with reading, but if you think about the images 
that you can see here, and which sticker you would stick on each image. If you imagine you 
are doing what the child in each image is doing, and add a colour to show how much you 
would enjoy each activity. Now we’re going to look at some other images, and then we look at 
those images, I want you to tell me about what you think the children in the picture might be 
doing and how you might feel if you were doing the same activity. You can add a sticker to 
show how much you would enjoy each activity.  
 
Tell me about the children in this photograph. 
 
Margaret: They look really happy and they look like they’re really happy playing on the iPad 
and they look like they’re enjoying themselves.  
 
Interviewer: Do you want to add a sticker? 
 
Margaret: (GREEN) 
 
Interviewer: Tell me about the child in this picture. 
 
Margaret: Well… he looks like, he or she looks like they’re on… they look they’re on an iPad 
as well, because you can see the outline of maybe a computer or laptop and ... they… You 
can’t really see if they’re happy or sad because you can’t see their face.  
 
Interviewer: How do you think they might be feeling? 
 
Margaret: They might be feeling ... they might be feeling bored or they might be feeling happy 
or … 
 
Interviewer: How might you be feeling? 
 
Margaret: Um … If I was like and then I had …  I’d feel relaxed sometimes, but sometimes I 
might rush, like if it’s research and I’ve got to go somewhere or if I’m just rushing… (GREEN) 
 
Interviewer: I’m going to show you a different image now... You can pick up the picture if you 
want to have a closer look. 
 
Margaret: It looks sort of like a lesson ‘cause there are people sitting round a table and there 
are pieces of papers, and they’re all looking at the same thing and there could be a teacher.  
 
Interviewer: If all of these pictures are something to do with reading, how do you think the 
children in the image might be feeling? 
 
Margaret: It depends if they like reading or not.  
 
Interviewer: How would you be feeling? 
 
Margaret: I’d be feeling interested because I like reading … as long as it was sort of a book 
that doesn’t go on and on about the same thing and then come back to it later and carry on, 
then I’d be really interested. 
 
Interviewer: If you think about your stickers, where would you put it on the scale? 
 
Margaret: I’d put it on yellow.  
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Interviewer: Tell me about the children in this image. 
 
Margaret: They look like they’re reading to each other or looking at pictures in books.  
 
Interviewer: And how do you think they might be feeling? 
 
Margaret: They look like they’re interested … and … he looks like he’s interested, he’s sort of 
looking at the book with an interested sort of expression … and I think he might be feeling … 
he looks sort of confused. 
 
Interviewer: Is there anything else you want to add about how the children are feeling, what 
they are doing or who they might be? 
 
Margaret: They look like they’re school children because they’ve got colours and jumpers and 
you can see the … I’m not sure what it’s called … I’m not sure if it’s the thing … I don’t think it 
is  … they look like they’re school children.  
 
Interviewer: And if you thought about yourself doing this activity, where do you think it would 
come in your sticker scale? 
 
Margaret: Um… (GREEN) 
 
Interviewer: Tell me about what’s happening in this image. 
 
Margaret: It looks like the teacher is reading to the class and they all look interested because 
they are all looking at the pictures and in the picture no one is turned around talking to a 
friend.  
 
Interviewer: And how do you think you might feel if you were one of the children in the 
picture? 
 
Margaret: I’d feel relaxed when some people are reading to me, it makes me feel relaxed and 
maybe calm.  
 
Interviewer: Thinking about your sticker scale, where would you put this? 
 
Margaret: (GREEN) 
 
Interviewer: What about this picture? 
 
Margaret: They look like they might be trying to act out the book because … um … she looks 
like she’s got a kangaroo and it the book was set in Australia it could be about loads of 
animals and they could be pretending to act out. 
 
Interviewer: And how do you think the children in the image might be feeling? 
 
Margaret: They might be really happy because they’re smiling and … probably … yeah … 
very happy.  
 
Interviewer: Is there anything else you would like to add about what might be happening in 
this picture? 
 
Margaret: They might be like acting in front of their friends or in front of the teacher or 
someone.  
 
Interviewer: And how do you think you might feel if you were one of the children? 
 
Margaret: Um … I might feel … maybe a bit nervous acting in front of everyone. 
 
Interviewer: And where in your sticker scale would you put this activity? 
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Margaret: (YELLOW) 
 
Interviewer: What do you think is happening in this image? 
 
Margaret: Um … he looks like he’s sitting quietly reading to himself. 
 
Interviewer: And how do you think he might be feeling?  
 
Margaret:  He might be feeling proud that he can read, he knows how to read ... Yeah … he 
might be feeling like calm because like um … if it was a class and everyone was doing their 
thing, it would be silent and he would be feeling calm and peaceful.  
 
Interviewer: And how would you feel if you were the child in the image? 
 
Margaret: Really happy because I really like reading to myself.  
 
Interviewer: And where in your sticker scale would you rate this? 
 
Margaret: (GREEN) 
 
Interviewer: What about this image? You can pick it up if you need to look closely. Think 
about what you think could be happening.  
 
Margaret: It looks a bit like they’re in a library, maybe doing guided reading in a library, like 
when we used to be in reception, we used to go to the library every Friday and chose a book 
and read there for an hour and take it home for a week. 
 
Interviewer: And how do you think they might be feeling? 
 
Margaret: Um … well, they might be feeling intrigued into the book and like sometimes when 
you find a really good book sometimes you feel like you don’t want to put it down and you just 
wish you could stay there forever reading. 
 
Interviewer: And how do you think you would be feeling if you were one of the children in the 
picture? 
 
Margaret: Um … I think I’d feel like interested and like I really wanted to read the books 
because like there would be so many there and you could choose stuff.  
 
Interviewer: Thinking about your sticker scale, where would you put this? 
 
Margaret: (GREEN) 
 
Interviewer: I want you to look very closely at this. What do you think could be happening? 
 
Margaret: Maybe a mum reading to her children because you can see a little girl and 
someone who looks like similar to her (the mum).  
 
Interviewer: And how do you think they might be feeling? 
 
Margaret: They might be feeling like happy because you can see she’s smiling and you can 
sort of see she looks a bit like she’s smiling.  
 
Interviewer: And is there anything else you’d like to add? 
 
Margaret: Um … it might be … um … it might be like … a bedroom because … or a kitchen or 
something … because that could be a table. 
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Interviewer: And how do you think you might be feeling if you were one of children in the 
photograph? 
 
Margaret: I’d be feeling … really like happy and like someone cared for me ‘cause because 
they like use some of their time to read to me. Yeah, I’d feel like that.  
 
Interviewer: And which sticker would you like to use with that image? 
 
Margaret: (GREEN) 
 
Interviewer: Tell me about what might be happening in this photograph. Again, if you need to 
pick it up to have a look please do.  
 
Margaret: This looks like a child reading to their …. maybe to their parents or teacher. Yeah, it 
looks like that.  
 
Interviewer: And how do you think the child in the picture might be feeling? 
 
Margaret: Maybe a bit worried about how the teacher will think that she’s not very good at 
reading because it looks like she’s concentrating very hard.  
 
Interviewer: And how do you think you might be feeling if you were the child in the picture? 
 
Margaret: Um … I might be feeling … like … I’m not sure how I would be feeling. 
 
Interviewer: What is it you’re not sure about? 
 
Margaret: Like whether I would be nervous if … to see if they would think that I can read or 
can’t … or whether I would be happy. I’m not sure how I would be feeling.  
 
Interviewer: What might make you think that a teacher might think you couldn’t read? 
 
Margaret: Well like if you got to a few words that … like … people … like if you were seven 
and there was a word like cat or something that you didn’t know like how to read it, they might 
think you don’t know how to read, how to spell. 
 
Interviewer: And which sticker would you use for this? 
 
Margaret (YELLOW) 
 
Interviewer: If you look at this image, what do you think this might be an image of? 
 
Margaret: It looks like phonics.  
 
Interviewer: And how do you think a child might feel if this was part of their reading? 
 
Margaret: Um … they might feel maybe like they can’t read if they don’t know how to sound 
…  they might be feeling really proud if they can. 
 
Interviewer: How would you feel if you were doing an activity like this? 
 
Margaret: I would feel sort of like determined that I could … and like determined that I could 
make the sounds and say the words right.  
 
Interviewer: And which sticker would you put on this image? 
 
Margaret: (YELLOW) 
 
Interviewer: Tell me about what might be happening in this image. 
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Margaret: It looks like, maybe like the, maybe like, a sort of spelling test. Or like where they 
had to think of words /ch/ or /ar/. 
 
Interviewer: And how do you think the children might be feeling? 
 
Margaret: Again, they might be feeling nervous that they’ll get it all wrong, and that they’ll 
make up a random word. 
 
Interviewer: And how would you be feeling if you were doing this activity?  
 
Margaret: Um … I’d be feeling … um … probably quite … I might be feeling confident 
because if you do a lot of reading you get better and better at spellings.  
 
Interviewer: Thinking about your stickers, which would you use for this image.  
 
Margaret: (YELLOW) 
 
Interviewer: Ok, we’ve just got two more images, one of them you have looked at before. 
What do you think might be happening in this picture? 
 
