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Abstract 
This action-research examined whether a drawing intervention had any effect on 

the children in a Year 3 class and how able they thought they were at drawing, 

whether they enjoyed drawing and how important they believed drawing to be. 

The data collection methods used were questionnaires and semi-structured 

interviews. The study examined the attitudes of 30 children and eight teachers. 

The results found that 26 out of 30 children thought that they were fantastic, good 

or alright at drawing before and after the intervention. The interviews found 

evidence of children claiming that practice and believing in yourself would lead to 

success in drawing. Fewer children said they were fantastic after the intervention 

compared to before the intervention. This demonstrates that they were more 

aware of the challenges of drawing. 24 out of 30 children claimed that drawing 

was either important or really important after the intervention. During the 

interviews the children described twenty-five different uses of drawing giving 

evidence for its use across the curriculum. The children also showed evidence of 

their learning outside of school which had influenced their opinions. 28 children 

claimed to either love or like drawing after the intervention. The children showed 

evidence that they enjoyed using drawing to explore their imaginations. Eight Key 

Stage One and Two teachers claimed to use drawing as a tool for learning in their 

lessons. Recommendations are given to repeat the research at the end of the 

children’s Primary Education to see if the results are valid. 
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Introduction 

I have attended evening drawing classes at the Prince’s Drawing School for six 

years. The aim of the Drawing School is to ‘raise the standard and profile of 

drawing through teaching and practice’ (Prince’s Drawing School). As the Art, 

Design and Literacy Coordinator in my school I wanted to investigate how I could 

transfer the skills I have been taught during these classes to my own classroom 

teaching. I am a Year 3 teacher who often uses drawing in my classes to support 

learning across the curriculum. Examples include: teaching writing using Talk for 

Writing (Corbett, 2011) where the children draw their plan of what they are going 

to write; map making in geography and when describing science experiments. 

 

Previous research has found that children are rarely taught to draw, sometimes 

due to the fact that teachers feel that they do not have the ability to draw 

themselves (Jolley, 2010, Cox and Watts, 2007). I felt that I had not explicitly 

taught the children about drawing or even inquired as to whether the children 

enjoyed and thought this way of learning was beneficial to them. As someone who 

is interested in learning to draw and feels reasonably confident, I wanted to use 

this research opportunity to develop my teaching of drawing skills. 

 

Despite claims that from the ages of ten and eleven children’s confidence and 

interest in art-making declines (Cox 2005, p1) there is little empirical evidence 

about children’s ‘level of enjoyment in drawing and perceived drawing ability’ 

(Jolley, 2010 p291). Through questionnaires and semi-structured interviews I 

wanted to find out whether a drawing intervention had any influence on: how able 

my students thought themselves to be at drawing; their enjoyment of drawing and 
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whether they thought that drawing was of any importance. 

 

The context of my research was a mixed ability Year 3 class in an East London 

Community State School which was in the process of growing from one form to two 

form entry. The children came from a wide range of ethnicities and social 

backgrounds. Ten children spoke English as an Additional Language and five 

children were on the Special Education Needs register.   
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Literature Review 

I have focused my literature review on the following themes. 

 What is drawing? 

 Why is drawing important? 

 Why do children stop drawing? 

 The Teaching of Drawing 

 Limitations found in the previous research  

 

What is drawing? 

According to the Oxford Dictionaries a drawing is ‘A picture or diagram made with 

a pencil, pen, or crayon rather than paint’. Perhaps a better definition would be ‘a 

form of purposeful and meaningful mark-making’ (Hope, 2008). However Hope 

(2008) acknowledges the problems of defining drawing and that these definitions 

could include writing, mathematical and musical notations which would be widely 

accepted as not ‘drawings’. In this report drawing is considered to be using a 

pencil, pen or charcoal to purposefully create meaning using mark making.  There 

are two types of drawings: those that are observational and those that are 

imaginative (Jolley, 2010, Thistlewood, 1992). In this research I wanted the 

children to learn about both of these types of drawings through a range of 

activities (See plan in Appendix 1). 

 

Why is drawing important? 

Over a decade ago there was a renewed interest in drawing amongst the public 

and academics (Garner, 2002). The Campaign for Drawing, set up in 2000, is an 



7 

 

independent charity that aims to raise the profile of drawing and promote it as a 

‘tool for thought, creativity, social and cultural engagement’ (The Campaign for 

Drawing). The Campaign for Drawing set up an Education Programme, ‘Power 

Drawing’ in 2001. Its aims were to show how drawing can be used as a tool for 

learning. Qualitative research was used to look at people’s experiences and 

perceptions. Around 3,200 Primary teachers and 80,000 children were involved. 

Through speaking to the Campaign for Drawing team I ascertained that through 

different phases of funding this programme was still running until 2012 with 

courses for Teachers and Museum Educators. This research resulted in four 

publications disseminating good practice for the teaching of drawing in Primary 

Schools (The Campaign for Drawing). ‘Power Drawing’ proposed that learning 

through drawing could occur by perception, communication and manipulation 

(Adams, 2002). As this research was about collaboration I was unable to find which 

methods were used and how the evidence was collected as communication 

occurred between face-to-face contacts, correspondence and publications 

(Campaign for Drawing). Therefore I cannot say whether these claims are valid as I 

could not critique the research as it has not been made available in academic 

publications. 

 

Despite not being able to see the evidence as the results were not published 

academically, the Campaign for Drawing states how drawing is used across the 

curriculum and how children aged 7-11 use drawing to explore ideas. The 

Campaign for Drawing claim that drawing supports the emotional and intellectual 

development of young children. 
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Hope (2008) has researched the use of children’s drawings and through the use of 

case studies evidences children who have used drawing to play, make meaning, 

feel, observe and understand. However it is not clear whether these findings can 

be applied elsewhere and whether this is representative of other populations of 

children. Garner (2002) argues for the importance of drawing as ‘Sketching can 

find applications in all fields of human endeavor’ (p235).  Despite this grand claim 

Garner only explores in his paper how sketches can support the illustration 

process. Cox and Watts (2007) claim that drawing can support thinking and 

learning across the curriculum and be used with other mediums to support the 

recording and development of ideas. However again this appears to be a belief 

rather than based on evidence to support these claims. I wanted to research the 

importance of drawing with regards to what the learners in my class believe. 

 

One area of where drawing can be used to support learning that has been 

extensively researched, as I discovered on the British Educational Index, is that 

arguing for the value of drawing and mark making to support early writing in the 

early years (ages 3-5). Anning (2004) emphasizes the role that drawing has for 

young children in their developing literacy. Anning (2004) has researched the use 

of drawing as a meaning making activity for young children aged 3 and 4, using 

case studies. However due to the developmental differences in age I would not be 

able to apply these findings to my seven and eight year olds in my Year 3 class. So 

why does the academic interest decline in drawings of older children? 
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Why do children stop drawing? 

It is widely accepted amongst academics who research children’s drawing that the 

level of activity declines around ages 10 to 12, however these statements have 

been made ‘without direct supportive evidence from data’ Jolley (2010 p304). Cox 

(2005) states that by the time children are ten and eleven their confidence and 

interest in drawing has declined. However this statement appeared to be merely 

anecdotal as I could find no research as to if children had been interviewed. The 

children in my class were 7 and 8 years old so I wanted to find out if they still 

enjoyed drawing or not. I would not be able to compare my students to these 

statements due to the differences in age. 

 

So what reasons do the academics give for children supposedly refraining from 

drawing? Cox (2005) makes a suggestion that it is believed only the gifted artist 

can draw however this is only based on her beliefs. Atkinson (1991) has proposed 

that children believe they cannot draw due to the value placed on accurately 

representing the 3D world. Children go from using drawing to invent and explore to 

becoming too worried about representing form (Atkinson, 1991). Again this is 

anecdotal evidence based on Atkinson’s past teaching experiences but not 

supported by recording the children’s opinions at the time. Davis (1997) discusses 

that children are trying to create a literal photographic likeness in their drawings 

and when they fail to achieve this the child becomes disengaged and gives up. 

Again this appears not to be based on any findings but what the researcher 

believes to happen.  
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In contrast to the previous research Rose et al (2006) found that children in Key 

Stages One (60 children) and Two (120 children) thought their drawings to be good 

or satisfactory. Fewer children in Key Stage Two (fewer than twenty percent) 

thought that their drawings were ‘very good’ compared to those in Key Stage One 

(more than sixty percent). Rose et al (2006) also found that children enjoyed 

drawing throughout their education. Their questionnaire data appears to support 

their claims. Therefore I would like to find out about the current situation with 

regards to my own learners. How good do my learners think they are at drawing 

and do they enjoy using this medium for learning? 

