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Abstracts  

 

An e-Learning Focus: Implications for Teaching and  

Learning in the Context of BTEC Travel and Tourism 

 

This research examines what is happening in my classroom when a change is made to teaching 

through eLearning using commonly used tools which are widely promoted within 

the education sector. The research centred on two questions: ‘What are the changes to learner 

engagement and motivation when using e-learning in classes?’  And ‘What pedagogic 

opportunities does it provide me as the teacher?’ 

 

The questions were designed to enable a broad assessment of how the learners 

reacted and responded to the changes and then for me as the researcher to see what I 

might be able to do or not do as a Teacher in term of developing my practice based on 

what is observed. This enquiry involves a sample of learners in the second year of a 

level three course.  An action research approach was adopted and the data was 

gathered using four main qualitative data techniques. Once the data was gathered, 

key themes were established.  

 

The research highlighted that teaching through eLearning initially led to an increase in 

peer Interactions and that collaborative learning was taking place. The task taught 

through the change of technique encouraged a more student-centred environment 

and greater self-management and learner autonomy was observed. During the 

research, some changes in learner confidence were witnessed but this varied at 

different stage. The study provided heightened differentiated learning opportunities 
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for me to utilise and led to changes in classroom behaviour in respect of engagement 

and motivation at different stages of the process.  

 

Whilst the study found changes were evident in relation to motivation and 

engagement, the findings were not conclusively positive or negative but wide-ranging 

dependent on the stage of study and individual learners. The research concluded that 

a blended learning environment was preferential for all involved instead of solely 

teaching using one technique which in this case was eLearning. The findings will shape 

my future practice and positive results will be embedded in my practice so learners 

remains engaged and motivated.  
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Chapter 1 

Introduction  

An e-Learning Focus: Implications for Teaching and  

Learning in the Context of BTEC Travel and Tourism.  

‘What are the changes to learner engagement and motivation when using e-learning in 

classes? And ‘What pedagogic opportunities does it provide me as the teacher?’ 

This dissertation investigates the increase and incorporation of interactive learning 

through real-time technologies (eLearning tools) as a modern means to better connect 

and communicate with learners. The aim is to develop my practice and to determine 

whether adopting a greater eLearning presence in lessons impacts upon the 

engagement and motivation of learners. The ultimate aim of the research project is to 

contribute to a college-wide drive in line with the Ofsted 2015 framework to 

implement a greater eLearning presence throughout lessons as part of a national drive 

to improve, support and develop digital literacy levels.  

Rationale  

A focus as a researcher is investigating and experimenting with methods and 

opportunities to engage learners. The goal would be for learners to gain from lessons, 

having them enjoy the experience and recognising when learning takes place. As a 

practitioner, I realised that FE learners appeared to react well to new and innovative 

methods of teaching and learning particularly in relation to online and mobile 

technology. In the early stages of my career, when observing practitioners, I noted 

differences in teaching approaches and their impact on learning. It was a concern to 
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see a high level of inertia in the approaches used and a complacency of ‘If it isn’t 

broken, do not fix it’. New techniques were rarely embraced by certain practitioners. 

As I gained experience, I noted I too could easily fall into a lack of variety in my 

approaches to teaching. Often lessons were dominated by teacher talk which in turn 

limited learner interaction and dialogue. It is easy to become preoccupied with targets 

and deadlines neglecting the learning that should be taking place. At some point, some 

teachers stop hearing the learner’s voice and lose track of their needs. In order to 

redress the balance, this was made a priority in every lesson I delivered, which made it 

about the learners and their needs and not about me. 

The learners that we now meet in our classrooms are the most culturally diverse and 

distinctly different in needs and expectations (Palfrey, 2008) the education system has 

ever seen. Learners come from a range of backgrounds and influences and the vast 

majority are born into a generation that is tech savvy, digitally able and media 

influenced (Prensky, 2001). These young people were born into a world of real time, 

social and interactive media (Palfrey, 2008), where mobile and digital technology is 

prominent and without which you are limiting your access to many daily activities and 

functions (White, 2015). These young individuals can examine and understand a new 

product or piece of technology within minutes and without an instruction leaflet. This 

is a generation to whom technology is readily available (Prensky, 2001) and who 

imagine a world without it. 

It was important for me to develop a greater interest in eLearning as a method to 

support my teaching philosophies and professional interests. I wanted to increase my 

understanding and see whether learners react positively to the introduction to new 

tasks and techniques. ELearning arguably continually evolves with the ever-changing 
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technologies available. There was scope here with my MTeach practice-based enquiry 

to investigate this more thoroughly. This is why the second research question is 

important, as it asks what pedagogic opportunities does it provide me as the teacher? 