Margaret: It’s like they might be writing maybe … like maybe if they’ve seen … maybe if 
they’ve read a book or seen something, they might be describing it.  
 
Interviewer: How do you think they might be feeling? 
 
Margaret: Well, they look quite like they’re enjoying themselves and that they are 
concentrating.  
 
Interviewer: How do you think you might be feeling if you were doing this activity? 
 
Margaret: Um … I might be feeling quite happy because like you can use loads of different 
describing words if you were describing something and you could be writing something and 
learning how to.  
 
Interviewer: Thinking about your stickers, which would you use for this image? 
 
Margaret: (YELLOW) 
 
Interviewer: Do you have any other thoughts about this final image, or do you want to add 
your sticker? 
 
Margaret: Um … 
 
Interviewer: If there anything else you would like to add before we finish? 
 
Margaret: … 
 
Interview with Kyle 
 
Interviewer: We are going to look at four images. If you think about how much you would 
enjoy each activity, then use you sticker scale to show that on each image. You can make 
any comments you wish as you are looking at them.  
 
Kyle: I don’t like reading books at bedtime. I only don’t like it because if it’s at night and I’m 
trying to get some sleep, but reading … sometimes reading makes you want to stay up 
longer.  
 
Interviewer: What is it about reading that might make you want to stay up longer? 
 
Kyle: If you’re reading an interesting book, you might want to stay up to read it.  
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Interviewer: Ok, so you don’t like reading books at bedtime in case they keep up too late? 
 
Kyle: On the computer I don’t mind because … um …I don’t use the computer much, I want to 
stay outside playing sports. I um … I don’t use the computer very much. I just the computer a 
little bit when I need to write something, or something like that. I like to play in the park 
because it’s fun, I like to have fun. I don’t mind drawing, I don’t like it. I don’t dislike it. I’m not 
a good drawer. 
 
Interviewer: Are you happy for us to continue now and look at some different images. All of 
these images have got something to do with reading. I am going to ask you to have a look at 
them, put your sticker on, and share any ideas you have about what might be happening in 
the photographs. What do you think might be happening in this picture? 
 
Kyle: Are they using an iPad?  
 
Interviewer: Tell me what you think it happening.  
 
Kyle: Ok, they are reading or playing games.  
 
Interviewer: And how do you think they might be feeling?  
 
Kyle: Um … they might be having fun.  
 
Interviewer: And thinking about which sticker you would give to this picture? 
 
Kyle: Green. 
 
Interviewer: Have a look at this picture; some of the pictures you will need to look at closely 
as see what you think might be happening in the picture.  
 
Kyle: I think the teacher is reading a story to her kids.  
 
Interviewer: And how do you think the children might be feeling? 
 
Kyle: Um … they might be having all different emotions because … um they look about four 
or five and I think when you are about four or five you want to start reading on your own and 
you don’t want your teacher to start reading to you because … yeah … you just want to be 
more independent.  
 
Interviewer: And how do you think you might feel if you were one of the children in the image? 
 
Kyle: I wouldn’t feel the best because as I said, I wouldn’t want my teacher to be reading to 
be, I want to read to myself.  
 
Interviewer: Which sticker would you like to put on this picture? 
 
Kyle: Red.  
 
Interviewer: What about this picture? What do you think might be happening? 
 
Kyle: They’re reading on their own. Those two are reading together. It’s not with their teacher 
this time, so this time they might be doing a bit more learning, so I think I’d give it a green.  
 
Interviewer: Can you tell me more about how you would be feeling if you were doing this 
activity? 
 
Kyle: Actually, I wouldn’t give it a green; I’d give it a yellow. I wouldn’t mind doing it.  
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Interviewer: Think about what you think might be happening, and who the people in this 
picture might be.  
 
Kyle: I think that’s the teacher, I think this is the same picture as the first one. The teacher and 
the kids listening to the teacher read a book. That’s it.  
 
Interviewer: How do you think they might be feeling? 
 
Kyle: Uh … they might be feeling happy, sad. If it’s an interesting book. I said before the 
teacher reading to them and all that. It’s the same thing as the other picture so I wouldn’t like 
that.  
 
Interviewer: Do you want to put the sticker on to show how you would feel? 
 
Kyle: (RED) 
 
Interviewer: What do think might be happening in this picture? 
 
Kyle: Something… I think they’re reading a book to the bunny. Is this a bunny? Mmm. It looks 
like a rabbit.  
 
Interviewer: And how do you think they might be feeling? 
 
Kyle: They might be feeling happy because they’ve got a rabbit. Everybody likes rabbits. I 
think they are reading a story to the rabbit.  
 
Interviewer: Thinking about the stickers, where do you think you would place this? 
 
Kyle: I like it. 
 
Interviewer: What makes this an enjoyable activity? 
 
Kyle: Because, just because they have a rabbit and I’ve got one at home. Maybe that’s the 
reason. (GREEN) 
 
Interviewer: What do you think it happening in this picture?  
 
Kyle: He’s reading a story.  
 
Interviewer: Who do think he might be? Where might he be? 
 
Kyle: At school? At home? 
 
Interviewer: And how do you think he might be feeling?  
 
Kyle: He might be feeling unhappy because his mum might have told him to start reading, and 
maybe he doesn’t like reading, he’s just told to.  
 
Interviewer: How do you think you might feel if you were in this situation? 
 
Kyle: Um … I wouldn’t like reading because I can’t find fun stuff to read. I like to play outside 
and walk and bike and fun stuff like that. But, um, yeah, I wouldn’t want to read at home.  
 
Interviewer: And what about at school? 
 
Kyle: Uh … I wouldn’t want to read at school neither, but you have to.  
 
Interviewer: What sticker would you use? 
 
Kyle: (RED) 
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Interviewer: What might be happening in this picture?  
 
Kyle: They are reading to themselves. 
 
Interviewer: How do you think they might be feeling?  
 
Kyle: Mmm. They might be feeling happy, they might be bored. Um … Yeah, they look like 
they’re reading comics.  
 
Interviewer: What do you think could be making them feel either happy or bored? 
 
Kyle: ‘Cause … I don’t know for sure. I don’t know, if it’s a boring book, like yeah, if it is a 
boring book, they will get bored.  
 
Interviewer: What could make a book boring or interesting? 
 
Kyle: Mmm … For me, um, action.  
 
Interviewer: Thinking about your stickers, where would you put this one? 
 
Kyle: (YELLOW) 
 
Interviewer: And you’ll have to look quite carefully at this image. What could be happening? 
You’re welcome to pick up the pictures to have a better look.  
 
Kyle: I think the mum’s reading to the children, a story.  
 
Interviewer: And how do you think they might be feeling? 
 
Kyle: Well, they are little kids so I think they will be enjoying themselves because I think every 
baby likes stories. 
 
Interviewer: Does that continue do you think? Do you like stories? 
 
Kyle: Some stories.  
 
Interviewer: And how would you feel if you were one of the children in the picture? 
 
Kyle: I wouldn’t like it because I can ready by myself. (RED) 
 
Interviewer: What do you think it happening in this picture? 
 
Kyle: The teacher is helping her to read.  
 
Interviewer: And how do you think she might be feeling?  
 
Kyle: Uh ... she might be feeling … she might have asked for help so she might be, um, 
feeling fine. She might be feeling happy that she got help. Or the teacher might just be 
helping her and she doesn’t actually need help.  
 
Interviewer: And how do you think that might make her feel? 
 
Kyle: Uh … if the teacher, if she doesn’t need help, a bit like, uh, I can do this myself and 
she.... I think she just wants the teacher to go ‘cause if she can do it herself and she doesn’t 
need the teacher then she’ll just, she might just not feel that happy because the teacher is 
helping her and she could be more independent.  
 
Interviewer: If you were the child in this image, how do you think you would be feeling?  
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Kyle: Uh … I think I wouldn’t mind. (YELLOW) 
 
Interviewer: We’ve just got a couple more to look at. What do you think this picture might be 
about? 
 
Kyle: I think it’s phonics.  
 
Interviewer: And how do you think somebody doing this activity might be feeling?  
 
Kyle: They might be happy because they’ve learnt a new thing, learnt new phonics. Phonics 
gives children words that they’ve heard before or new words. This is probably new words.  
 
Interviewer: And how might you feeling if you were doing this activity?  
 
Kyle: If I knew new words, I would be happy because I could tell my mum and I could use 
them, especially if they are grown up words like, I don’t know, if they are grown up words, I 
would be more grown up and mature. And if this was like nursery, I couldn’t think of a nursery 
word, I just couldn’t, so they become more grown up. 
 
Interviewer: And what sticker would you give to this one? 
 
Kyle: (GREEN) 
 
Interviewer: What’s happening in this image? 
 
Kyle: The kids are writing words, because they’re writing words I think they might be 
practising their handwriting.  
 
Interviewer: And how do you think they might be feeling? 
 
Kyle: They might be feeling happy because their handwriting is improving. If my handwriting 
was much better than it was today, I would tell my mum how good my handwriting was.  
 
Interviewer: And thinking about where you would put your sticker? 
 
Kyle: Actually I would put it.. (YELLOW) 
 
Interviewer: And, what about this image here? 
 