 

The teaching of drawing 

The new curriculum (National Curriculum, September, 2013) states for Key Stage 

Two that they should ‘improve their mastery of art and design techniques, 

including drawing, with a range of materials e.g. pencil and charcoal’. Children 

should ‘create sketchbooks to record their ideas and observations’.  

 

However Anning (1999) claimed that drawing skills are not usually taught in 

Primary Education in the UK, and drawing is not used as a tool for learning. These 

statements do not appear to be supported with any evidence of case studies or 

surveys with teachers. As the Art and Design coordinator I wanted to see if I could 

ensure that children’s drawing skills are developed in my classroom and ideally 

across the school. In America, Davis (1997) looked at drawings from 140 children 

aged 5, 8 and 11 and judged them on their composition, symbolism and expression. 

The findings showed that there was a loss of graphic symbolization in the drawings 

by children of Key Stage Two age (7-11). Davis (1997) proposed that students need 
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to be given lots of opportunities to develop skills in drawing ‘to express their 

developing understandings and satisfy their increasing expectations of graphic 

symbolisation’ (p155).  

 

Research has found that teachers expressed concern about teaching drawing due 

to their own inability (Cox & Watts, 2007, Jolley 2010). I wanted to ask the staff in 

my setting whether they felt like this or differently. Holt (1997) and Cox and Watts 

(2007) state that the teacher does not need to have a sophisticated art knowledge 

base in order to support the children’s learning. Holt (1997) discusses that the 

subject knowledge of the teacher is not the sole factor in determining the quality 

of the learning. Cox and Watts (2007) go on to claim that teachers demonstrating 

how to draw can lead to children copying rather than discovering the solutions for 

themselves. As someone who feels reasonably competent in my observational 

drawing ability, I wanted to investigate how I could best use this knowledge to 

benefit my students’ learning. Holt (1997) has highlighted that subject knowledge 

is not always enough to ensure successful teaching and learning within the 

classroom. Therefore I wanted to use this opportunity to ensure that successful 

learning takes place.  

 

The limitations raised by the literature research 

Despite numerous claims for the importance of drawing (The Campaign for 

Drawing, Cox and Watts, 2007) there was little evidence from research publicly 

available to back up these statements. Therefore I wanted to research the uses of 

drawing in the Primary Classroom to promote its importance. There appears to be 

lots of articles on the importance for drawing to support early writing skills on the 
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British Education Index but what happens when the children develop? Does drawing 

still support the development of writing to 7 and 8 year olds? Does drawing support 

the learning in any other subjects? There also did not appear to be any studies that 

examined the student’s responses for how important they believe drawing to be. 

So I wanted to research what the children in my class thought about the 

importance of drawing. 

 

Academics who study children’s drawings widely claim that children stop drawing 

at ten to twelve years old despite not appearing to base these statements on 

empirical evidence (Jolley, 2010). Davis (1997) and Atkinson (1991) claim that this 

is because children get frustrated leading them to believe that they cannot draw. 

Again this was anecdotal and not based on research studies. I wanted to examine 

the children’s reasons for their beliefs about their own drawing abilities and 

whether they liked drawing or not. Rose et al’s (2006) study found that children in 

Key Stage Two still claimed to enjoy drawing and think they were satisfactory or 

good. This research presented findings from what I consider a wide age range of 

children aged 7-11 in one group. I wanted to specifically look at 7 and 8 year olds’ 

responses.  

 

As mentioned in the introduction despite using drawing regularly as a medium for 

learning in other subjects I felt that I had not taught many of the key skills for 

drawing. Anning (1999) also claimed that drawing is rarely taught in Primary 

Schools. Therefore I wanted to teach my students some of the skills required for 

drawing and hear what they had to say about the lessons. 
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 The current study 

The focus of my research was to understand how confident my Year 3 class felt as 

drawers, whether they enjoyed this medium for learning and if they thought it was 

of any importance. 
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Methodology 

Action research is a small-scale project to solve a problem (Denscombe,2010). It 

involves the teacher personally developing their understanding whilst being 

engaged in the improvement at the same time (Hopkins & Ahtaridou, 2008). This 

current study is a piece of action research. I looked at the effects of a drawing 

intervention on my practice and the children’s learning. I wanted to see if it would 

result in my learners feeling more confident about drawing and more able to use 

drawing in class to support their own learning. As opposed to losing any use of 

drawing as they get older (as identified by Davis, 1997, in her research).  

 

‘Action research aims at changing three things: practitioners’ practices, their 

understandings of their practices and the conditions in which they practice’ 

(Kemmis, 2009 p463). I chose this method of enquiry because I wanted to analyze 

my practice of teaching drawing and see how the children responded. By explicitly 

teaching the children different representational and expressive drawing techniques 

I wanted to know if they had found this useful and where they believed they could 

apply this learning elsewhere. By interviewing the children I wanted to know what 

worked and didn’t and why. ‘Teachers who engage in their own research are 

developing their professional judgment and are moving towards emancipation and 

autonomy’ (Hopkins & Ahtaridou, 2008, p38). I have used drawing as a tool for 

learning in my four years of teaching practice but have not previously considered 

how the pupils feel about this. By asking the children about their learning and 

what they would like to learn I hoped to personalize my teaching to their learning. 

I wanted the children to become more aware of which tools they found useful for 

learning and why. Leadbetter (2004, as cited in Hopkins & Ahtaridou, 2008) states 
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that the more aware the learner is of their learning the more successful their 

learning should be.  

 

Kemmis (2009) suggests that findings for better practice developed from action-

research may be unsustainable for the practitioner. Therefore I have suggested 

what I think are manageable suggestions for future practice in my conclusion. I 

understand that it may be difficult for others to apply this research to their own 

classrooms as every school context is unique but by exploring and researching my 

own practice I hoped to be able to raise awareness as to how others may teach 

drawing. 
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Data Collection Methods 

Interviews 

I chose to use interviews as they can give ‘an in-depth account of events, 

relationships, experiences or processes occurring in that particular instance’ 

(Denscombe, 2010 p 52). The limitations found in the literature and research about 

children’s attitudes towards drawing showed a lack of using children’s voice to 

explore what they thought about the importance of drawing, why they liked it or 

not and reasons for how good they believed themselves to be (Cox, 2005, Davis, 

1997, Jolley, 2010). Denscombe (2010 p174) recommends using interviews to gain 

insight into ‘people’s opinions, feelings, emotions and experiences’. I chose to 

interview the children before and after a drawing intervention to see if it had 

made any changes to the children’s attitudes. Interviews benefit from being 

adaptable and allow the interviewer to follow up ideas and clarify thoughts and 

feelings (Bell, 2010). However a limitation of interviews is that they are in danger 

of being subject to bias, due to the human nature of the research (Bell, 2010). 

Therefore I tried to minimize this limitation by clarifying thoughts and opinions 

with follow up questions to enable the collection of the children’s true opinions. 

Unlike quantitative questionnaires the information does not need to be taken at 

face value and responses can be developed and understood (Bell, 2010). 

 

I interviewed the children before and after the drawing intervention in the same 

mixed ability groups. The groups I used were the same as when the children work 

in Topic and Literacy lessons. Therefore the children were used to working in these 

groups and should have felt comfortable. The questions I used can be seen in 

Appendix 2. The interviews were recorded on a digital recorder and then 
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transcribed. I interviewed the children before the intervention to get their 

opinions about drawing to support my lesson planning, which I explain in the next 

paragraph and in Appendix 1. I interviewed the children after the intervention to 

examine whether their attitudes had changed and to get their opinions about the 

intervention and analyse the experiences they had.  

 

 

I was interested in areas of learning to draw that the children felt they needed 

further support. By discussing the teaching and learning of drawing, the children 

would take part in the decision making process about which areas would be taught 

next and where drawing could be used in other lessons. McTavish et al, 2012, state 

that by involving children in making decisions empowers them and I hoped to do 

this by listening to the children’s opinions and involving them in the lesson 

planning.  

 

 

As I am more than aware there will be a power and status imbalance between 

myself and the children (O’Kane, 2008). I tried to minimize this limitation by 

creating an environment in which the children could speak and be heard by 

keeping my questions short and not interrupting them and giving them time to 

speak. The interviewer effect can lead interviewees to give answers that they 

think match the researcher’s point of view to keep them happy (Denscombe, 

2010). In order to try and combat the influence of my enthusiasm for drawing I 

ensured that the children had another opportunity to speak during which I was not 

present. The children all took part in child-led interviews where they were given a 
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list of questions (Appendix 3) and an ipad to record them. However there are 

power imbalances between the pupils in my class. These can be due to a range of 

factors such as personality and physical stature as well as age, gender, educational 

attainment and ethnicity (Hart & Tyrer, 2006 as cited in O’Kane 2008). Therefore 

to try to control the affecting factor of educational attainment I also interviewed 

three children separately who had mentioned that they did not like drawing in the 

other interviews. This was to try and give these children a voice and be heard. 