This research will not only look at the learners but me and could challenge my current 

teaching approaches and help me instigate change. Having established this as required 

professional development, the project will assist CPD and be relevant to learners and 

their expressed interests.    

The Sector and Travel and Tourism Courses 

Prior to entering the education sector, I built my career within the Travel and Tourism 

industry. This is a fast moving, ever-changing industry that is rapidly reactive to needs 

and demands. The industry is a pioneer in the development and incorporation of 

technology and is at the forefront of interactive and user-friendly digital methods. The 

incorporation of technology across the sector meant the world is a more accessible 

place, enabling small businesses to access and compete at an international level. 

Incorporation of eLearning and the development of digital literacy are therefore 

important for Btec Travel and Tourism learners planning on moving into the industry. 

These learners needs to be ‘digital natives’ in an environment where technology is so 

deeply embedded in daily activities at every level. This formed the basis for me 

deciding to continue with the focus of embedding eLearning in my classes.   

My interest in eLearning and engaged, motivated learners stems from my teacher 

training where at times I struggled to engage my learners due to too much teacher 

talk. I found the most rewarding sessions to be those where students were fully 

engaged, actively involved and clearly learning. To engage learners, I need to captivate 
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them with varied and differentiated approaches which initially was difficult but, as 

time passed, this became my main focus. I began to understand that learners engage 

more in a context they are comfortable with. Many young children can use tablets or 

other technology with a great deal of aptitude and understanding of such tools before 

they even begin formal education. I aligned this prior knowledge with new learning to 

build upon with the theory of constructivism as developed by Piaget (1967) and so that 

perhaps a deeper level of learning could happen. Technology and eLearning could 

allow greater autonomy for learners to manage and interact at a pace with which they 

are comfortable thus increasing the engagement and enriching the interaction with 

subject. This formed the focus for the first question in my research, ‘What are the 

changes to learner engagement and motivation when using e-learning in classes? 

As technology is so integral to these learners’ lives, why was this not central to my 

practice? As a practitioner working with the pressures from internal leadership, 

external government and Ofsted criteria, I must not shy away but embrace and move 

forward with these requirements. Many practitioners appear to be reluctant to change 

their methods to adopt such tools and techniques meaning the world moves on 

without them. If we, as practitioners, continue to dismiss these changes and 

requirements the learners’ needs, we will become surplus to requirements. If we move 

with the changes and immerse ourselves within the process of change and make it 

second nature, we will be part of the revolution taking place in teaching. In ‘times of 

change learners inherit the earth; while the learned find themselves beautifully 

equipped to deal with a world that no longer exists’ (Hoffer, 1951 p. unknown). As 

Russell wrote ‘change is one thing, progress is another. “Change” is scientific, 

“progress” is ethical; change is indubitable, whereas progress is a matter of 
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controversy.’ (Russell, 1950, p. unknown).  I am of the opinion that if we do not 

progress and adapt then we will be isolating our own opportunities and putting 

ourselves out of the game. FE is a different world to that of fifteen, ten, or even five 

years ago and for that reason teaching must to be dynamic and progressive to 

successfully manage our present and future learners’ expectations.  

Aims/Purpose 

The aim of the study is to change learning to teacher-facilitated eLearning tools and to 

analyse any increase or decrease and any other notable changes in engagement and 

motivation. It will examine whether some, all or none of the learners exhibited 

changes in their behaviour. There is also a focus on my teaching as I will examine what 

pedagogic opportunities arise in my classroom from the changes and how I then revise 

my practice in the future. Through reflecting on the lessons and gaining learners’ 

feedback to assess my practice, the research is intended to evaluate the changes in my 

behaviour as teacher facilitator. The purpose is to establish whether eLearning tools so 

widely promoted within the sector and my college context are effective tools for me as 

a practitioner and my learners.  

College and Wider Context  

In recent years, eLearning has made headlines and gathered momentum in respect of 

its importance and prominence within education. It is useful to consider the wider 

context prior to looking at the specifics of this project. The UK government 

implemented new standards including a minimum of 10% online learning throughout 

FE based on the results of the FELTAG’s recommendations (2014). This put eLearning 

at the forefront of teaching and learning both for the FE teacher and the institution 
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they work within. This has become a massive priority to fulfil in order to meet and 

exceed OFSTED requirements to be “outstanding”.  