Kyle: I think he’s reading a book.  
 
Interviewer: And how might the children be feeling? 
 
Kyle: A bit happy, yeah. ‘Cause the boys kind of smiling. He doesn’t look bored and he’s 
reading the words. 
 
Interviewer: And how do you think you would be feeling if you were one of the children in the 
picture? 
 
Kyle: It looks like an interesting book so, um, um, I think I would be feeling happy. Yeah, 
maybe.  
 
Interviewer: Where on your sticker scale would you be? 
 
Kyle: (YELLOW) 
 
Interviewer: I’ve just got one last image. What could be happening in this picture? 
 
Kyle: I think the kid’s, the kid might be writing a sentence, or reading a sentence that he might 
have wrote, this might be something the kid had wrote.  
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Interviewer: And how might he be feeling? 
 
Kyle: He might be feeling a bit, um, happy. 
 
Interviewer: What might make him feel like this? 
 
Kyle: ‘Cause he might be like learning a new sentence and learning how to write sentences.  
 
Interviewer: And how would you feel if you were the child? 
 
Kyle: Um, happy that I’m learning a new thing.  
 
Interviewer: So thinking about where on your sticker scale you are… 
 
Kyle: If I knew what the sentence was then … (I could give it a green sticker)..(YELLOW) 
 
 
Interview with Jane 
 
Interviewer: We are going to look at four images. If you think about how much you would 
enjoy each activity, then use you sticker scale to show that on each image. You can make 
any comments you wish as you are looking at them.  
 
Jane: This one’s drawing, this one’s reading, this one’s playing and this one’s on the 
computer.  
 
Interviewer: So if you think now about how much you would enjoy each activity. There is no 
right or wrong answer, it is just about how you feel, so don’t worry at all.  
 
Jane: Ok. 
 
Interviewer: Thank you Jane. I am now going to show you some other images that are all to 
do with children and reading. Again, you need to think about, using the stickers, whether this 
is an activity you would enjoy, an activity you wouldn’t mind, or an activity you would not 
enjoy, and then I am going to ask you to tell me about the people in the pictures as well. So, 
could you tell me what you think this is an image of? What are the children doing? 
 
Jane: I think they are two children and they are on either an iPad and they’re playing games 
on it.  
 
Interviewer: Ok, and how do you think they might be feeling? 
 
Jane: They might be feeling happy because I think she has got a smile on her face.  
 
Interviewer: And how do you think you might feel if you were doing this activity? 
 
Jane: I’d be feeling the same as them, happy.  
 
Interviewer: OK, so do you want to add your sticker? 
 
Jane:  
 
Interviewer: OK, have a look at this image. Tell me what you think it is of.  
 
Jane: I think it is of children in a group and they might be doing measuring or maths because I 
think that’s a ruler.  
 
Interviewer: Remember all of the images are something to do with children and reading.  
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Jane: OK, um, I think they might be trying to, somebody might have wrote this down and read 
it carefully and I’m not sure why they’ve got a picture there.  
 
Interviewer: And how do you think the children might be feeling? 
 
Jane: They might be feeling happy because they enjoy reading or some of them maybe don’t 
like reading and they don’t like it very much.  
 
Interviewer: And how might you be feeling if you were doing this activity? 
 
Jane: I would be feeling OK because I like reading, but I enjoy it and I don’t mind it, but I really 
enjoy it.  
 
Interviewer: So where on your sticker scale would you put this? 
 
Jane: Um … yellow.  
 
Interviewer: And what do you think might be happening in this image? 
 
Jane: I think they’re both reading a book, and one of them might have had the book and … 
they could think it was hard so they might have got another children to try and read it to them.  
 
Interviewer: And how do you think they might be feeling? 
 
Jane: Um …they might feel like they understand it more and they can … because um … they 
might say it’s easier if someone reads it to you. 
 
Interviewer: And how do you think you would feel if you were one of the children in the 
image? 
 
Jane: I would feel like I really understand the book and um … yeah. 
 
Interviewer: And thinking about which sticker you would use? 
 
Jane: I think I would use ... yellow. 
 
Interviewer: What’s happening in this picture do you think? 
 
Jane: I think there’s a teacher and she’s reading a book to the class, and um, they might, and 
they could enjoy it, and like the story.  
 
Interviewer: Could you tell me more about how the children might be feeling? 
 
Jane: They could be feeling, um, happy, uh, someone’s reading a story and they might like 
the story, or they feel the complete opposite, they don’t want a story read to them, it could be 
one or the other.  
 
Interviewer: Could you tell me more about that idea? 
 
Jane: So, um, some children, um, in this picture, they might like reading and they might likes 
stories. Some children in the picture might not like it, and they don’t like reading and they 
don’t like stories.  
 
Interviewer: And how would you be feeling do you think? 
 
Jane: I’d be feeling, um, I’d be feeling happy and, um, that I think I would, depends what the 
book was about because if I didn’t like it, it would be a tiny bit boring, but if I liked it, I would 
like the story.  
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Interviewer: And thinking about how you would use your stickers, where on the scale would 
this activity be? 
 
Jane: Because I don’t know the story, I’ll use a yellow one because I don’t know, yellow.  
 
Interviewer: What about this image? What might be happening here? 
 
Jane: I think this, I think it’s a boy, he’s reading this to a girl, and the girl she might be listening 
and playing, I don’t know what that is, but she might be playing as well as reading.  
 
Interviewer: And how do you think the children might be feeling? 
 
Jane: She might be feeling happy that’s she’s getting a story read to her or she could think it’s 
just boring and want to play.  
 
Interviewer: And how do you think you might be feeling if you were one of the children in the 
picture? 
 
Jane: Um, if I was this person, I would feel happy because I would be reading a story and she 
actually looks like she’s happy, so making someone happy, I would be feeling happy.  
 
Interviewer: Can you tell me more about that idea? 
 
Jane: Because I like to please people, I would feel happy she was happy because it wouldn’t 
be boring for her.  
 
Interviewer: Which sticker would you like to use for this picture? 
 
Jane: Green.  
 
Interviewer: What do you think this is a picture of? 
 
Jane: A boy reading a story, and he might be really interested in the story and he might like it. 
He looks like he’s really enjoying it because he’s got his, um, I think he’s got his eyes fixed on 
the story and reading it very carefully.  
 
Interviewer: And how do you think you might be feeling if you were doing this activity? 
 
Jane: Um, I’d be feeling happy that if the book was nice, and, but if the book wasn’t nice then 
I think I would change it. It looks like it would be a nice book.  
 
Interviewer: What makes you say that? 
 
Jane: Because it’s got like pictures in it, and I think the writing is ok, even though I do like 
reading, um, I would like pictures to help me, even though I sometimes get books without 
pictures.  
 
Interviewer: Thinking about which sticker you would use for this? 
 
Jane: Green.  
 
Interviewer: Now, we have this image. 
 
Jane: It looks like people are in a library, and they might be doing guided reading and they all 
chose the same book, they’ve all got the same book, because, there, I think they’re the same 
covers.  
 
Interviewer: And how do you think they might be feeling? 
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Jane: They might really like the book, and um, it’s, it looks like it’s a long book, um, so if it’s a 
long book then they might like it, and they might not have to change it because they like it, or 
it could be the opposite, they don’t like long books, because it doesn’t look like it has pictures, 
and they might like books with pictures.  
 
Interviewer: And how do you think you might be feeling? 
 
Jane: Well, I would feel happy because I’ve got a book and it’s nice and quiet I think and, um, 
yeah. 
 
Interviewer: And thinking about the sticker that you would like to use with this image? 
 
Jane:  
 
Interviewer: You are going to have to look quite carefully at this image. Don’t worry at all; just 
think about what you can see. You are free to pick up any of the pictures.  
 
Jane: Well, I think this is an older person, or an older pupil, or a teacher. I think that’s a book 
she’s got in her hand, and she might be showing people the book and reading it to her, and 
maybe, um, to him.  
 
Interviewer: And how do you think the people in the picture might be feeling? 
 
Jane: Um, they look really sad, especially this one because she’s like, her body movement is 
like that, and she doesn’t look like, really active, and yeah. 
 
Interviewer: Can you tell me more about that? 
 
Jane: Well, she looks really tired and bored of the book, and this one, she’s staring at 
someone else, and she’s not staring at the book.  
 
Interviewer: And how do you think you might be feeling if you were one of the children in the 
image? 
 
Jane: I would be happy that someone’s, um, took their time if it was an older pupil to read this 
book, or if it was a teacher I would still be happy because, um, they could be planning other 
lessons, but they’ve took their own time to read to people.  
 
Interviewer: So, do you want to think about which sticker you would like to use? 
 
Jane:  
 
Interviewer: We just have a couple more to look at. What do you think might be happening in 
this picture? 
 
Jane: Um, I think this girl, she’s reading a book and she might be reading to this teacher, or 
someone else, um, and she might like the book and she might, she might say what it says in 
the book and read it to the teacher, and she, yeah. 
 
Interviewer: And how do you think she might be feeling? 
 
Jane: Um, she might feeling, um, well maybe she doesn’t like speaking often, so maybe she’s 
doesn’t like … she might feel anxious about reading it, but she might like speaking and she 
might … the words might really flow, so she might be feeling either anxious or really enjoy it.  
 