These three children are all on the Special Educational Needs Register.  

 

I wanted to ‘develop the kind of pupil consultation that engages more than a small 

number of pupils who fit an idealized, usually middle class template’ (Fielding, 

2007 p302). Therefore to ensure that I involved the entire class in the interviews, I 

informed the children that if there was anything else they would like to tell me 

about after the interview they could speak to me at any time and arrange a 

meeting.  

  

After my first lesson I discovered that although I had not planned to interview the 

children after the lessons they were making interesting comments that I thought 

may be useful for my analysis. So I started to collect comments from the children 

about what we had been learning about and what they had discovered. The 

benefits of this were that the learning and experiences were fresh in the children’s 

minds. However limitations raised by this data collection method were that some 

children may not have been heard due to the interviews being conducted with the 

whole class and the children may have changed their responses in front of their 

peer group. 
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A limitation when using interviews as a data collection method is how reliable the 

data is due to the specific nature of the interviewer and the context (Denscombe, 

2010). It is hard for the data collected to be objective and consistent (Denscombe, 

2010). As this is action-research this limitation is minimized due to the research 

being about my specific learning and teaching. This research was unique to my 

setting and teaching and carried out in order to develop my own professional 

knowledge. Therefore collecting reliable data was not as much as an issue as I was 

looking specifically at developing my personal practice. 

 

30 child participants took part in the research. Children were interviewed in mixed 

ability groups of six. 

 

Questionnaires 

Due to the limitations found in the literature showing a lack of empirical research I 

decided to use questionnaires (Cox, 2005, Atkinson, 1991). This enabled me to 

gather standardized data about the children’s attitudes towards how good they 

thought they were at drawing, how important they thought drawing was and how 

much they enjoyed drawing. This was an efficient method to gather standardized 

data about the attitudes of 7 and 8 years olds in my class, where I could find no 

previous data had been collected. A limitation with questionnaires is that because 

the answers are pre-coded this may bias the results towards the researcher’s 

rather than the participant’s way of seeing things (Denscombe, 2010). I tried to 

minimize this by including a box on the questionnaire for any other comments (See 

Appendix 3). Another limitation is that they offer little opportunity for the 

researcher to check the truthfulness of the answers (Denscombe, 2010). This is 
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why I used interviews to collect data as well, in order to follow up and explore the 

opinions and attitudes of the children. I used interviews to find the reasons behind 

the children’s questionnaire responses.  

 

The children filled in a Likert style questionnaire before and after the drawing 

intervention (See Appendix 3).The questionnaires were filled out before the 

interviews. 

 

 

Drawings 

The children’s drawings in their sketchbooks were kept to provide a stimulus for 

discussion after the lessons and during the interviews.  

 

Diary 

I kept a learning journal during my intervention to remind me of my changes in 

opinion and any observations that I made at the time. 

 

Conversations with other members of staff 

As Jolley (2010) and Cox (2005) had found that teachers often felt that their own 

lack of ability made them scared of teaching drawing, I wanted to explore the 

attitudes of the other members of staff. As the Art and Design Coordinator I 

wanted to ascertain how I could work with and support these members of staff. 

Although I am enthusiastic about using drawing across the curriculum without the 

leadership of many, change will not happen (Harris, 2002). Through talking with 

other staff I hoped to develop my own learning as well as the teacher’s learning 
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through noting and discussing the significance of their experiences (Clandinin and 

Connely, 2000). My time studying on the MTeach has made me aware of the 

importance of teacher dialogue for professional learning (Hargreaves, 2001, 

Wenger, 1998). Through conversing with other staff members and making them 

aware of my project I tried to develop a learning community. I wanted to foster an 

environment in which we could share knowledge and difficulties experienced in 

the teaching of art and design. I spoke to eight Teachers in Key Stages One and 

Two and one student teacher. 

 

I tried to minimize the influence of myself, the interviewer, by ensuring the 

teachers that their honesty was valued and it was important to find out about 

areas of strength and weaknesses in order to develop professional practice. 

 

Triangulating the data 

To attempt to ensure triangulation of the data I used quantitative and qualitative 

data collection methods. My enthusiasm will have impacted on the data during the 

interviews. Therefore I ensured that the children had another opportunity to be 

interviewed where I was not present and the children were left alone with the 

questions. I am aware that my strong opinions about drawing may have influenced 

my research so I have aimed to present a range of findings from the previous 

research and to keep a critical stance when interpreting the data and constantly 

question my practice. I had previously taught nineteen members of this class 

before when I was their Year One Teacher. The children know all about my 

interests and opinions. Therefore I ensured that the children had numerous ways in 

which to tell me their actual opinions. I used questionnaires, interviews, self-
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interviews and ensured that the children could come and tell me at any time if 

they would like me to note something down. 

 

Data Analysis 

First of all I collected the data from the questionnaires and input it into a table for 

each child.  I then added another section to match the data from the questionnaire 

to what was said in the interview for every child. This was to ensure triangulation, 

by using a number of data collection methods, increasing the reliability of my 

results. 

 

As this was a small scale research project with a sample size of 30 child 

participants I did not statistically test the data. I used the quantitative data to 

identify the attitudes of the children in my class. I analyzed the data from the 

questionnaires by creating bar graphs to see the differences between all of the 

children’s responses before and after the drawing intervention to the questions: 

how good are you at drawing?; how important is drawing and how do you feel 

about drawing? 

 

This research project predominantly focuses on qualitative data through analyzing 

all of the semi-structured interviews with the pupils. Content analysis was used to 

analyze the emerging themes from all of the interviews. I discovered that there 

were 27 emerging themes. I therefore needed to tighten my focus to the themes 

that I felt were most beneficial to my future teaching practice and the learning of 

my students. I only focused on those themes that emerged in every group’s 

interviews. There were 5 predominant themes that I discuss in the findings. 
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The research project took place in the spring and summer terms.  
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Objectives and hypotheses 

 

This research aimed to find out how confident the students in my class felt about 

drawing, whether they enjoyed drawing and if they thought it was of any 

importance. 

 

I wanted to provide a drawing intervention to teach the children some key drawing 

skills. I proposed that by teaching children to use a range of representational and 

expressive drawing techniques they would achieve the following: 

 

 Each child would believe they were better at drawing 

 Each child would see the importance of drawing and recognize its many uses 

 Each child would enjoy drawing 
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Ethical Considerations 

I needed to ensure that I got consent from all of the participants. I received the 

Head Teacher’s agreement to carrying out the research with all of my class and 

sent a letter home to the parents informing them about the research and offered 

an ‘opt out’ box (See Appendix 4). This was to get ‘voluntary informed consent’. 

They were informed that findings would be shared with colleagues on the MTeach 

and other staff at school. If the parents refused participation in the research the 

child would still take part in the focus groups so that they still felt that they were 

listened to and included but I would not include any of their data. The findings 

would be shared with parents after the project had finished. 

 

To ensure that the participants were not deceived and knew about the true nature 

of the research I have been open with the children about studying on the MTeach 

and about my research project. I was always open about data being collected to 

develop my teaching and the children’s learning. The children were told again 

about the project when the letters to parents were given out. They were informed 

that they could opt out of their data being collected at any point. I informed the 

children of their right to refuse their data being collected at each point of data 

collection. 

 

To ensure the children did not feel distressed that they had not been listened to 

and that other children’s opinions had been favored over theirs, all children took 

part in the intervention. If they refused their data from being collected I did not 

include it in my research. Every member of the class took part in the intervention 
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as it was not a comparative study and I wanted to find out about the opinions of 

my class to take their learning forwards with regards to drawing.  

 

Some participants may have felt uncomfortable or embarrassed in the interviews 

as we were discussing what makes someone good at drawing and some participants 

may have felt that they were not good at drawing. Children were peer assessing 

each other’s work and may have felt uncomfortable when given a negative 

comment. I addressed this by not discussing what makes someone bad at drawing, 

moving the interviews on when someone was uncomfortable and by briefing the 

children on how we should give constructive feedback to their peers. 