This practice-based enquiry took place in a large sized college, the researcher’s place of 

work, which is spread across seven campuses in North London. The college prides itself 

on working hard to improve its ‘Good’ Ofsted rating and is widely known for offering 

an extensive range of courses across twenty departments of study from secondary to 

higher education levels. The college cohort is over 22,000 learners ranging from age 14 

up and the college is also celebrated for the diversity and wide backgrounds of 

learners. The college’s metropolitan locations mean it attracts students from a wide 

range of socio-cultural economic, religious and ethnic profiles, being a direct reflection 

of its surrounding areas and the capital in general. The college draws on the cohort’s 

multilingual and multicultural influence to enrich each and every learner’s 

development.  

The college has historically had a strong focus on the incorporation of ICT within lesson 

and teaching practice. With a dedicated eLearning team available to support both 

teachers and learners, there are regular eLearning weeks where peer learning and 

assessment takes place to actively encourage greater implementation of eLearning in 

teaching. Since the publication of the FELTAG report the college also created an a 

eLearning steering group which meets regularly to determine how eLearning is 

implemented throughout the college and what else can be done. In addition, there is 

heavy investment in e-based learning with timetables being built around learners 

having 50% of their contact time in an ICT room. 
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Teacher and Learner Context  

I teach across various subjects mainly within Travel and Tourism and Events 

Management courses in the Professional and Service Industries Department. This 

department has approximately eighty learners aged from 16 – 19 years and some 19 

plus. I consider my role to be one that focuses on the continual progression of my 

practice for the benefit of my learners. This is achieved through the use of innovative 

and progressive techniques, testing and pushing boundaries to ensure each lesson is 

engaging whilst also motivating individuals both academically and personally. 

Additionally, I endeavour to create an environment that allows differentiation and is 

personalised to meets learners’ needs through a student centred approach (Moore, 

2012). As an established practitioner, I work to hone my techniques and to offer 

alternative, progressive and reactive approaches, many focused on eLearning. The 

focus is to support the development of practical transferable skills to enable 

progression into suitable pathways.  My future aim is to incorporate eLearning as a 

method to connect with my learners and to diversify their learning. I question how 

useful these tools are in respect of engagement and motivation in contrast to didactic 

techniques and to what extent we should use them. 

The learners involved in this enquiry were invited to be part of the project and 

understood what the research was trying to determine. The aim was to encourage 

them to become part of the process as researchers themselves in the hope that they 

would open up more during the feedback process making the results richer, more valid 

and accurate.  In the Understanding Teaching module I wrote how ‘I followed advice to 

carry out forums with my learners to establish interests to ensure the ‘pupil voice’ 

(Ruddock, 2004) is heard as learners should participate, not only in the construction of 
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their own learning environments, but as research partners in examining questions of 

learning and anything else that happens in and around schools’ (Edwards & Hattam, 

2000)’ (Parsons, 2015). Whilst there would be some notable changes to the method of 

delivery for a temporary period, there would be no lasting impact upon learning or the 

achievement of the qualification. There was no diversion from subject matter or 

learning outcome but simply alternative methods of teaching being used as samples as 

a means to establish their worth and impact upon the learners. 

The Tools 

For the purpose of this activity, I wanted a combination of multi-faceted digital online 

based tools known as ‘computer-supported collaborative learning (CSCL)’ (Chen, 2008. 

P.2) which allow interaction with the option to adapt dependent on the subject 

matter, focus and learner reaction. This research was to judge whether a selection of 

tools the college actively promotes is useful or relevant to our context and learners. 

The first is the Virtual Learning Environment (VLE) known as ilearn which is delivered 

over a ‘Moodle’ platform which allows the presentation, communication and 

uploading of resources (Weller, 2007). It allows assessments, delivery of feedback and 

learner and tutor interactions through tools such as forums (see appendix 2). The 

second is Padlet which is a virtual board space where all users can share digital 

content, personal opinion and interact with each other in real time (see appendix 2). 

Padlet is a wide-ranging tool which allows freedom for learners and instructors to 

interact in a wide manner of approaches (Padlet, 2015). Finally, there is Blendspace 

which is perhaps less interactive than Padlet although it does enable input of all users. 

Blendspace is widely recommended and now owned by the widely respected TES 

website. It is considered easy to use amongst the teaching community due to its blank 

http://www.padlet.com/
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canvas nature, also there is a simple drag and drop approach to set and it links with a 

wide range of medias, and from across the internet or uploaded on a PC (TES, 2014). 