Interviewer: And how might you be feeling? 
 
Jane: Um, if I was this person then I … because I don’t like reading to other people, I like 
reading to myself, because I don’t often flow with my words and … 
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Interviewer: Which sticker might you use? 
 
Jane: I think I might use a yellow one.  
 
Interviewer: What about this picture? 
 
Jane: Um, I think because I can see a hand here, the person might be pointing to one of 
them, it have been a word in a book, they don’t know what it means but they might be trying 
to guess that it means.  
 
Interviewer: How do you think somebody doing this activity might feel? 
 
Jane: They might be feeling happy it’s their turn and they might have got the answer right, or 
they could be feeling, um, like they don’t want to say the answer, um, point, and they might be 
feeling anxious because they might get the wrong answer.  
 
Interviewer: And how do you think you might feeling? 
 
Jane: I would be feeling anxious because if I got the wrong answer then I wouldn’t like if 
people laughed at me. 
 
Interviewer: Do you want to think about which sticker you would use for this picture or would 
you like to add anything else? 
 
Jane: I’m not sure what that one is, or that one, but I think that’s about sounds, um, maybe 
adding two letters or a letter in front of a word to make it a word, so like, um, if this was just /r/ 
and you put an /i/ in front of it, it makes /ir/, so I think this one I would, um, I wouldn’t mind this 
one.  
 
Interviewer shows another image. 
 
Jane: This one, I think this one is different because the other ones there are reading in it, and 
this one is different to the other one as well. They could be writing down words that they have 
heard in a book. This boy, he could be writing down words that he doesn’t understand, or he 
could be writing down. They might have wrote down words that they don’t understand in a 
book or they could be writing down favourite words or they could be, because they’ve got the 
same words, this one and this one, they might have had the same book, and they might write 
down words that they don’t understand in columns.  
 
Interviewer: And how do you think they might be feeling? 
 
Jane: They might be feeling, they might want to know what the words mean and they might 
be frustrated that they don’t know what they mean or how to pronounce them.  
 
Interviewer: And how do you think you might be feeling Jane? 
 
Jane: I would be feeling, well, I wouldn’t, I would like, I would feel that, um, I’m not sure how I 
would feel.  
 
Interviewer: Do you think you could use the sticker scale to think a bit more about how you 
might feel? 
 
Jane: Something I wouldn’t mind if I had to.  
 
Interviewer: What about this image here? 
 
Jane: I think this boy, he’s reading, a long book about, I’m not sure what it is about, but he 
might like it because it looks like he’s got a smile on his face, and, um, I think he likes the 
book, and he’s eager to know more, and this boy, um, I think this is his book, and, um, the 
book, he, um, he might be reading it, um, yeah, he might be reading it.  
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Interviewer: And how would you feel if you were doing a similar activity? 
 
Jane: If I was this boy, it depends what book it would be because if it was, for example, a 
book about horror or something, then I wouldn’t like it, but he looks like he really enjoys it, and 
if I had a book I would enjoy then I would feel happy.  
 
Interviewer: So do you want to think about the sticker you would use for this image? 
 
Jane: Yeah 
 
Interviewer: We just have one more image, and then we are completely finished.  
 
Jane: OK 
 
Interviewer: So what do you think is happening in this image: 
 
Jane: Um, he might be reading, he might be reading, a book, but it’s on a computer, or an 
iPad, because it doesn’t look like a book. Um, or he might be a book that, um, you flip over 
like that. Um, and not a book that you open, so, um, I think he’s reading a book, either like 
that, um, or on an iPad.  
 
Interviewer: And how do you think he might be feeling? 
 
Jane: He might be feeling happy because he might want to know what’s going to happen 
next, or he might not like book, he might just be bored and he can’t find something to do so he 
might just read that.  
 
Interviewer: And how do you think you might be feeling Jane?  
 
Jane: Um, if it was a book that I liked I would really enjoy it, but if it was a book that I didn’t 
like, then I wouldn’t enjoy it.  
 
Interviewer: And what sticker would you use? 
 
Jane: Green.  
 
Interviewer: Just finally, could you tell me more about this idea of books that you like and 
books that you don’t like? 
 
Jane: Well, I think everybody has a type of book that they do like, and a type of book that they 
don’t like because I like books that have, that might be traditional and have happy endings, I 
like books that, um, like a mystery book, and um, so I would like to know what would happen 
next. But books that I really don’t like are like books like horror and scary ones because, um, I 
don’t think I like them, maybe boys like books like that and some girls, but I don’t like books 
like that.  
 
Interview with Anis 
 
Interviewer: We are going to look at four images. If you think about how much you would 
enjoy each activity, then use you sticker scale to show that on each image. You can make 
any comments you wish as you are looking at them.  
 
[Anis allocates stickers without comment]. 
 
Interviewer: Could you tell me what you think is happening in this picture? 
 
Anis: I think them two is playing a game. They’re enjoying themselves.  
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Interviewer: If these pictures have all got something to do with reading, what could be 
happening in the picture? 
 
Anis: They could be reading a story. 
 
Interviewer: If you were doing that activity, how do you think you might be feeling? 
 
Anis: Mmm, bored because if it’s a story, I don’t like stories, but maybe a I wouldn’t mind 
because there are certain stories I do like and certain stories I don’t like.  
 
Interviewer: Could you tell me a little bit more about that idea? 
 
Anis: Certain stories I do like, they’re crime and crime books and stuff, and certain stories I 
don’t like, people getting murdered and terrorists. 
 
Interviewer: How would you feel if you were doing this activity? 
 
Anis: [allocates sticker without comment]. 
 
Interviewer: What about this picture, what might be happening here? 
 
Anis: They might be having a lesson and enjoying themselves. They be doing phonics or 
reading something. ‘Cos there aren’t that many of them, so they might be enjoying 
themselves.  
 
Interviewer: So, do you think the size of the group might have something to do with how much 
you might be enjoying an activity? 
 
Anis: Yeah. Mmm, if there’s a group of mmm not that much they could be enjoying 
themselves because there’s only a few of them. If there’s a lot of them, they might get 
distracted and start talking.  
 
Interviewer: So, if you were one of the children in the picture, how do you think you would be 
feeling? 
 
Anis: I’d feel OK, I’d enjoy it because there’s not a lot of children and a teacher. 
 
Interviewer: Do you want to show where this would come on your sticker scale? 
 
Anis: [Anis allocates sticker without comment].  
 
Interviewer: What about this picture? 
 
Anis: Someone might be helping someone else with reading or phonics or something.  
 
Interviewer: And how do you think the children in the picture might be feeling? 
 
Anis: The one who is helping might be feeling good because he is enjoying himself helping 
someone, the one that’s getting help might be um having fun because he’s appreciating the 
help that’s he’s getting.  
 
Interviewer: And if you were one of the children in the picture, how do you think you might be 
feeling?  
 
Anis: I’d feel OK because if I was teaching them I’d feel great, and if they were teaching me, 
I’d appreciate them teaching me.  
 
Interviewer: And thinking about which sticker you might use? 
 
Anis: [allocated sticker without comment]. 
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Interviewer: What could be happening in this picture? 
 
Anis: The teacher might be reading to the whole class a story and the whole class might be 
enjoying themselves because they might not be no questions and they might be having fun.  
 
Interviewer: And how do you think you might feel if you were doing this activity? 
 
Anis: I wouldn’t mind because if someone was reading to us a story without questions the 
teacher would be asking about the story and there would be no instructions because 
everybody would be interested in the story.  
 
Interviewer: So how would questions and instructions make you feel? 
 
Anis: I get quite annoyed because it might be a part of … there might be a question … the 
story might be carrying on and there might be something interesting, and the teacher says 
stop. 
 
Interviewer: Thinking about this picture, which sticker would you use? 
 
Anis: I would use yellow.  
 
Interviewer: What do you think could be happening in this picture? 
 
Anis: Them two might be reading to themselves, enjoying themselves, ‘cause they might not 
know how to read so they might be making their own words to the story.  
 
Interviewer: What makes you think that? 
 
Anis: Because, um, the age they are, they’re smiling and because they might just be having 
fun.  
 
Interviewer: Do you think them smiling and having fun is connected to the idea that they are 
making up their own words? 
 
Anis: Yeah, because, um, the words that they might be using might be interesting words that 
they think of, and not boring words that are in normal stories.  
 
Interviewer: And how would you be feeling if you were one of the children? 
 
Anis: I would be happy because, mmm, if I, mmm, if someone words was more boring to me, I 
might feel that I don’t want to use those words, so then if I didn’t read the words, I could make 
up my own words to it and have more fun.  
 
Interviewer: Which sticker would you use here? 
 
Anis: I’d use yellow.  
 
Interviewer: What about this photograph? 
 
Anis: I think the guy, the boy is reading to himself and trying to concentrate and no one can 
be annoying him and distracting him.  
 
Interviewer: And how do you think he might be feeling? 
 
Anis: I think he might be having fun because like no-one is distracting him and the book, he 
might like the book that he is reading.  
 
Interviewer: And how would you feel if you were doing this activity? 
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Anis: If it was a book that I liked, I would probably enjoy the activity because no-one would be 
distracting me and it would be a fun book to read.  
 