 

To protect the student’s privacy I have treated all responses as confidential and 

anonymized all of the names when using them in the project.  
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Findings and Analysis 

The data collection methods that I used gave me a great insight into the teaching 

and learning of drawing in my classroom. The wealth of data that I collected gave 

me an overwhelming number of issues and themes to think about with regards to 

my teaching practice and the students’ learning. Therefore it was necessary to 

tightly focus my analysis to certain themes that I was interested in and that I felt 

were most relevant to the students’ learning. I will describe the processes that I 

used to present my findings and then explore what they tell us. 

 

Triangulation  

It was not possible to match the questionnaire results with every interview 

response, to see if the children said the same thing as in the questionnaire. This 

was due to 29 of the verbal responses being incomplete. 27 children did not 

specifically answer the questions and in the child led interviews 15 children were 

not asked each of the questions. Therefore I was not able to triangulate my data 

from the interviews with the questionnaires. This has taught me that if I were to 

collect this research again I would need to keep the children on topic during the 

interviews and ensure that every child answers each question specifically. As a 

researcher using interviews, it is of interest to follow their developing opinions and 

themes yet one must ensure that the original questions are answered by every 

participant. 

 

The answers to my questions in the questionnaires of: the enjoyment of drawing; 

the importance of drawing and how good they were at drawing, did not provide 

much information about the teaching and learning. This emphasizes the 
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importance of qualitative data to explore the themes and reasoning behind 

questionnaire answers. This quantitative data gave me little feedback about the 

teaching and learning that had occurred. It gave me insufficient information about 

the factors that affect the teaching and learning in the classroom. I will explore 

the quantitative data first and then use the qualitative data to explore themes 

that emerged. My interpretation is of course open to bias as I may have developed 

the themes to fit my hypotheses and misinterpreted the children’s comments. 

 

Drawing Ability 

 

 

 

 

 

26 children said that before and after the intervention that they were alright, good 

or fantastic at drawing. Typical comments from the interviews were ‘I am really 

good at drawing’ (Christopher). 4 children went from saying they were fantastic at 
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drawing to they were good demonstrating that they were more aware of the 

challenges that drawing can present. This goes against my hypotheses that the 

children would feel they were better at drawing. After the intervention 4 children 

made comments such as ‘I think I am not the best drawer. I think I can really 

improve my drawing and make it a lot better’ (Philippa). This parallels the findings 

of Rose et al (2006) that children in Key Stage Two were more reticent in 

evaluating their drawing ability. This highlights the need of the teacher to give 

careful feedback and for the learner to be able to recognize their improvements.  

 

In the child-led interviews 2 children mentioned that ‘I am not going to boast but I 

think I am quite good’ showing their awareness of what others may think and that 

their answers may not have reflected a truthful response.  

 

I will now discuss these results with reference to the findings in the before and 

after intervention interviews which explored the theme of attitude. 

 

 

Attitude 

26 children out of 30 said that they were either fantastic, good or alright at 

drawing after the intervention. This supports the findings of Rose et al (2006) that 

most children said their drawings were good or satisfactory. The present findings 

stand against claims that confidence in drawing has declined by the ages of ten or 

eleven (Cox, 2005).  A theme that emerged from the interviews was that with 

‘practice’ you can improve your drawing ability. Before the intervention, 19 

children spoke about practice as a way to get better at drawing. 17 children 
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mentioned this as a way to improve at drawing after the intervention. ‘You have to 

keep on practicing until you think it’s good’ (Sienna). A low achieving boy who is 

on the Special Educational Needs register when asked by myself ‘So do you think 

you could get better at drawing? How could you get better at drawing?’ replied 

with ‘A little bit by doing it every day’ (Victor). This tells us that the learners 

within my classroom claim to be ‘learner-oriented’ as they believe that the ability 

to draw is malleable (Dweck, 2014). 19 pupils claim to believe that drawing ability 

can improve with practice. Dweck (2014) has researched pupils’ motivation and 

has found that when pupils’ believe intelligence is malleable they will be 

persistent in their learning regardless of their confidence in their present ability. 

Therefore the learners should be motivated and persist with learning to draw 

despite difficulties they may encounter. 

 

In the interviews 19 children claimed that you needed to believe in yourself and 

your potential in order to be good at drawing (12 children mentioning this quality 

before the intervention and 15 afterwards). A low achieving boy who is on the 

Special Educational Needs register said that to achieve in drawing you need to ‘try 

your best’ (Samuel). Victor claimed that ‘If you are like trying, even if you did it 

really bad, it doesn’t matter. You just tried your best’. Daisy ‘Everyone can learn 

how to draw if they just believe in themselves’. This stands in contrast to Cox’s 

(2005) suggestions that it may be believed that only the natural artist can draw. 

The results claim to show that the children would persist ‘in the face of difficulty’ 

(Dweck, 2014). This is because the children said that if you try your best you will 

achieve. 
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A limitation of these findings is that it might not mean that the children would 

choose to personally persevere. They may just believe that to get better at 

drawing they would need to practice and try their best. On reflection the children 

may have simply taken this language from one of the school’s word of the week 

assemblies where they learn about the meaning of an emotive word. The children 

could always be repeating the language rather than revealing their true attitudes.  

 

The findings show that the children claim to believe that hard work, effort and 

practice would lead to someone being good at drawing. The children therefore 

regard achievement in drawing as having ‘learning goals’ (Dweck, 2014). According 

to Watkins et al (2001) this would be classified as a positive behavior pattern and 

would lead to enhanced performance. If these results showed a true 

representation of how the learners perceive the learning and achievement in 

drawing then they would be able to persevere with their learning when they found 

it difficult rather than give up on the task and accept failure as Atkinson (1991) 

and Davis (1997) suggested. The intervention appeared to have a positive effect on 

the children’s attitudes. 3 more children said that you need to believe in yourself 

and try your best with drawing in order to improve after the intervention. To see if 

these results show an accurate depiction of the children’s attitudes about ability in 

drawing it would be necessary to repeat the research in three years at the end of 

the pupils’ Primary Education.  
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The importance of drawing 
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A graph to show the children's 
questionnaire answers for the importance 

of drawing before and after a drawing 
intervention. 

Number of children before intervention

Number of children after intervention

 

 

With regards to the importance of drawing you can see in the graph that 24 out of 

30 children think drawing is important or really important after the intervention. 

This was slightly less than before the intervention when 25 children said that they 

thought drawing was either really important or important. This may have been 

because 1 child was inconsistent with his answers in the interviews. When asked if 

drawing was important: 

 

‘Yeah just a little bit because nobody draws at the post office they just write on 

the paper, they never draw’. 

 

However on another occasion he replied: 

 

‘I think drawing is important because when you grow up you draw pictures and 
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books are made out of pictures. Then you will get money and pay bills’. 

 

 

Fewer children said that drawing was really important after the intervention. Most 

children (24) still thought drawing was important or really important after the 

intervention, supporting the hypotheses that the pupils would see the importance 

of drawing.  

 

I will now explore these results with the themes that emerged in the interviews of 

application and social influence which supports the hypotheses that children would 

see the many uses of drawing. 
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Application 

In the interviews the children in my class talked about the following uses of 

drawing: 

Application Total number of 

children who 

mentioned this 

theme 

Number of children 

before intervention 

Number of children 

after intervention 

Architecture 13 4 11 

Illustration 10 6 4 

Use in secondary school 2 2 1 

RE 1 1 0 

Topic learning 4 4 0 

Science 1 0 1 

Displays 12 9 8 

Competitions 6 3 4 

To make 

money/Fundraise 

3 2 1 

Homework 2 1 1 

Design and Technology  9 5 8 

History 4 1 3 

Art projects 6 5 3 

Explore your imagination 7 4 4 

Artist 4 2 2 

Description 3 2 1 

Communication 5 2 3 

Planning 3 3 1 

Talk for writing 7 3 4 

For fun/Hobby activity 3 1 2 

Put on the internet 1 1 0 

Develop trust 2 0 2 

Stress relief 3 0 3 

Geography/Map making 1 0 3 

Numeracy 4 0 4 

A table to show the different applications of drawings mentioned by the children in 

the interviews before and after the intervention. 

 

 

The results show that the children mentioned twenty five different uses for 

drawing in the interviews whether in response to the question ‘What do we use 

drawing for in schools?’ or at another point during the interview. The most 
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common applications mentioned were for planning a building (13), displays (12), 

illustration (10) and Design and Technology (9). A limitation of these findings is 

that I am aware my enthusiasm for using drawing will undoubtedly affect the 

results and my willingness to use this discipline across all subjects will impact on 

my learner’s attitudes. Philippa mentioned in the child-led interview ‘Art is just 

used all the time at school’. Therefore these results may be subject to bias. 