Blendspace enables teachers to engage ‘students who can differentiate instruction by 

creating interactive digital lessons. Blendspace makes it easy to plan, build, and deliver 

a lesson by integrating content from YouTube, TES resources, own files and other 

digital media. Personalise your students’ learning with free lessons!’ (TES, 2014). 

Blendspace also enables Padlet and ilearn URL links to be embedded within it (see 

appendix 2). This enables the teacher to set up and facilitate all three platforms from 

one easy to navigate location that the students can easily access either in class, on a 

mobile phone or remotely at any time.   
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Chapter 2 

Literature Review  

This Generation and Influencing Educational Practice  

The young learners of today are characterised in literature over the last twenty years 

under many guises and most have a similar focus resulting in these learners being 

labelled as  ‘Digital Natives’ (Prensky, 2001), ‘The Net Generation’ (Gibbons, 2007) and 

(Tapscott, 2009), ‘Cyber Kids’ (Valentine & Holloway, 2002), ‘Millennials’ or 

‘Generation Y’ (Strauss and Howe 2000)and more recently ‘Post Millennials’ and 

‘Generation Z’ (Horovitz, 2012), perhaps the ‘iGen.’ and ‘iGeneration’ (Gates, 2000) or 

even ‘Digitarian’ often only found in urban dictionaries. It is of course the connection 

and reliance on technology which is the common theme here. These are the learners 

now in FE who look at the older generations with utter dismay when they describe life 

before mobile phones or a time when people communicated via post or fax or by letter 

writing. 

Education has been influenced by and needed to rapidly adapt to meet the required 

abilities of this generation (Reynal & Mastrodicasa, 2007). Technology begun to 

revolutionise education establishments and practice and is why concepts such as 

eLearning grew so fast (Wang et al., 2007). When examining the literature, it is 

important to note that although in the wider context of educational pedagogies the 

literature agrees that eLearning is a relatively new concept, the sheer volume of 

research is enormous. The results and philosophies are particularly wide-ranging and 

often contradictory with no conclusive results about eLearning and its influence on 

engagement and motivation. This chapter examines relative and selective subject 

matter in order to gain a balanced perspective of knowledge to aid my own research 
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and findings. I started my reading by exploring what is eLearning and then related it to 

government and college policy before moving on to literature concerning ways in 

which eLearning can be implemented within classroom settings and the examples of 

impacts witnessed on learners. Next, I went on to examine literature in relation to 

engagement and motivation to determine any connection between eLearning and 

these terms. The literature review enabled me to examine what had been written and 

researched in this field and the core findings helped me to recognise that my results 

were not out of the norm in any way. The focus was to find whether the literature 

provided links or indeed lent support to or contradicted my findings. 

ELearning Background 

In the past, eLearning was strongly linked with distance learning or open learning, 

however as eLearning has developed, particularly in FE, the literature now widely 

describes these two types of learning but not as the sole and main purpose (Moore et 

al., 2011). Moore et al., (2011) attempt to break down the varying approaches to the 

definition of eLearning and highlight how in the earlier years authors tended to focus 

on the technological aspect of eLearning, however, as it evolved the definitions 

focusing on the learners became more prominent. ‘Triacca, Bolchini, Botturi, and 

Inversini (2004) felt the technology being used was insufficient as a descriptor’ (Moore 

et al. 2011). This was developed by Tavangarian et al. (2004) linking it to constructivism 

stating it also about the taking learners own experience to construct their knowledge. 

‘Both Ellis (2004) and Triacca et al. (2004) believed some level of interactivity needs to 

be included to make the definition truly applicable in describing the learning 

experience, even though Triacca et al. (2004) added that eLearning was a type of 

online learning’ (Moore et al. 2011. p.131).  
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Recent Definitions  

More recently, a range of definitions are available and is it often dependent on the 

research stance as to how the approach is defined. Some are neutral and factual, for 

example Nichols (2003) define eLearning as ‘the use of various technological tools that 

are either Web-based, Web-distributed or Web-capable for the purposes of education. 

Whereas Mayes and Freitas (2004), however, define it as a supporting system ’E-

learning, or ‘technology enhanced learning’ describes the use of technology to support 

and enhance learning practice’ (Mayes and Freitas, 2004. p.5). Meanwhile, in many 

organisations or sources that endorse or sell mass-produced or tailor-made eLearning 

adopt a more generalised summary covering advantages and disadvantages but 

ultimately highlighting its positive uses. A popular online provider writes ‘E-learning 

covers a wide array of activities from supported learning, to blended or hybrid learning 

(the combination of traditional and e-learning practices), to learning that occurs 100% 

online’ (About eLearning 2016). All of these definitions are relevant but chose to either 

highlight or neglect aspects depending on the motivation of the writer. Perhaps a 

definition best connected to the purpose and approach of this enquiry states how ‘E-

learning consists of informal learning approaches and emerging technologies to 

support the delivery of learning skills, materials, collaboration and knowledge sharing. 