Interviewer: Thinking about where this would come on your sticker scale? 
 
Anis: Green.  
 
Interviewer: What about in this photograph? What might be happening here? 
 
Anis: There is a group reading a book to themselves. They might be having a teacher with 
them so if they talk they might get in trouble.  
 
Interviewer: How do you think they might be feeling? 
 
Anis: I think they might be feeling quite, they might be quite confident or quite not confident 
because they might be there for so long the book might get boring.  
 
Interviewer: Could you tell me more about that? 
 
Anis: In a book if someone keeps talking for so long, you might get bored but your lesson still 
goes on and on, and all you feel is you want to stop, but you don’t stop because you have to 
carry on your lesson. 
 
Interviewer: Where on the sticker scale would this come? 
 
Anis: Red.  
 
Interviewer: What about this image? 
 
Anis: The teacher told them a story, but the teacher said she is allowed to make the words for 
it.  
 
 
 
Interviewer: And how do you think the people in the picture might be feeling? 
 
Anis: They might be having fun because they might be using creative words and their own 
kind of words.  
 
Interviewer: And how do you think you might be feeling if you were doing the activity in the 
picture?  
 
Anis: It would be quite fun because you get to enjoy stories and have fun and the lesson 
wouldn’t get boring.  
 
Interviewer: Ok, and thinking about which sticker you would give this image? 
 
Anis: Green.  
 
Interviewer: What do you think could be happening here? 
 
Anis: Someone might be reading to the teacher and the teacher might listen to the way that 
they read.  
 
Interviewer: Ok, and how do you think the people in the photograph might be feeling?  
 
Anis: They might be feeling happy because if they get a word wrong, the teacher can be there 
and help them. 
 
Interviewer: Ok, and how would you feel? 
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Anis: I wouldn’t mind because the teacher would help me if I got a word wrong or if I needed 
them to help, but if I could do it by myself, I would just carry on, and then they could help me 
with a word.  
 
Interviewer: OK, so what colour of sticker would you use? 
 
Anis: Mmm [allocates sticker]. 
 
Interviewer: And if you think about this, what might this image be of? 
 
Anis: Phonics, if, um, someone didn’t, if there was a word like ‘hair’ then you could read it. 
Over here it said ‘air’, and here is says ‘hair’, a bit of that word is in it. 
 
Interviewer: Ok, and how would you feel in a lesson like this? 
 
Anis: It would be quite fun because you might, you could learn more… 
 
Interviewer: What colour of sticker would you give it? 
 
Anis: [allocates without comment]. 
 
Interviewer: And what could be happening here? 
 
Anis: Mmm, the teacher might be giving them syllables and then another part of the word and 
you might have to make a word, with a partner, and then make a word with the part that’s 
here.  
 
Interviewer: And how might the children feel? 
 
Anis: They might be having fun because they do it to choose their own word and not just the 
teacher making them use their words. 
 
Interviewer: And how might you feel if you were doing this activity? 
 
Anis: I’d be happy because you get to choose your own words and choose different words.  
 
Interviewer: So, what sticker would you use here? 
 
Anis: [allocates without comment]. 
 
Interviewer: We only have two more photographs. What do you think might be happening 
here? 
 
Anis: Mmm, some people might be reading books to themselves and enjoying them and they 
might be mmm picking their own words or using the words from the thing but or just they 
might have picture books and choose the words.  
 
Interviewer: And how do you think they might be feeling? 
 
Anis: They’d be quite happy, not bored, like their having fun.  
 
Intereviewer: And what do you think is important about this idea of choosing your own words? 
 
Anis: Um, because, when you’re reading a book and you don’t know what the word or words 
mean, or what to do, you might stop reading the book and leave it somewhere.  
 
Interviewer: Ok, what colour sticker do you think you’d give this one? 
 
Anis: [allocates without comment]. 
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Interviewer: I’ve just got one more image. What do you think might be happening here? 
 
Anis: They might be reading a book from somewhere and drawing themselves. They might be 
alone or with someone, and they’re having fun. 
 
Interviewer: Ok, what makes you think that? 
 
Anis: Because, um, the way its set, and the way the book is set, they might be having fun 
because the ways its set. If you’re looking at a book and you see the way its set, you think the 
book is fun and you start reading it.  
 
Interviewer: So, do you think the way the book looks is important?  
 
Anis: Yeah. 
 
Interviewer: How do you think the people in this book might be feeling?  
 
Anis: They might be feeling happy because it might be a Disney book or a child book.  
 
Interviewer: And what sticker do you think you might use?  
 
Anis: Green.  
 
Interview with Karim  
 
Interviewer: We are going to look at four images. If you think about how much you would 
enjoy each activity, then use you sticker scale to show that on each image. You can make 
any comments you wish as you are looking at them.  
 
Karim: Ok, I like this, its playing, I don’t mind this … 
 
Interviewer: Are you happy that you know how to use the stickers?  
 
Karim: Mm. 
 
Interviewer: I am going to show you some photographs now. They all have something to do 
with children and reading. Some of the pictures you might have to look at carefully. I will be 
asking you to tell me about the pictures and then put the sticker on. Tell me what you think 
might be happening in this picture. 
 
Karim: They are on an iPad I think.  
 
Interviewer: And if its got something to do with reading, what would that be? 
 
Karim: Maybe they’re reading something on the iPad.  
 
Interviewer: And how do you think they might be feeling? 
 
Karim: Happy. 
 
Interviewer: What might be making them happy? 
 
Karim: Because instead of reading it on paper, they can read it on the iPad and take it 
anywhere they want to go.  
 
Interviewer: Ok, and how might you be feeling if you were doing this activity?  
 
Karim: I don’t mind it.  
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Interviewer: Ok, so do you want to put your sticker on to show how you feel? 
 
Karim: [allocates sticker without comment]. 
 
Interviewer: What do you think might happening in this picture?  
 
Karim: They are learning. They might be … the teacher can be reading something to them.  
 
Interviewer: And how do you think they might be feeling?  
 
Karim: Mmm, mmm, not sure.  
 
Interviewer: How would you be feeling do you think? 
 
Karim: I wouldn’t mind.  
 
Interviewer: Ok, so do you want to choose the sticker? 
 
Karim: [changes mind allocating sticker]. 
 
Interviewer: What made you change your mind? 
 
Karim: Because if you can read yourself, what is the point of your teacher reading it to you? 
 
Interviewer: Ok, what do you think is happening here? 
 
Karim: They’re reading.  
 
Interviewer: Is there anything else that you notice? 
 
Karim: They might be looking at pictures.  
 
Interviewer: Ok, and how do you think they might be feeling? 
 
Karim: I’m not sure.  
 
Interviewer: Ok, how do you think you might feeling?  
 
Karim: I wouldn’t mind if I was doing that.  
 
Interviewer: Ok, so do you want to choose the sticker to show how you feel? 
 
Karim: [allocated without comment]. 
 
Interviewer: What do you think might happening in this image?  
 
Karim: The teacher is reading to them.  
 
Interviewer: Ok, and how do you think they might be feeling?  
 
Karim: Mmm, happy or sad.  
 
Interviewer: What might make them feel happy or sad?  
 
Karim: Because the teacher is reading to them, but if they know how to read, they won’t want 
it. 
 
Interviewer: So if you were doing that activity, how would you be feeling?  
 
Karim: I would not enjoy it.  
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Interviewer: Why would that be? 
 
Karim: Because I can already read, so why would I want it? 
 
Interviewer: Ok, so can you decide on a sticker to put on it? 
 
Karim: [allocates without comment]. 
 
Interviewer: Thank you. What about this picture? 
 
Karim: Um, I think she’s wearing bunny ears and he’s reading a book. 
 
Interviewer: And how do you think they might be feeling?  
 
Karim: Mmm happy.  
 
Interviewer: And how would you be feeling? 
 
Karim: I would feel happy.  
 
Interviewer: Why would you feel happy? 
 
Karim: Because I would be having fun.  
 
Interviewer: Can you tell me more about what would make it fun for you? 
 
Karim: Because it’s like funny, you can laugh, and it looks like a funny story. 
 
Interviewer: Ok, so do you want to choose your sticker for that picture?  
 
Karim: (allocated without comment).  
 
Interviewer: Ok, and what do you think is happening here? 
 
Karim: He’s reading a poem I think.  
 
Interviewer: What makes you think that?  
 
Karim: Because it looks like a book full of poems.  
 
Interviewer: And how do you think he is feeling? 
 
Karim: I think he’s happy reading it.  
 
Interviewer: What makes you think that? 
 
Karim: Because its like he’s smiling.  
 
Interviewer: And how do you think you might be feeling?  
 
Karim: I woudn’t like it because I hate poems.  
 
Interviewer: Ok, so do you want to choose your sticker? 
 
Karim: (allocates without comment).  
 
Interviewer: What about this picture? What could be happening here? 
 
Karim: They’re reading? The same book.  
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Interviewer: So how do you think they might be feeling?  
 
Karim: They might be helping each other if they don’t get a word and they look like they’re 
enjoying it because he’s smiling. 
 