 

The use of drawing that was most commonly mentioned was for planning a 

building. Dwight mentioned in the before interview that ‘If you are like building a 

school or house and you don’t have things to draw on, it won’t turn out how you 

imagined it to turn out, as you need something to draw on so you can look at the 

paper and you can look how it is’. Daisy mentioned in the child-led interview that 

if a plan had not been drawn ‘it would be lots of bricks just everywhere so drawing 

is really important’. Several of the children’s parents are Architects so this may 

have had some influence on the children’s answers as they are aware that 

buildings need to be planned and you need a ‘blueprint for a house’ (Dwight).  

 

12 children mentioned that drawing can be used for displays and I included in this 

category if the children mentioned posters. Michael mentions in the after 

interview that drawing is ‘useful for displays because if they didn’t draw and put it 

on display people will think did they do learning or didn’t they?’ Therefore Michael 

claims that drawing can be used as evidence of learning at school.  

 

The school has am embedded display policy and there has been a big push on 

displays across the school which have been the result of after school staff training, 
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learning walks and the expectations of having visitors throughout the school year. 

The school prides itself on the website that our ‘Outstanding displays around 

school show off our talent and success’ (Queensbridge, 2014). Therefore the 

children are well practised in drawing for displays to communicate what we are 

learning about and the data shows evidence of this. 

 

The results show that 10 children mentioned that drawing can be used to illustrate 

books or their work. Holly mentioned in the child-led interview that ‘I think 

drawing is important because if you are doing a public book and putting it in the 

library you should sketch it before so it is really good and it is important to 

practice your drawing’. 9 other children talked about an Illustrator that had been 

to visit our class as part of a project. The Illustrator had visited our class, shown us 

her pictures and preliminary sketchbooks and then worked with us to create our 

own collages. This had obviously had a positive impact on the children’s learning 

and shown them how drawing can be used in practice. Garner (2002) comments 

that by viewing these initial sketches with the final artwork allows us to see the 

value of drawing. By viewing the working sketches we can see ‘the process of 

interpretation, selection, rejection and development’ (Garner, 2002 p234). 

Through having the opportunity to see these working sketches the children were 

exposed to the value of drawing in people’s professions.  

 

 

The outcomes from the results have revealed that the children appear to believe 

that drawing has 25 different uses and believe drawing to be important. Anning 

(1999) comments that ‘Primary school teachers do not explain that there are 
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different genres of drawing with different functions’ (p170). My results are in 

contrast to this conclusion and demonstrate that the children are aware of the 

numerous uses of drawing across disciplines. This research has found evidence for 

the claims that drawing can be used across ‘all fields of human endeavour’ 

(Garner, 2002). Despite finding evidence for the importance of drawing and the 

children’s beliefs in its many uses, these appear to mainly focus on the product 

and not the process of drawing. They see the value of the finished product such as 

a blueprint (13-architecture), display (12) or finished book (10). Fewer children 

mentioned that drawing could be used for processes such as planning (3), 

communication (5), description (3) and talk for writing (7). This illustrates that 

although several children claimed that drawing can be used as a tool for learning, 

a greater number saw drawing as a product. I have learnt that this is an area for 

development in my practice and one that I need to keep on using to show that 

drawings can be used for developing ideas and that they do not need to be final 

finished pieces of work. The development of ideas is just as important as the 

finished product. 

 

 

Social influences 

When analyzing the interviews a theme that emerged was that of the learning 

environment outside of the classroom.  The findings reveal the impact that this 

may have had on the values and attitudes of the learners in my classroom. ‘My 

Mum is good at drawing and I really like it’ said Zara and Philippa ‘My Dad is really 

good at drawing so he teaches me a lot at home’. Blake informed me that ‘Mum 

does quite a lot of drawings so if I see how she does it and then I can see how she 
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does the wings’.  

 

This shows us how there are an infinite range of influences that would have had an 

impact on the beliefs of the students in my class. Rose et al’s (2006) research using 

interviews and surveys found that children’s drawing is influenced by home, the 

media and children’s interactions with their peers. The ‘culture that surrounds 

children provides their informal curriculum’ (Thomas & Pattison, 2014, p63). I said 

that I understand that my enthusiasm would play a big role in influencing the 

children’s responses yet I also need to remember the influences of the children’s 

lives outside of school. The children’s lives outside of school will provide them 

with a wealth of information (Thomas & Pattison, 2014). The results show evidence 

that this has impacted on the children’s attitudes towards the subject of drawing 

and informs us that this would have shaped how they value drawing. ‘Parents or 

carers play an important role in children’s informal learning’ (Thomas & Pattison, 

2014, p64). The children provided examples of their parents sharing their own 

knowledge of drawing, ‘When you are at home they don’t mind. They just help you 

with it’ (Mary). The parents act as role models (Thomas & Pattison, 2014, Jolley, 

2010). Therefore the results highlight the impact of the children’s informal 

learning at home and how this impacts on their developing identify, beliefs and 

values.   
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Enjoyment of drawing 

 

 

 

 

The results from the questionnaires show that before and after the intervention 28 

children say that they enjoy drawing either a little or a lot supporting the 

hypotheses that they would enjoy drawing. 4 more children said they loved 

drawing compared to liking drawing, after the intervention. 2 children said that 

they either did not like drawing or hated drawing before and after the 

intervention. These children’s questionnaire responses were inconsistent with their 

interview responses. Blake said ‘I kind of like it’ in the after intervention interview 

and Victor said ‘I love it’ in the child led interview. Therefore these responses are 

unreliable as they are inconsistent. 

 

In every interview children mentioned their enjoyment for drawing with comments 

in the before interviews stating ‘I love drawing because it is really fun to do and 

it’s an amazing thing to learn about’ (Daisy) and ‘I enjoy it very much since in 
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drawing you can draw different stuff’ (Onur). This supports findings from Rose et 

al (2006) that children throughout Primary Education enjoy drawing.  Children 

enjoyed drawing before the intervention and continued to do so after the 

intervention. This is in contrast to Cox (2005) who claimed that children’s interest 

in drawing declines by the age of ten and eleven. 

 

I will now explore the themes of feelings and use of imagination that emerged 

from the interviews and the reasons for why the children enjoy drawing. 

 

 

Feelings 

The children mentioned the influence that the activity of drawing can have on 

their feelings throughout the interviews. Before the intervention 8 children 

mentioned this theme and 17 after the intervention.  

 

The positive feelings that drawing can induce were mentioned. 

 

‘I enjoy drawing because it just makes me happy’ (Shireen) and ‘I enjoy drawing 

because when you need to express yourself you can but you could do it with 

pictures instead of words’ (Juliette).  

 

26 children mentioned that they found drawing fun during the before and after 

intervention interviews. The children appeared to get personal satisfaction after 

the drawing activities such as, after the lesson learning to use tone, one boy, who 

throughout the project displayed mixed emotions and attitudes towards drawing, 
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mentioned ‘It was really fun and it’s inspiring’ (Victor). Becky said ‘I think we 

learnt more when we were drawing the school with different lines because we 

were focusing on the actual lines and not the detail of the drawing. It was quite 

fun’ (Figure 1).  

 

Figure 1. Becky’s line drawing of the school 

 

 

After a drawing lesson which required the children to look at the object for a 

minute and then draw for a minute Peter said ‘I found my one really good because 

I really looked at the objects. I am really proud of it because it really looks just 

the way I wanted it to’ (Figure 2).  
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Figure 2. Peter’s drawing that looked just the way he wanted it to 

 

However the results also found that when the children felt their drawings were 

bad this had a negative impact on their wellbeing. In the interviews before the 

intervention two boys are quoted as saying ‘When it is bad I get really annoyed’ 

(Blake) and Steven ‘I feel sad so I try to do it better’. 

 

Immordino-Yang and Damasio (2014) state that ‘Any competent teacher recognizes 

that emotions and feelings affect students’ performance and learning’ (p144). I 

found that the satisfaction that children received from these learning activities to 

be beneficial to their self-esteem and I hope will influence their motivation for 

future learning tasks. However I also need to be aware that for some children 

drawing will not be an enjoyable experience. Dumont et al (2014) comment that 

by being attuned to the motivations and emotions of the students is not about 

making learning more enjoyable but more effective. I am suggesting that by 

teaching children drawing skills which they can then apply successfully leads to the 
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learners feeling satisfied and building up their self-esteem.  