E-learning is a holistic approach that covers a wide range of courses, technologies and 

infrastructures to provide an effective learning environment’ (Alowayr & Badii, 2014). 

Whilst this holds the most relevance, I disagree that it is only informal as eLearning 

provides the freedom to be delivered in any shape or form and it may well be formally 

or with formal pedagogic approaches employed dependent on circumstance. 
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Adopting eLearning 

The FELTAG report changed how eLearning is viewed and inspected by Ofsted and 

added eLearning firmly to the agenda of FE colleges and institutions. The report 

specified that eLearning and its use must keep up with technological advancement as 

this is critical to the development of the country. The report states there is active 

investment in technology and equipment required within this sector and is supported 

by funding but is also regulated to support not to restrict its growth. The report states 

how teachers need training to gain the skills to implement eLearning and that this 

requires regular updating. There is varying research available on teacher acceptance 

and perception of eLearning in their practice Al-alak, & Alnawas (2011) wrote how 

Campbell & Swift (2005) discuss how change is required by all involved in order for 

eLearning to succeed. I have witnessed in my own workplace, also supported in 

literature and research, a high level of resistance to this due to eLearning being such a 

radical alternative to traditional teaching methods and requiring new skills that so 

many working in education do not possess (Rossiter, 2007). Research by Tung & Chang 

(2008) concluded the uptake of eLearning was dependent on what a teacher perceived 

as useful and this, coupled with ease of use, decided whether they would adopt an 

approach or techniques. Research often highlights that fears and refusal to change 

what are considered to be successful existing techniques (Brower, 2002) contribute to 

the level of acceptance in adopting eLearning into practice. All of this contributes to 

whether these tools are actually used in the classroom and across learning regardless 

of whether it is recommended or stated as a requirement by an internal or external 

force. 
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The final and perhaps most pertinent point established was how the FELTAG report 

refers to learners. The report summarises how we should encourage learners to exploit 

their existing familiarity and understanding of technology as this is currently not taken 

advantage of. The Btec level 3 learners who I experience are tech. savvy individuals 

who are continually chasing the latest trend or app. These learners are interested and 

respond well to technology and find it hard to comprehend when it is not involved. 

They engage and understand it quickly so ‘The greatest resource available to FE and 

skills providers in this domain is their learners. More effort needs to be made to 

engage and empower learners’ use of digital technology - and the use of their own 

devices – in the learning process.’ (Feltag Report, 2015). One of the main purposes of 

this study is to tap into an area that is widely used in my learners’ lives but not taken 

advantage of in the classroom.  

 

Methods and Types of eLearning 

There are hundreds of types of technology tools that can enable eLearning. Alowayr & 

Badii’s (2014) research suggests that actual use is limited to a narrow range of 

approaches. Each of the tools discussed earlier and to be included in this study are 

interactive and often known as ‘Avatars’. These are types of systems that work ‘Online 

for representations of the self and virtual world and that are designed to increase 

interaction between instructors and students’ (Alowayr & Badii, 2014).  These are tools 

that can be used independently which is the initial aim of this research or as part of a 

blended learning strategy (Saritepeci et al., 2015) which has been used previously in 

my practice. ‘Blended learning strategies can optimise the integration of multi-modal, 

multi-channel and multi-source learning which includes online and traditional learning; 

this helps learners develop and improve their learning autonomy and to self-manage 

http://www.feltag.org.uk/
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to best suit their learning style, lifestyle and work style’ (Alowayr & Badii, 2014). 

Alowayr & Badii’s (2014) research suggests that ‘Avatars’ are the most widely used 

within classroom studies and that they are the most effectively implemented and 

adapted to the interactive nature for ease of use. In a study that assessed engagement 

and achievement using blended, traditional or learning techniques, results showed 

there were significant differences in engagement and achievement. The blended 

approach was most effective and there were no significant differences between 

learning delivered through eLearning and a traditional classroom teacher-led setting 

(Al-Qahtani & Higgins, 2012).  