Interviewer: And how do you think you might be feeling if you were doing this activity?  
 
Karim: I wouldn’t mind.  
 
Interviewer: Ok, so do you want to choose the sticker?  
 
Karim: (allocates without comment).  
 
Interviewer: What about this one? 
 
Karim: The teacher is reading it to them I think.  
 
Interviewer: And how do you think they might be feeling? 
 
Karim: They don’t mind. She looks like she doesn’t mind.  
 
Interviewer: Ok, and how do you think you might feel? 
 
Karim: Mmm, I wouldn’t mind, but I don’t know what sticker to give it. 
 
Interviewer: What are you thinking about when you are choosing between those stickers? 
 
Karim: Mmm, this one [yellow] because sometimes you wouldn’t mind if somebody was 
reading to you if it was a good story, but also this one [red] because if you can read it 
yourself, what is the point of somebody reading it to you? 
 
Interviewer: Mmm, have a think about which of those you think is your strongest feeling, and 
then choose your sticker.  
 
Karim: (allocates without comment).  
 
Interviewer: What do you think could be happening in this photograph? 
 
Karim: Some reading and the teacher is supporting.  
 
Interviewer: Ok, and how do you think she is feeling? 
 
Karim: She doesn’t mind. 
 
Interviewer: And what makes you think that? 
 
Karim: I think she’s happy because she looks like she’s happy.  
 
Interviewer: And how do you think you would be feeling if you were doing this activity? 
 
Karim: I wouldn’t mind.  
 
Interviewer: What makes you say that? 
 
Karim: I wouldn’t mind the teacher supporting me, just in case I made a mistake. 
 
Interviewer: So do you want to think about the colour of sticker that does with this 
photograph? 
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Karim: (allocated without comment).  
 
Interviewer: What could be happening here? 
 
Karim: They are learning their phonics.  
 
Interviewer: And how do you think the children might be feeling? 
 
Karim: Mmm, they will be feeling ok.  
 
Interviewer: Why do you say that? 
 
Karim: Because they are learning and maybe they’re not enjoying it.  
 
Interviewer: What do you think would make somebody enjoy or not enjoy this activity? 
 
Karim: If they know how to read they won’t enjoy it. If they don’t know how to read maybe they 
will enjoy it.  
 
Interviewer: Why do you say that? 
 
Karim: I think its maybe because if you are doing like this, and its boring to them, and you 
have to copy these out again and again then that will be boring, but if its like a game then it 
will be fun.  
 
Interviewer: Ok, so does enjoyment have to do with the type of phonics activity the children 
are doing?  
 
Karim: Yeah.  
 
Interviewer: How do you think you might feel if you were doing this activity?  
 
Karim: If it was now? I wouldn’t like it because I already know how to read. You could only 
enjoy this lesson if you did not know how to read. 
 
Interviewer:  DO you want to think about the colour of sticker you would put on this? 
 
Karim: (allocates without comment) 
 
Interviewer: What do you think is happening here?  
 
Karim: They are learning something.  
 
Interviewer: How do you think they might feeling?  
 
Karim: Happy, because they are learning something.  Maybe it’s their first time.  
 
Interviewer: How do you think you would be feeling?  
 
Karim: Mmm, I wouln’t mind.  
 
Interviewer: What makes you say that? 
 
Karim: I wouldn’t mind because it’s kind of easy and if you just … I can’t explain it.  
 
Interviewer: Do you want to have a think about what sticker you would put on? 
 
Karim: (allocates without comment).  
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Interviewer: What do you think is happening in this picture? 
 
Karim: They are reading by their own.  
 
Interviewer: By themselves? And how do you think they might be feeling?  
 
Karim: Happy.  
 
Interviewer: What do you think might make them happy?  
 
Karim: Because they have independence. 
 
Interviewer: Can you tell me more about this idea of having independence? 
 
Karim: Independence means no one is reading to them or helping them when they is reading. 
 
Interviewer: How do you think that would make them feel? 
 
Karim: Happy because no-one is reading to me or correcting me. If I don’t say stuff.  
 
Interviewer: What colour sticker would you put with this image? 
 
Karim: (allocates without comment).  
 
Interviewer: What is happening here? 
 
Karim: He’s reading. And I think there’s chalk board and chalk.  
 
Interviewer: Ok, and how do you think they might feeling? 
 
Karim: He won’t mind.  
 
Interviewer: Ok, so do you want to choose the sticker? 
 
Karim: (allocates without comment).  
 
Interview with Adanna 
 
Interviewer: We are going to look at four pictures to start with and I’d like you to use the 
stickers to show for each activity whether it something you would like, something you wouldn’t 
mind, or something you wouldn’t like (indicating sticker key). The stickers are here.  
 
Adanna: (allocates without comment).  
 
Interviewer: So, are you happy with what each sticker means, and how to use them?  
 
Adanna: Yes.  
 
Interviewer: The next pictures, I am going to show you one at a time, and I am going to ask 
you to tell me something about the picture, and to add a sticker to show me how much you 
think you would enjoy it. All of the pictures we are about to look at have something to do with 
childen reading.  
 
Adanna: Ok.  
 
Interviewer: Remember, there are no right or wrong answers, so you don’t need to worry at 
all. So, looking at this first picture, what do you think could be happening here? 
 
Adanna: Um, there are two friends playing on their iPad.  
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Interviewer: And how do you think they might be feeling? 
 
Adanna: Happy to have a friend or to just have someone to play with.  
 
Interviewer: So do you want to choose a sticker to show how you would feel if you were doing 
this activity?  
 
Adanna: (allocates without comment).  
 
Interviewer: What do you think might be happening here?  
 
Adanna: Um, I think the teacher is showing the students a story book she is reading and 
maybe they are doing some work based on the story.  
 
Interviewer: And how do you think the children might be feeling? 
 
Adanna: Maybe some might be interested in the story and interested in what they are doing, 
but some might not be that interested and might be thinking that it is boring and want to do 
something different. 
 
Interviewer: And how do you think you might be feeling if you were doing this activity? 
 
Adanna: I think that I would like doing it; I like reading, I like writing, so… 
 
Interviewer: Ok, do you want to choose your sticker? 
 
Adanna: allocates without comment.  
 
Interviewer: Ok, so I am going to show you our next image. What do you think this is a picture 
of? 
 
Adanna: They are two friends reading a book together maybe in silent reading. It might be a 
picure book or a fact book, but I am not sure.  
 
Interviewer: And how do you think they might be feeling? 
 
Adanna: They might be enjoying it, they might be maybe not, one might be liking it and one 
might not really enjoy it as much.  
 
Interviewer: What makes you say that? 
 
Adanna: Because of their facial expressions.  
 
Interviewer: And how do you think you might feel if you were doing this activity? 
 
Adanna: Um, I’d like it because I like a different variety of books and if I, usually I choose a 
book by reading the back first and looking at pictures and flicking through some of the pages. 
 
Interviewer: Ok, so which sticker would you use? 
 
Adanna: (allocates without comment).  
 
Interviewer: What do you think might be happening in this photograph? 
 
Adanna: It might be the teacher is again reading them a book, but they are not doing anything 
to the story, it is just the whole class sitting down and she is reading to them.  
 
Interviewer: And how do you think the children might be feeling?  
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Adanna: Uh, they might be ok, some might feel interested and some might not. It depends on 
their facial expressions and how they feel. 
 
Interviewer: Ok, and how would you be feeling? 
 
Adanna: Well, if it was a book that I was interested in, I would be happy, but if it wasn’t, I 
wouldn’t mind, even if I didn’t like it as much.  
 
Interviewer: So, do you want to think about the sticker you would use for this image?  
 
Adanna: (allocates without comment).  
 
Interviewer: And what do you think might be happening here? 
 
Adanna: Um, there a little boy is playing with a toy kangaroo, while his friend is reading to him 
a book.  
 
Interviewer: And how do you think they might feeling? 
 
Adanna: They be, maybe they chose the book together and they might like it, and its both 
their favourite books, and they might be enjoying it.  
 
Interviewer: Can you tell me more about the idea of choosing the books together? 
 
Adanna: Well, you could have the same interests as someone, like lots of people like 
Jacqueline Wilson books, so if they saw them, they might want to read them together. They 
want to find one for someone else, or they want to read it to their friends.  
 
Interviewer: So, do you want to think about how you would feel and choose a sticker?  
 
Adanna: (allocated without comment).  
 
Interviewer: Tell me about why you choose that sticker. 
 
Adanna: I chose the green sticker because I think that if you have same interests as someone 
in a particular book, then enjoy it because once you get older you might have like different 
opinions of different books. You might think differently to the person and not have the same 
interests anymore.  
 
Interviewer: Thank you Adanna. What about this picture? 
 
Adanna: Um, he is silently reading. 
 
Interviewer: And how do you think he might be feeling?  
 
Adanna: Um, because of how he’s looking he might be interested in the book.  
 
Interviewer: And how do you think you might be feeling? 
 
Adanna: Um, I’d be feeling Ok because as much as I like reading with a group, I also like 
reading independently. 
 
Interviewer: Do you want to choose a sticker for this picture? 
 
Adanna: (allocates without comment).  
 
Interviewer: What about this picture? 
 