 

Dweck (2014) has looked at the motivational processes that affect learning and 

how the children’s perception of intelligence leads them to become a 

‘performance’ or ‘learning’ oriented learner. Dwight said ‘So now I’ve learnt 

something new. Sometimes I can make a darker shade’. He later commented that 

‘I liked (that lesson) as we were doing tone and lights and darks and one side was 

darker than the other. It was really hard’. Despite finding the activity difficult 

Dwight persevered with his learning and successfully achieved the outcome which 

was a tonal drawing (See Figure 3). This child therefore shows evidence of having a 

‘learner-oriented’ attitude towards his learning with regards to drawing (Watkins 

et al, 2001). This is because he talked about getting satisfaction from persevering 

with a difficult task and he believed that his effort led to success. This is in 

contrast to Atkinson (1991) who claimed that when children are too worried about 

representing form they will give up. 
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Figure 3. Dwight’s Tonal Drawing 

 

Imagination 

Another theme that emerged was that 15 children enjoyed being able to use 

drawing to explore their imagination as mentioned in the before, after or child-led 

interviews. Rosie commented in the before intervention interview that ‘I like 

drawing when you don’t have to draw something that’s real. You can draw 

anything, Knights, Dragons, Monsters’ and in the same interview Dwight said ‘I 

enjoy drawing because it doesn’t have to be real. It can be about like (a) snake 

head and a lion’s body’. 

 

The results found that children in my class enjoyed drawing because of the 

creative freedom it offers. Becky commented in the before intervention interview 

‘It is both imagination and what you are supposed to be drawing. Because 
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sometimes when you have been asked to draw something you should draw it. When 

you are doing freehand drawing you can draw anything you really like.’ 

 

14 children mentioned over the course of the project that they enjoyed drawing 

whatever they wanted with comments such as ‘I like drawing because you can 

actually do whatever you want. You don’t have to do specific things’ (Sophie). 

However as drawing can be used as a tool for representing objects in architecture 

and making plans I would still recommend that observational drawing skills are 

taught. As I have already mentioned Immordino-Yang and Damasio (2014) state 

that to motivate learners is not about the enjoyment but about making their 

learning more effective. 

 

My findings found that children enjoy using drawing to explore their imaginations. 

They were found to enjoy the freedom that drawing offers when they can draw 

whatever they like. My results show that children are motivated to draw when they 

can use it to access their imaginations. This supports the Campaign for Drawing 

statement that drawing can be used as a tool for creativity. The findings show that 

these children thought that drawing was a useful tool for imaginative areas of 

learning. I have learnt to remember in my teaching practice to give children 

opportunities to explore the creative freedom that drawing offers as well as teach 

them technical skills.   
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How the other staff feel about the teaching and learning of drawing in their 

classrooms 

The consensus amongst the staff (7 Teachers) was that they felt confident about 

teaching drawing with 2 teachers commenting that they are ‘not the greatest but I 

will give it a bash’. Only 1 teacher said that they did not feel confident in teaching 

drawing skills despite still using drawing across the curriculum. 8 teachers 

mentioned a range of subjects where they use drawing, including talk for writing 

to teach literacy, character profiles and science. Whilst discussing drawing 2 

teachers mentioned other applications of drawing such as scientific observational 

drawing that they did not currently use in class but could do so in the future. 1 

teacher commented that she felt the school was supportive and encouraged using 

drawing to support writing development. It was not seen ‘as a waste of time’.  

 

4 teachers mentioned training that they had attended including staff drawing 

sessions we had held at school or with an illustrator. A Newly Qualified Teacher 

commented that when she uses the curriculum she feels more confident and it is 

easy to simply say ‘Let’s draw a nice picture’ but recognizes that actual skills need 

to be taught.  

 

All (8) teachers commented that they felt most children in their classes enjoyed 

drawing. 1 teacher mentioned that she found drawing gave the children freedom 

to express their ideas especially for one child who finds it difficult to write but is 

good at drawing and can succeed. 

 

4 teachers mentioned that despite most children enjoying drawing there were a 
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minority who did not feel they could do it leading to frustration. The student 

teacher informed me that she felt her class needed a lot of reassurance and lacked 

confidence in approaching a group drawing task. However despite one child getting 

very frustrated with his attempts he kept on trying as he wanted to finish and 

solved his difficulties by looking at the overall shapes of the painting he was 

drawing. This demonstrates his perseverance and a sophisticated ability to think 

about what he could actually see rather than what he thought he could see. 

 

These results are in contrast to those of Anning (1999) who claims that most 

Primary School teachers do not use drawing as a medium for learning. In opposition 

to Anning (1999) it does not appear that in my workplace drawing is only used as a 

‘low level activity’. Teachers claim to be actively using drawing as a medium for 

learning across the curriculum. The Talk for Writing method for teaching writing is 

embedded across the school, which involves getting children to draw the story 

before they write (Corbett, 2011). This is based on the assumption that drawing 

can be used as a memory aid as researched by Jolley (2010). As the Art, Design and 

Writing Coordinator it is imperative that I continue to maintain the ethos that 

drawing is valued in the development of writing and to provide training for 

teachers to develop their skills and confidence in using this discipline. 
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Discussion and Conclusions 

To conclude I will discuss my main findings about my Year 3 class’s attitudes 

towards how good they thought they were at drawing, their enjoyment of drawing 

and how important they thought drawing to be. I will discuss how researching my 

practice has uncovered new themes to consider within my teaching and possible 

future directions. Hargreaves (1999) states that professional knowledge is created 

when experimenting with one’s practice is systematic, collective and carefully 

managed. I wanted to explore what my students thought about drawing and how I 

could develop its use as a learning tool. By collecting questionnaire responses and 

interviewing the children I was able to systematically examine their attitudes 

before and after a drawing intervention. Through sharing this research with my 

MTeach and workplace colleagues I will make some recommendations as to how 

others might develop their own practice of teaching drawing. I understand that 

every class context is different and that one would need to adapt their teaching to 

their own class. 

 

The findings show that most (24 out of 30) children in my class stated that they 

thought they were good or fantastic at drawing, they believed drawing to be 

important (24 out of 30) and enjoyed it (28 out of 30). Of course they could have 

simply said this to ‘please the teacher’ which is a limitation of this research as I 

was unable to triangulate my data due to incomplete interview responses 

(Denscombe, 2010). Another limitation was despite trying to get an authentic voice 

from the children, in two of the child led interviews the students seemed very 

aware that I would be viewing them with comments such as ‘I am filming you 

Victor so Miss Mapleston can see what you are doing’. This highlights that there 
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may be bias due to the children knowing I would be watching the video despite 

trying to minimize this influence. I understand that my enthusiasm will have 

played a role in shaping what the children chose to say. I will now discuss the 

results. 

 

The findings show that 26 (out of 30) seven and eight year olds claimed that they 

were either fantastic, good or alright at drawing after the intervention. This does 

not support the previous research that most children believe that they cannot 

draw by the ages of ten or eleven (Cox, 2005). This supports the findings from Rose 

et al (2006) that most children in Key Stage Two think they are good or satisfactory 

at drawing. Despite the children being two years younger than the children Cox 

(2005) describes I am suggesting that the children in my class will continue to feel 

confident at drawing. Thus enabling them to use drawing as a learning tool across 

the curriculum further up the school. 4 children said they were less confident after 

the intervention saying they were good at drawing compared to previously stating 

they were fantastic, contradicting my hypotheses that children would feel more 

able at drawing. This highlights a danger of children becoming more aware of the 

challenges that drawing can present. Therefore they need to be shown that hard 

work and effort will lead to success and be given the tools to succeed. 

 

My results show that 24 (out of 30) of the children in my class claimed to see 

drawing as important or really important.  In the interviews they discussed 25 

different uses of drawing. This research found that the children believed drawing 

to be important due to its many uses supporting Garner’s (2002) claims about the 

use of drawing for many disciplines. The children also mentioned their enjoyment 
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of using drawing as a tool to represent their imaginations. This demonstrates how 

they value drawing as a tool for creativity. Children mentioned uses of drawing as 

both a product and a process. Fewer children mentioned how drawing could be 

used for processes such as planning, describing and communication. I would 

suggest that children need more practice at using drawing as a tool for learning. 

Although claims (Garner, 2002, Anning, 1999, The Campaign for Drawing) have 

been made about the many uses of drawing, awareness still needs to be raised 

about the use of drawing as a tool for learning and not simply a product. I learnt 

that I need to teach my learners about the ways in which drawing can be used to 

develop their thinking, to plan and communicate, amongst other uses. The findings 

also show evidence of the social influences on the children’s attitudes towards 

drawing.  

 

The findings show that 28 out of 30 children claimed to either love or like drawing 

after the intervention. This demonstrates the enthusiasm for drawing in my class 

and supports the research of Rose et al (2006) that children enjoy drawing 

throughout their Primary Education. This is in contrast to Cox’s (2005) statements 

that by the ages of ten and eleven children have lost interest in drawing. The 

children mentioned their enjoyment of using it to explore their imaginations. 