Impacts on Learners   

Finlayson et al. (2006) and Golden el al. (2006) concluded from research carried out in  

FE, that although nearly all learners and teaching staff were intersecting with  

eLearning, it is often for only purposes of research, presenting work and working  

independently. The research found that with a great amount of eLearning, retention  

and achievement improved for only a minority of learners. While the results and  

evidence were mostly inconclusive, the report did conclude that eLearning has a  

positive impact upon studies. Whilst the short-term outcome seems to show  

improvements with the use of eLearning, the overall impact did not change and results  

were inconclusive overall.  

A report published by UNESCO in 2012 which focused on school age learners found 

there to be positive impacts from eLearning despite there being no longitudinal studies 

to provide conclusive results. However, based on current findings ‘[r]esearch also 

seems to indicate that a more technology-rich environment delivers greater impacts’ 

(UNESCO, 2012) to learners. The report states:  
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‘Teachers overwhelmingly reported improvements in student engagement and 

motivation resulting from their participation, … Teacher survey responses 

indicate 83% of the teachers thought engagement had improved for their 

traditional students compared to 84% for at-risk/low achieving students and 

71% for high achieving students. 76% of teachers reported student motivation 

improved for their low achieving students compared to 73% for traditional 

students and 59% for high achieving students’. (UNESCO, 2012).  

The report mostly attributed the success of eLearning and its results to blended 

learning approaches (Weller, 2002) as it  

‘Provides a personalised experience that allows each student to work at his or 

her own pace, supplementing the school curriculum. By leveraging technology, 

blended learning programs can let students learn at their own pace, use 

preferred learning modalities, and receive frequent and timely feedback on 

their performance for a far higher quality learning experience’ (UNESCO, 2012).  

The report highlights how eLearning contributed to greater engagement and 

motivation as there was a notable connection between this and the learners’ 

opportunity to have greater communication and to connect through richer dialogues. 

This aligns well with constructivist theory as learners are involved and aware of their 

developing competence which creates ownership and discovery through the teacher 

scaffolding learning and learner self-reflection (Mayes & Freitas, 2004). Peal and 

Wilson (2001) link Vygotsky’s (1978) Zone of Proximal Development (ZPD) to how 

eLearning has been designed to encourage interactions between all participants that 

are facilitated by an expert but the control is predominantly with the learners.  Overall, 

there is an overwhelming level of literature across all level of studies in support of the 
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UNESCO findings but most is unsupported by conclusive, evidential, statistical or 

relevant research results and instead often based on popular opinion. It does appear 

though that across the literature there is an agreement that eLearning, particularly of 

an interactive nature, can lead to greater quality interactions where learners gain from 

collaborative experiences (Vygotsky, 1979) where cognitive knowledge is constructed 

though experiences gained in a social setting (Dewey, 1916). This increase in 

interaction and involvement enables a more personalised learning (Pogorsky, 2015) 

where learners can engage at a pace with which they are comfortable (Johnson, 2013). 

Further, due to collaboration and peer learning, greater appreciation of task was 

witnessed across much of the literature but is inconclusive as to whether engagement 

or motivation was increased as a result. If an eLearning activity is designed to enable 

student-centred and learner-led focus it can be aligned with the constructivist 

approach (Dewey, 1916) as Hannafin & Hannafin,(2010) argue that eLearning enables 

learners to manage themselves more, make decisions about their own learning, the 

learning style they choose to adopt and to learn at their own pace. Gehrke, (2014) 

states the process allows greater autonomy for the learner and a mutually respectful 

relationship of interdependence between teacher and learner where they become co-

producers of knowledge. This creates an environment which instinctively encourages 

inclusivity and differentiation with a deeper level of cognitive development rather than 

surface level learning (Gehrke, 2014). There is limited evidence to support these 

findings which appear to be overly positive in every aspect. It is worth noting Wan et 

al., (2008) found that at an older age or higher academic level the results are varied 

and contradictory. The evidence suggests that learners benefit from eLearning in 

different ways and certainly some engage more or are motivated more or less than 

others as a result of eLearning (Wan et al., 2008). The literature discussed here points 
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to findings based on carefully designed eLearning tools and activities and based on 

specific learning groups which points to their success. All too often, eLearning tools use 

the mass-produced modern transmission approach (Brusilovsky, 2001) designed to be 

an easy access one-size- fits-all package (Nichols, 2003). This removes the 

personalisation element of the tools that is highlighted in the research discussed 

earlier and therefore changes the whole outcome of the tools and for me creates 

questions of usefulness to learners and future reliance there on my teaching. 
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Chapter 3 

Methodology  

To establish the research methods, it was necessary to decide upon a strategic 

approach. What was the aim, purpose and goal of this research? Denscombe (2010) 

wrote it is best to establish a strategy which is sure to incorporate three essential 

components: an overview, a plan of action and a specific gaol. This chapter outlines 

the strategy for my research and includes the core components.  