Adanna: They’re in a group and they’re all reading the same book.  
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Interviewer: And how do you think they might be feeling? 
 
Adanna: They might all be interested in the book, and thinking “Wow, I really like how this 
character is the best.” 
 
Interviewer: And how do you think you might feeling if you were doing this? 
 
Adanna: Well, when I used to do that for guided reading with Mrs Ansell, the book we were 
reading, I was really interested in it and the questions she used to ask once we’d finished 
reading something and she’d set us a target of what we needed to read and what we needed 
to focus on.  
 
Interviewer: Ok, what sticker would you give it? 
 
Adanna: (allocated without comment).  
 
Interviewer: What about this picture? 
 
Adanna: A teacher is reading to, or maybe a Mum is reading to her kinds.  
 
Interviewer: And how will the children in the picture be feeling? 
 
Adanna: I think this little girl likes the book, but I’m not sure about this one.  
 
Interviewer: Ok, why do you think that? 
 
Adanna: Um, maybe because she doesn’t find it interesting because the mum is trying to read 
the book to her so she can at least try and be interested again, byt she can’t really see and 
isn’t getting the mum’s attention. She can just hear.  
 
Interviewer: What makes you say that? 
 
Adanna: While she’s talking and the other child can see, she can just hear.  
 
Interviewer: And how do you think you might be feeling? 
 
Adanna: Well, if I was this little girl I wouldn’t feel very nice or kind because I’d think that as 
much as I want to listen to the story I also want to see the pictures but the teacher is directing 
it the other way at one.  
 
Interviewer: Ok, so do you want to choose your sticker for this picture? 
 
Adanna: (allocates without comment). 
 
Interviewer: What do you think might be happening here? 
 
Adanna: A girl is reading a book to the teacher and maybe the teacher is listening to how she 
reads and if she’s a good reader or if she’s finding it hard or easy, and maybe she will tell her 
“You are good at reading, but this might be too hard or easy for you.” 
 
Interviewer: And how do you think the girl might be feeling? 
 
Adanna: This might have been a good book, why else would she have chosen it.  
 
Interviewer: And how do you think you might be feeling? 
 
Adanna: Um, I might be feeling happy because I’ve chosen my favourite book.  
 
Interviewer: So do you want to choose the sticker that you think suits this best? 
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Adanna: Ok (allocates sticker).  
 
Interviewer: So what might this picture be of? 
 
Adanna: I think this might be picture of … this is a flower of words all starting with ‘ai’ … and 
all these start with … I’m not sure. These are words that are maybe for spelling.  
 
Interviewer: And how do you think you might feel if you were doing an activity like this? 
 
Adanna: I’d like it because I like spelling and learning new words.  
 
Interviewer: Do you want to add your sticker?  
 
Adanna: (allocated without comment).  
 
Interviewer: What about this picture? 
 
Adanna: They are sorting words into sounds.  
 
Interviewer: And how do you think the children might be feeling? 
 
Adanna: They might be concentrating on their learning and happy because they are learning 
new things.  
 
Interviewer: And how might you be feeling? 
 
Adanna: I’d be feeling the same because I like working hard and learning new things.  
 
Interviewer: So, do you want to choose the photograph that you think goes with this image? 
 
Adanna: (allocates without comment).  
 
Interviewer: What do you think could happening in this photograph? 
 
Adanna: Um, I think it’s a picture of two boys using different books that they like. This little boy 
might be reading a book, and this little one might be making a story up, or reading a book.  
 
Interviewer: And how do you think they might be feeling? 
 
Adanna: I think they, if this boy is making up his own story, he might be really interested and 
want to be creative with his ideas, and I think he’s fascinated by learning all the facts.  
 
Interviewer: And how do you think you might be feeling if you were doing the activities in the 
picture? 
 
Adanna: Um, I would feel good because I like writing stories of my own, and reading all types 
of stories and also reading facts and other things.  
 
Interviewer: Ok, so do you want to choose the sticker that you think goes best with this 
image? 
 
Adanna: (allocates without comment).  
 
Interviewer: And we’ve just got one last image. What do you think might be happening here?  
 
Adanna: I think it’s either a little boy or girl, reading a book, a book. It might be … if it’s a 
teacher or mum, this might have been her favourite book that she has kept for a really long 
time, but if it is a child maybe it was given to them, or lent to them by another person or 
teacher.  
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Interviewer: And how might this person be feeling? 
 
Adanna: They might be thinking about how the words are so sweet and soft and it might make 
them feel, this book might be saying soft and sweet things to make them feel nice.  
 
Interviewer: And how do you think you might be feeling if you were doing the activity? 
 
Adanna: Nice inside to hear the words.  
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PLEASE ANSWER THE FOLLOWING QUESTIONS giving full details where necessary: 
 
1. Project design: 
 

a) What are the aims of your project and/or your research questions? 
Following  on  from  research  carried  out  by  Lever‐Chain  (2008),  focusing  on  how 
children in Reception and Year 1 experience learning to read, this study will focus on 
how  children  in  Key  Stage  2  experience  reading  and will  attempt  to  examine  how 
school‐based  factors  (such  as  phonics  instruction,  guided  reading  and  teaching  of 
reading comprehension) have affected, and are continuing to affect, their attitudes 
to reading.  
 
Research questions 
My study will seek to answer the following questions: 

 What are the current attitudes of Key Stage 2 children to reading? 
 How did, or do, these children experience learning to read at school?  
 What purpose do the children believe that reading has?  
 Do they have access to the types of text that they want to read at school? 
 Do they feel that their choices are valued? 
 Are  there  any  identifiable  differences  between  the  experiences  of  readers 

with  a  positive  attitude,  and  the  experiences  of  readers  with  a  negative 
attitude? 

 What evidence is there that school experience may contribute to a negative, 
or ambivalent attitude to reading? 

 Can  the  beginnings  of  any  causal  link  be  suggested,  between  children’s 
experiences of learning to read at school and their attitude to reading? 

 
b) What is the design of your project? 

 
I will begin my study by administering a questionnaire  to each child  in Year 5. The 
questionnaire  will  be  question,  rather  than  statement,  based.  The  difficulty  with 
using  statements  is  that young children, or  children who experience difficulty with 
reading, may misinterpret the meaning of  the statements. Twist et al.  (2000) point 
out that an analysis of the consistency of responses to items in the PIRLS 2001 study 
within the attitudes to reading index suggests that the least able readers may have 
had  some  difficulty  comprehending  some  of  the  items,  notably  those  phrased 
negatively. They go on to say that if it is accepted that inconsistency in responses to 
attitude items is the result of difficulty in comprehension, then the most inaccessible 
item  for  these pupils  seems  to have been  the statement:  “I only  read  if  I have  to” 
(Twist  et  al.,  (2004),  p.399).  Chapman  and  Tunmer  (Chapman  &  Tunmer,  1995) 
describe  a  negative  item  response  phenomenon,  previously  identified  by  Marsh 
(Marsh,  1986).  They  found  that  children's  responses  to  negatively  worded  items 
were  inconsistent  with  their  responses  to  positive  items.  Chapman  and  Tunmer 
experimented with  the wording of  items by  changing  statements  into questions,  a 
technique  that  improved  the  consistency  of  response  between  positive  and 
negatively  worded  items.  It  is  hoped  that  by  using  questions,  the  consistency  of 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response will be adequate. Additionally, I will read each question aloud to the class, 
giving the children time to answer as they go along. Children with specific  learning 
needs will be directly supported to undertake the questionnaire.  

 
The questionnaire will have fixed‐alternative expressions (‘very much’,  ‘somewhat’, 
‘don’t mind’,  ‘not much’ and  ‘not at all’) and use a  summated rating  (Likert)  scale. 
Based  on  the  results  of  this  attitudinal  survey,  I  will  identify  the  upper  and  lower 
quartiles,  who  I  will  invite  to  participate  in  an  interview.  The  purpose  of  this 
interview will be to develop a better understanding, from the child’s point of view, of 
how the teaching of reading affects children’s attitudes to reading. However, access 
to children’s perceptions is problematic.  

 
To address  this problem,  I  intend to employ a second method of assessing reading 
attitude.  This  will  enable  me  to  identify  inconsistencies  in  the  results  of  the 
questionnaire,  and will  also  enable  to  begin  to  gather  rich  qualitative  data,  in  the 
form of children’s responses, which will offer deeper insights into the results of the 
questionnaires.  I  will  carry  out  individual  interviews  with  each  child,  using  a 
photographic  system  initially  used  by  Redelheim  in  1975,  and  termed  by  him  the 
Children’s Attitude toward Reading Test (CHART), and then developed by Lever‐Chain 
(2002) as the Photographic Reading Attitude Instrument (PRAI), for her study into the 
effect  of  age  of  entry  on  boys’  reading  attitudes.  The  interviews will  be  recorded, 
and later transcribed for analysis.  
 
The materials  will  consist  of  four  drawings  portraying  a  child/children  engaged  in 
four different activities: 

1. Arts and crafts 
2. Playing with a computer 
3. Leisure reading 
4. Playing outside 

  
and 10 photographs portraying reading situations. The children will be told that all of 
the images have something to do with children and reading, and invited to respond 
to each image. If children offer no response, the following prompts will be used: 
 
a. I want you to tell me about the children in the photograph. 
b. Who do you think they might be?   
c. What do you think they might be doing / thinking / feeling? 
 