Consequently, drawing was also found to elicit negative emotions so I propose 

children need to be taught how to rectify their mistakes and persist in their 

learning. 

 

Eight members of teaching staff at my school claimed to be using drawing across 

the curriculum which goes against claims made by Anning (1999) that drawing is 
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not used as a medium for learning. I need to ensure that the staff are also teaching 

drawing in order for the students to have the skills they need to use drawing as a 

tool for learning. As the Art and Design Coordinator I need to be aware that 

teachers need continual training and support with teaching these skills. I hoped 

that by initiating a dialogue amongst the staff I would be making my ‘professional 

knowledge public’ and that this would help to develop a ‘knowledge base for 

teaching’ (Hiebert, Gallimore and Stigler, 2002 p7). 

 

I learnt about the value of using interview to explore the children’s thinking about 

their learning.  By interviewing and engaging in dialogue it allowed the children to 

understand that you value their knowledge and to tailor the curriculum to their 

learning needs (McTavish et al, 2012). By interviewing the children I was able to 

understand their attitudes about learning to draw. I was able to follow up 

responses in order to adapt my teaching. I learnt that my pupils thought you should 

practice and try your best in order to get better at drawing and claimed to be 

what Dweck (2014) describes as ‘learner’ oriented. Therefore I propose that they 

will continue to use drawing as they go up the school, despite finding it difficult at 

times, as they claimed that persistence and hard work would lead to success. This 

goes against Atkinson (1991) and Davis (1997) who claimed that children will 

refrain from drawing as they get older due to experiencing difficulties. 

 

To validate these findings I recommend that these children are interviewed again 

at the end of their Primary Education to examine their future attitudes towards 

drawing. It would be interesting to compare how good they think they are, how 

important they believe drawing to be and whether they enjoy it, to the results 
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found in this research. This would enable us as teachers to ensure children keep 

drawing and use it as a tool for learning. 

 

To conclude I am arguing that by providing a drawing intervention and teaching 

children key drawing skills positively supports children’s opinions of how important 

they believe drawing to be and their enjoyment of this discipline. Therefore they 

will feel more confident and interested in using drawing as a tool for learning 

across the curriculum as they move up the school.  
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Appendix 1 
The Drawing Intervention and Lesson Plans 
I used the findings from the initial interviews and questionnaires to inform the 

planning of the intervention. I used the children’s responses as well as the 

knowledge I have acquired from attending courses at the Princes’ Drawing School 

to develop a scheme of work with my parallel teacher. The children took part in 

seven different drawing lessons. Four of which concentrated on representational 

drawing and three on expressive drawing.  

 

The old National Curriculum was disapplied from 1st September 2013 and the new 

National Curriculum is not a legal requirement until September 2014. The new 

curriculum (National Curriculum, September, 2013) states for Key Stage Two that 

they should ‘improve their mastery of art and design techniques, including 

drawing, with a range of materials e.g. pencil and charcoal’. Children should 

‘create sketchbooks to record their ideas and observations’. I used support from 

the old national curriculum and I will now explain why. Cox (2005) and Jolley 

(2010) found that teachers did not teach drawing due to beliefs about their own 

lack of ability. This new curriculum does not give guidelines to support staff and 

this is why the subject leaders in my workplace have decided to keep our 

embedded creative curriculum. We have simply adapted it to ensure we include 

additional requirements from the new curriculum for example in History. Watkins 

(2001) found that this inside-out thinking is not typical. Teachers can be 

‘ideologically-co-opted’ in that they are given changes to make but are not in 

charge of the changes that take place (Fairclough, 1992). As a staff we have 

decided to keep the key skills that we were teaching in Art and Design from the 

old curriculum to support the new requirements. 
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I believed these criteria in the new curriculum to be quite vague so I chose to 

‘improve their mastery of art and design techniques’ by teaching the children to 

‘record from experience and imagination’ (National Curriculum, 2011). I will now 

explain the processes I used to teach these skills. 

 

Representational Drawing 

I chose to teach the children about line, tone, drawing the objects from different 

viewpoints and different kinds of mark making. As I found the new curriculum to 

be open to interpretation I decided that these skills were important from my own 

personal experiences and what I had discovered the children wanted to learn 

about from the interviews. According to the new National Curriculum children 

should only be taught about ‘colour, pattern, texture, line, shape, form and space’ 

in key Stage One. However my experiences as an adult learner have led me to 

believe that these skills should be continually taught throughout Primary, 

Secondary and education beyond. 

 

The National Curriculum (September, 2013) states that children should learn about 

‘great artists, architects and designers in history’. I interpreted this to mean that I 

could choose to teach the children about artists whose work was relevant to our 

specific learning. I taught the children about different types of mark making, line, 

tone and different viewpoints by looking at work by various artists such as Alberto 

Giacometti, Henry Moore etc.  

 

The children first of all discussed the different techniques in the pictures and then 

got an opportunity to explore these key skills for themselves. I then wanted the 
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children to get an opportunity to use these key skills in an activity. So for example 

in the line lesson the children drew the school. The children then peer assessed 

their work. 

 

Expressive Drawing 

On reflection I did not use as many expressive drawing techniques to teach the 

children as representative. I chose to teach more representative drawing 

techniques as that is how we use drawing at school in science, literacy and 

geography. To engage the children in expressive drawing and use their imagination 

the children listened to various types of music to explore how they made them feel 

and what impact this had on their drawing. The children also had to use their 

words to describe an image to a partner and the partner had to draw the 

description. The children also drew an object without looking at the image they 

were creating. 
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 LESSON 

OBJECTIVES + 
ASSESSMENT 
OPPORTUNITIES 

TEACHER INPUT RESOURCES/ 
VOCABULARY 

DIFFERENTIATED 
ACTIVITIES/ 
EVALUATION/ 
WORK 
COMPLETED 
 

Lesson 1 I can use drawing to 
record my 
observations. 

Introduce drawing intervention. 
Discuss why do we draw? Why are 
there artists? What is the point? 
Look at some paintings and 
children to discuss what they see? 
What they think is happening etc. 
What would they be able to 
see/feel/taste/hear and smell? (I 
think it is to record a moment in 
time from my point of view.) 
Today we are going to be drawing 
but we are not going to look at 
the piece of paper. Demonstrate 
how to do this. Then discuss how 
it made the children feel. Now we 
will draw and be able to see the 
paper. How is this different? Is it 
better? 

Sketchbooks 
Newsprint 
pencils 

DIFFERENTIATED 
ACTIVITIES 

Questions-by ability 
Task-differentiation by 
outcome 

Drawing 
Art 
See 
Looking 
 

EVALUATION/ 
WORK 
COMPLETED 
Work in sketchbook 

Lesson 2 I can discuss and make 
different types of 
marks. 

Introduce today’s learning and 
recap on work from the last 
lesson. Today we are going to be 
learning to make different types 
of marks. Show children images 
by artists. Ask children what kinds 
of marks they can see. Children to 
experiment first with pencil-
rubbing soft and hard. Then 
different types of marks. Then 
children to use charcoal. Then 
children to draw an animal using 
all the different types of marks 
that they know. 

Sketchbooks 
Newsprint 
pencils 

 DIFFERENTIATED 
ACTIVITIES 

Questions-by ability 
Task-differentiation by 
outcome 

Drawing 
Art 
See 
Looking 
Mark making 
Light 
dark 

EVALUATION/ 
WORK 
COMPLETED 
Work in sketchbook 

Lesson 3 I can draw familiar 
objects from different 
viewpoints. 

Recap on what the children have 
learnt so far. This week we are 
going to have half of the time just 
looking at the objects and then 
the next part of the time drawing 
the objects. Discuss how the 
children feel. If they like this 
experience or not. Have they 
learnt anything? 

Sketchbooks 
Newsprint 
pencils 

DIFFERENTIATED 
ACTIVITIES 

Questions-by ability 
Task-differentiation by 
outcome 

Drawing 
Art 
See 
Looking 
Mark making 
Light 
dark 

EVALUATION/ 
WORK 
COMPLETED 
Work in sketchbook 

Lesson 4 I can explore line using 
a range of media. 

Recap on work from previous 
lessons and what the children 
have learnt. Then show children 
images by artists using line. Get 
children to notice the different 
types of line e.g. horizontal, 
vertical, wriggly, straight etc. 
Then tell the children that we will 
be drawing the school and 
focusing on using line. 
http://www.pinterest.com/jan_h
arres/lines-art-lessons/ 
 
http://www.nga.gov/content/nga
web/education/teachers/lessons-
activities/elements-of-
art/line.html 
After children have looked at 
school building and identified the 
different types of lines that they 
can see, children to draw the 
school and peer assess drawing 
produced. 