The Plan 

The research two questions are is what are the changes to learner engagement and 

motivation when using e-learning in classes? And what pedagogic opportunities does it 

provide me as the teacher? This is an enquiry to determine the changes in learner 

behaviour focusing on whether engagement and motivation increases or decreases 

when implementing eLearning as the sole method of teaching Btec level 3 learners. 

The project also highlights what pedagogic opportunities does it provide to me as the 

teacher? What changes I will make in my approach as a result? 

The research entailed working with a group of learners on a Travel and Tourism Btec 

course at the college where I work. The research data was gathered during the 

teaching of one unit across two, two hour sessions per week over four weeks. The 

lesson was delivered in an IT classroom environment as per the learners pre-existing 

timetable. This environment was authentic to the learners’ actual experiences and not 

changed for the purpose of the study. The hope was to help me to understand how 

these methods helped students’ engagement and motivation or not, why and how and 

whether they might provide future models for practice and for other tutors to try out 
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should they wish. As stated in the introduction, the teaching was centred on three key 

online eLearning tools - Blendspace, Padlet and the virtual learning environment 

established within the college ilearn which is a Moodle platform. This change of 

approach to teaching and eLearning for one full unit has not previously been 

undertaken within our department for this qualification.  

The sample group was aged between 18 and 19 years old with the exception of two 

mature learners, one 21 and the other 36 years old. There was a total ten learners 

within the group and all 10 were invited to take part in the study. Classes generally 

range from between 8 to a maximum of 25 learners with groups averaging 12 learners. 

I feel the sample size is appropriate and in relation to what is common to the 

institution. The small sample size was manageable and enabled greater reflection and 

in-depth observations of the group. The cohort is a range of abilities all of which fall 

into low to average achieving learners’ categories. Most are relatively quiet and need 

encouragement to interact and contribute during activities and assessment which has 

been a barrier to their learning in the past. These factors makes them more suitable 

candidates to help me to answer the research question. The group are a mix of 

nationalities and ethnic backgrounds and for the majority English is not their first 

language although most were educated in the UK for the majority of their schooling. 

These are common characteristics of the learners at the institution in which I work. 

Action Research (AR) Strategy 

The research adopted an action research approach, a small scale research enquiry with 

10 learners set within the specific localised context (Hart and Bond cited in Blaxter et 

al, 2006, p.69). Action research is ‘a disciplined process of inquiry conducted by 

and for those taking the action. The primary reason for engaging in action research is 
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to assist the ‘actor’ in improving and/or refining his or her actions’ (Sagor, 2000, p.8).  

As a practitioner continually looking to investigate and develop my practice and the 

learners’ experience, action research will ‘Observe, describe and explain what they are 

doing in company with one and another’ (Whitehead & McNiff, 2006. p.13). Action 

research looks towards changes and this is the primary research aim of this enquiry. 

The aim was to determine whether applying new methods would change future 

practice (Mcniff, 2013) whether changes were perceived to be positive or productive.  

Denscombe (2010) explains there are four defining characteristics of such research. 

Firstly, there is its practical nature looking at real work issues. Engagement with 

technology is a government and college-wide requirement and should an integral part 

of teaching and learning. It is also a mandatory requirement as transferable skills are 

needed in the industry. This is hugely relevant to our learners, each and every one 

interacts with technology daily. Finally, it is what appears to currently engage them 

most as they are from a generation raised in social media, apps, mobile technology and 

real-time technology. To not address this is not to understand the needs of learners. 

All of this makes Action Research the inevitable choice as the main research method. 

The second characteristic is change; the change in teaching, the practical approach in 

the classroom setting, the introduction of delivering learning through the sole use of 

eLearning tools. This is the core and most integral part of the process and again makes 

Action Research so appropriate. 

The third component is the cyclical process. This research could be looked at from a 

dual perspective where the initial feedback and observations may lead to changing 

future components of this research. This, however, is not the aim, instead the main 
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focus is to determine relevance and productivity in respect of engagement and then to 

adapt or feed the findings into future practice (Koshy, 2005).  