The  children  will  also  be  provided  with  three  colours  of  stickers,  red,  yellow  and 
green, representing the scale as follows: 
 
I do not like/enjoy  Red sticker  Score 1 
I don’t mind    Yellow sticker  Score 2 
I like/enjoy    Green sticker  Score 3 
 
The children will be introduced to the scoring system by being asked to thing of and 
describe something they like to do. This will be a gold sticker. They will then be asked 



  84 

to think of and describe something they do not like to do. This will be a black sticker. 
Finally,  they will be  introduced to the concept of  the white with the terms  ‘I don’t 
mind’, ‘It’s OK’ or ‘It’s alright’.  
 
The  four  drawings  will  be  presented,  one‐by‐one  to  each  child,  and  they  will  be 
asked  to  imagine  that  they  are  the  child  in  the  photographs.  The  children will  be 
invited to say how they would feel as the child in each picture, and then to place a 
sticker next to it. At the point, the children’s understanding of the scoring system will 
be assessed.  
 
Redelheim (1976) defined the categories of reading in his study as: 

i. instructional  reading,  including  whole  class,  small  group,  and  individual 
instruction setting; 

ii. school recreational reading, browsing for, selecting and reading books in the 
library, as well as group listening activities; 

iii. home recreational reading, children reading and being read to in chairs, sofas 
and beds by adults; 

iv. outdoor recreational reading; browsing for and buying books in stores.  
 
He used photographs depicting these various reading situations; 48 images in total. 
The photographs we reproduced through a 50 percent screen, resulting in a dotted 
ambiguous effect. This decision was based on the findings of Cook and Selltiz (1964), 
who observed: 
 
“The  bases  for  inference  about  attitude  are  those  common  to  all  projective  tests: 
assumptions  that  the  perceptions  of  stimuli  that  are  not  clearly  structured  is 
influenced by the perceiver’s own needs and dispositions;  that, asked to provide an 
explanation  or  interpretation  for which  the  stimulus  presented  gives  no  clear  clue, 
the subject must draw on his own experience or his own definition of what would be 
probable  or  appropriate…  The  usual  assumption  is  that  the  expressed  response 
corresponds directly to the individual’s attitude.” Cook and Selltiz (1964), A multiple‐
indicator approach to attitude measurement, Psychological Bulletin, Vol.62, pp.36‐55 
 
Redelheim  (1976),  A  multidimensional  test  of  reading  attitude  for  children,  The 
Reading Teacher, Vol.30(2), pp.181‐186   
 
The  photographs  used  in  Lever‐Chain’s  study  represented  both  home  and  school 
settings,  and  attempted  to  encapsulate  significant  relationships  in  the  reading 
process, with numerous photographs reflecting the interaction of a child with other 
people representing family members; 16 images in total. As my study is focused on 
the effects of school‐based factors, the photographs that I will use will be focused on 
reading  within  the  school  environment.  In  particular,  photographs  that  represent 
phonics‐based  instruction  will  be  included.  As  around  half  of  the  images  used  by 
Lever‐Chain were  focused  on  the  home  environment,  I will  reduce  the  number  of 
images,  from  16  to  10.  The  images  will  be  represent  situations  of  independent 
reading,  guided  reading  groups,  phonics  instruction  and  the  teaching  of  reading 
comprehension,  including  SATs  style  reading  comprehension.  I  will  also  include 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images of children reading different types of text, e.g. picture books, longer fictional 
texts and non‐fiction  (including newspapers).  I will  follow Redelheim’s approach of 
rendering  the  images  ambiguous  with  the  use  of  a  screen.  The  rationale  for  this 
decision  is as follows. First,  it will allow me to produce  images that are up‐to‐date, 
and  are  focused  on  the  reading  scenarios  that  I  particularly  wish  to  investigate. 
Secondly, it will avoid the difficultly of images being so relevant to the children (i.e. 
photographs that are recognisably of their friend, or sibling) that they are distracted 
by  the  content.  Finally,  it  will  mean  that  no  child  is  identifiable  from  the 
photographs, and so I will not be putting photographs of the children involved into 
the public domain.  
 
Finally, I will ask parents or guardians of the children in my focus group to complete 
a  questionnaire  about  their  experiences  and  perceptions  of  their  child  learning  to 
read  at  school,  and  will  also  invite  them  to  come  and  discuss  their  views.  These 
interviews will  be  largely  unstructured,  and  aimed  at  allowing  parents  to  air  their 
views about school‐based reading, without prompting them towards any particular 
stance. 
 
 

c) What data collection methods will be employed? 
Questionnaire, interview 
 

(If you have already drafted a questionnaire or a format for structured 
interviews/unstructured interviews, please attach it). 

 
2. Will your research involve human participants? Yes 
 

a) Who are the participants (i.e. what sorts of people will be involved)? 
Year 5 children, and their parents 
 

b) How will they be recruited? 
This is my class.  
 

c) If  participants  are  under  the  responsibility  of  others  (such  as  parents, 
teachers or medical staff) how do you intend to obtain permission for the 
participants  to  take  part  in  the  study?  (Attach  letter  or  details  of 
permission procedures.) 

 
Article 12 requires that children who are capable of forming their own views should 
be  granted  the  right  to  express  their  views  freely  in  all  matters  affecting  them, 
commensurate with their age and maturity. Children should therefore be facilitated 
to give fully informed, voluntary consent. As the main participants in my study are all 
legally underage, I will ensure that both the children participating in the study, and 
their parents or guardians understand the process in which they are to be engaged 
as fully as possible, including why their participation is important, how it will be used 
and how and to whom it will be reported. 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d) How will you obtain the consent of participants?  
 
I  will  write  to  parents,  describing  the  purpose  of  the  research,  and  ask  for  their 
written consent. I will discuss the project with the children, in an open and clear way, 
and ensure that the children are aware that they do not have to participate.  
 

e) Describe  the  process  by which  you will  inform  participants  about what 
you are doing: 

 
 
I will  achieve  this by writing  to parents with details of  the project,  asking  for  their 
written permission and  informing  them  that,  should  their  child be  selected  for my 
focus  group,  further  information  may  be  sought  from  them.  I  will  ensure  that 
parents  are  aware  that  they  are  able  to  come  and  speak  to  me  before  giving 
permission, should they require any further information or have any questions. The 
participating children will be spoken to in a whole class context, either by me, or by 
their class teacher. The project will be explained to them, and they will be given the 
opportunity to ask questions.  
 
Parents will be informed that the results of the study will not be used in any way to 
child’s detriment, or passed to any other organization (such as a secondary school). 
Parents will be informed that the results of their child’s questionnaire, and interview 
if they are in the focus group, can be made available to them, as long as their child is 
happy for them to see these results.  
 
I will give both children and their parents the option not to participate, without any 
pressure  to  do  so.  There  is  no  element  of  the  design  that  requires  any  secrecy  or 
non‐disclosure. Participants, and their parents and carers, will be  informed of their 
right to withdraw at any point.  
 
 

f) Might participants experience discomfort or embarrassment as a result of 
your study? 

 
I believe that the format of the study, and in particular the PRAI design, will ensure 
that  the  children  are  put  at  their  ease,  and  that  the  open  questioning  in  the 
interview will  remove  any  sense  of  intrusion.  However,  if  at  any  time  the  process 
appears to cause any child any distress I will immediately desist from that particular 
interview.  
 

If YES what steps will you take to explain and minimise this? 
   

     

 
 
 

If NOT, explain how you can be sure that no discomfort or  
embarrassment will arise? 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g) How will it be made clear to participants that they may withdraw consent 

to participate at any time? 
Parents will be informed in writing, and children will be informed verbally.  
 
 

h) Will you provide participants with information about the findings of your 
study? (This could be a brief summary of your findings in general; it is not 
the same as an individual debriefing.) 
 

 
If YES, what form will this take? 

Participants  will  be  provided  with  a  brief  written  summary.  This  will  be  sent  to 
parents  and  shared  with  children  in  adapted  form.  Children  will  be  invited  to 
comment on findings. Any participant who wish to discuss any  findings  further will 
be invited to speak to me directly.  
 
 

If NO, why not? 
   

     

 
 

i) How will information obtained from or about participants be protected?  
(Please read the Main Principles of the Data Protection Act.) 
(see http://dataprotectionact.org/2.html) (This is about keeping data 
secure, confidential, using only for the purposes for which it  was 
collected) 

 
I will abide by the eight principles of The Data Protection Act. I will ensure that data I 
collect used only in respect of this research project. It will not be used for any other 
purpose. I will ensure that individual child and parents identities are kept 
confidential. I will not use any external bodies to process or handle the data.  
 
 

j) What steps will you take to ensure the secure storage of personal data? 
 
I will only store personal data on my own computer and memory stick, both of which 
are password protected. I will destroy any personal data that I am no longer using.  
 
3. Are there particular features of the proposed work which may raise ethical 

concerns or add to the complexity of ethical decision making? If so, please 
outline how you will deal with these. 
NA 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