Sketchbooks 
Pencils 

DIFFERENTIATED 
ACTIVITIES 

Questions-by ability 
Task-differentiation by 
outcome 

Drawing 
Art 
See 
Looking 
Mark making 
Light 
Dark 
Line 

EVALUATION/ 
WORK 
COMPLETED 
Work in sketchbook 

http://www.pinterest.com/jan_harres/lines-art-lessons/
http://www.pinterest.com/jan_harres/lines-art-lessons/
http://www.nga.gov/content/ngaweb/education/teachers/lessons-activities/elements-of-art/line.html
http://www.nga.gov/content/ngaweb/education/teachers/lessons-activities/elements-of-art/line.html
http://www.nga.gov/content/ngaweb/education/teachers/lessons-activities/elements-of-art/line.html
http://www.nga.gov/content/ngaweb/education/teachers/lessons-activities/elements-of-art/line.html
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Lesson 5 I can use my words to 
describe a picture.  

Recap on lessons so far. What 
have we been learning about? 
Then look at two images from the 
National Gallery. 
http://www.nationalgallery.org.u
k/paintings/explore-the-
paintings/30-highlight-
paintings/?gclid=CP_3x8ShrsACFSE
cwwodwj0AZQ 

Ask what can you see? What 
colours can you identify? Where 
are the different objects on the 
images? (Get children to use all of 
the preposition that they know.) 
Then demonstrate with teaching 
assistant (sitting back to back) 
how one person describes the 
picture and the other person 
draws. After children have 
completed the activity. Ask how 
did it feel? What did you learn? 

Sketchbooks 
Pencils 
Postcards of 
paintings 
 
 

DIFFERENTIATED 
ACTIVITIES 

Questions-by ability 
Task-differentiation by 
outcome 

Colour 
Shape 
Objects 
Behind 
Corner 
In front of 
On top of 
Left 
Right 
Big  
Small 
 

EVALUATION/ 
WORK 
COMPLETED 
Work in sketchbook 

Lesson 6 I can explore tone 
using a range of 
media.  

First show children images that 
focus on different tones by Henry 
Moore, Leonardo Da Vinci and 
Paula Rego. Get children to 
identify the lights and darks. This 
is tone. Today we will focus on 
the lights and darks on the person 
we are drawing. Introduce the 
children to charcoal. Show 
children how to use the charcoal. 
Then children to experiment in 
sketchbooks to see what effects it 
can produce. What effects could 
you make with the charcoal? 
Today we will be drawing the 
student teacher and focus on the 
lights and darks (teacher to be 
have face illuminated on one side 
by projector, all lights to be 
turned off). Children to peer 
assess work. During lesson ensure 
children remember to think about 
the lights and darks. 

Sketchbooks 
Charcoal 
Erasers 
Overhead projector 
 
 

DIFFERENTIATED 
ACTIVITIES 

Questions-by ability 
Task-differentiation by 
outcome 

Tone 
Light 
Dark 
Charcoal 
 

EVALUATION/ 
WORK 
COMPLETED 
Work in sketchbook 

Lesson 7 I can draw in response 
to music. 

Recap on what we have learnt 
about drawing. Today we will be 
listening to different types of 
music and seeing the effect that 
it has on our drawing. Fist play a 
selection of different tracks 
(classical, punk, pop, rock) and 
the children can draw anything 
they like. Then give the children 
an object to draw and they have 
to draw the object whilst 
listening to the music. Children to 
draw a new drawing for each 
track that they listen to. After 
the activity children to discuss 
the effect that listening to 
different types of music had on 
their drawing. 

Sketchbooks 
Pencils 
Different music on 
Spotify playlist 
Toy animals to draw 
 
 
 

DIFFERENTIATED 
ACTIVITIES 

Questions-by ability 
Task-differentiation by 
outcome 

Music  
Temp 
Speed 
 

EVALUATION/ 
WORK 
COMPLETED 
Work in sketchbook 

http://www.nationalgallery.org.uk/paintings/explore-the-paintings/30-highlight-paintings/?gclid=CP_3x8ShrsACFSEcwwodwj0AZQ
http://www.nationalgallery.org.uk/paintings/explore-the-paintings/30-highlight-paintings/?gclid=CP_3x8ShrsACFSEcwwodwj0AZQ
http://www.nationalgallery.org.uk/paintings/explore-the-paintings/30-highlight-paintings/?gclid=CP_3x8ShrsACFSEcwwodwj0AZQ
http://www.nationalgallery.org.uk/paintings/explore-the-paintings/30-highlight-paintings/?gclid=CP_3x8ShrsACFSEcwwodwj0AZQ
http://www.nationalgallery.org.uk/paintings/explore-the-paintings/30-highlight-paintings/?gclid=CP_3x8ShrsACFSEcwwodwj0AZQ
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Appendix 2 
 
Before Intervention Interview Questions  
 
What counts as drawing? 
What is drawing? 
How good are you at drawing? 
Why do you feel like that? 
Is drawing important? 
Is there anything you would like to be taught? 
What can drawing be used for at school? 
Who is a good drawer? 
What makes someone a good drawer? 
Can you get better at drawing? 
How could you get better at drawing? 
Do you enjoy drawing? 
What are the reasons for your answer? 
What is easier and what is harder to do when drawing? 
 

After Intervention Interview Questions  
 
How good are you at drawing? 
Why do you feel like that? 
Is drawing important? 
What can drawing be used for at school? 
What counts as drawing? 
What makes someone a good drawer? 
Can you get better at drawing? 
How could you get better at drawing? 
Do you enjoy drawing? 
What are the reasons for your answer? 
What is easier and what is harder to do when drawing? 
What have you discovered? 
Have your attitudes towards drawing changed? 
Which lessons did you prefer? 
Which lessons were better for your learning?  
Which lessons did you learn more? 
Which lessons were easier or harder? 
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Appendix 3 
Before Intervention Questionnaire 

Name____________________ 

Please circle the answer most close to your opinion. 

If you would prefer your answers not to be collected and included in my research 
please let me know. 
 
 
How good are you at drawing? 
 

 I am terrible. 

 I am not very good. 

 I am alright. 

 I am good. 

 I am fantastic. 

 
How important is drawing? 
 

 Really not important 

 Not important 

 I don’t know 

 Important 

 Really important 

 
How do you feel about drawing? 
 

 I love drawing 

 I like drawing 

 I don’t know 

 I do not like drawing 

 I hate drawing 

 
Any comments? 
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After Intervention Questionnaire 

Name____________________ 

Please circle the answer most close to your opinion. 

If you would prefer your answers not to be collected and included in my research 
please let me know. 
 
How good are you at drawing? 

 I am terrible. 

 I am not very good. 

 I am alright. 

 I am good. 

 I am fantastic. 

 
How important is drawing? 
 

 Really not important 

 Not important 

 I don’t know 

 Important 

 Really important 

 
How do you feel about drawing? 
 

 I love drawing 

 I like drawing 

 I don’t know 

 I do not like drawing 

 I hate drawing 

 
Any comments? Have your views changed? 
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Child-led Interview Questions 
 
Hi. This is for my masters. If you would like your data not to 
be collected please let me know. 
 
Read the questions and let everyone have a chance to speak 
one at a time. 
 

1. How important is drawing? 
2. How good are you at drawing? 
3. Do you enjoy drawing? 
4. What can drawing be used for at school? 

 
 
Thank you for your time. 
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Appendix 4 

Letter sent home to Parents/Carers 

 

          
                                                                       19th March 2014 

Dear Parents and Carers, 
 
I am currently studying on the MTeach Masters Program at the Institute of Education. As 
part of this course I will be carrying out a research project in Year 3 Gold looking at the 
teaching of drawing. I will be interviewing the children in mixed ability groups before and 
after a six week structured drawing program. I will be asking questions about how they feel 
as drawers, their enjoyment of drawing and how important they believe it to be. I will be 
collecting the children’s drawings, questionnaires and using the interviews in my project. 
 
All names will be changed in the research write up to ensure anonymity. 
 
If you would prefer for your child’s drawings not to be collected and their comments made 
in the interviews not to be used then please return the slip below and tick the ‘opt out’ box. 
 
If you have any questions then please do come and speak to me. 
 

Best wishes, 
Rhiannon Mapleston 

 

 
Child’s name________________________ 
I do not agree to my child’s comments and drawings being collected as part of a research 
project.  

 

 

 