The final characteristic is participation and this involves my active participation. I 

cannot be a passive observer but will participate and become an ‘insider researcher[s], 

working with the people [I am] investigating. The researcher is still in charge of the 

research process’ (Whitehead & McNiff, 2006. p.15). As a practitioner researching, I 

had privileged insight into the way things operated in the students’ ‘work site’ 

justifying why being the researcher is better as I knew the learners and could examine 

changes in greater detail than a stranger. Being familiar with these learners’ means 

there is a level of comfort that may not occur with an independent observer / 

researcher. I was able to gain a true perspective of the learner voice. This a 

collaborative community approach to social research and certainly the most 

appropriate in this case.  

Limitations 

Whilst Action Research can be justified as a valuable and suitable approach it is 

important to consider the disadvantages and to be aware of this when undertaking 

such research. There is a limitation to the findings - as it is context-specific and 

localised there is little room for generalisation which makes results limited in respect 

of transferability or college-wide implementation but ultimately this is not the aim. The 

research is conducted as part of normal routine and does not allow for variables or 

controls to be put in place as this could potentially impact the learning outcome for 

the participants and is therefore not ethical (Denscombe, 2010. p.134). The nature of 

the practitioner involvement created limited room for impartiality. The aim was to 
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create improvements with a vested interest in the participants and findings for future 

practice.   

Qualitative Data 

The evidence was gathered through various qualitative data techniques (Creswell, J. 

W. 1998). This was (considered) the most suitable method as according to Denscombe 

(2010) as it focuses on words and images as opposed to statistics and figures that a 

quantitative approach. This method would require a much greater number of people 

to be involved with the study. Qualitative research is most suitable when the 

researcher has a role in its construction, here the researcher is making analysis during 

the collection of data. In contrast to quantitative research, qualitative research is 

suited to more small scale projects of this nature (Blaxter et al., 2006). Denscombe 

(2010) writes that qualitative research can have a holistic perspective which is the 

ethos behind my research. There is a richness and personalised nature that allows for 

alternatives, contradictions and ambiguity as it is documenting reality. It is important 

to ensure it is representative, remains contextualised and not lost in the researcher’s 

interpretation to make it valuable. 

There are four methods of qualitative data collection and are explained in detail in the 

next chapter. The first is visual observations and notes (see appendix 4) which were 

gathered in conjunction with the research journal (see appendix 3).  Documented after 

each session by myself based on the participants’ behaviour and verbal informal 

feedback and other information felt to be pertinent during the process (Silverman, 

2011). The learners also gave their own feedback at the end of each session on a 

Padlet board (see appendix 5). Finally, a focus group /forum style ‘Chat’ which was 
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audio recorded and lead by myself after the research was completed with the purpose 

of gaining the participants insight (See appendix 6).  

Ethical Considerations 

As a practitioner, I am aware I need to continually look to experiment with changing 

methods, techniques and practice to but am guilty of not doing so. The 

implementation of new ideas is a new concept to these learners and therefore 

something to consider as ethically there is a change to the way they interact in their 

learning taking place. I need to manage this change well as there is a potential impact 

on the learners involved which could be perceived as positive or negative. I hope that 

regardless of the outcome that the impact will be positive in respect of a unit having 

been delivered to the learners using new methods and targeted to achieve the unit. 

Finally, I do not foresee any reason why these learners will not achieve the unit credits 

whatever the method taught and I endeavour to ensure that they do. 

All participants have given their voluntary informed consent (see appendix 1) to 

participate and have done so with interest and intrigue. The learners have been part of 

discussions prior to the start of research (documented in the reflective journal, see 

appendix 3) and continued conversations thereafter explaining the focus of the 

research process and what role they will play with it (Denscombe, 2010. p.7). 

Throughout the research and whilst documenting and presenting evidence ‘All 

participants will remain anonymous’ (Denscombe, 2010. p.7). Prior to starting the 

research and during initial dialogue with the participants and as part of communication 

throughout the research, learners and myself, the researcher understood there were 

requirements for all involved to participate in an open and honest manner to ensure 

the research had integrity and validity. This was clearly understood from the outset 
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and there was a strong desire to ensure that research was relevant and a true 

reflection of the classroom and of individuals’ thoughts and actions. The data collected 

during the process and when stored will be handled and held confidentially. 

I considered ethically the impact this research may have on others outside of the 

immediate research project, in particular my colleagues and peers. By introducing this 

Action Research into my classroom, it may have a knock-on effect on others within the 

teaching team (Denscombe, 2010). Learners talk and share with lecturers and are 

actively encouraged to be open and are regularly solicited for feedback and opinions 

about the teaching and learning they receive. This change may be perceived as both 

positive and negative by other lecturers and there is a possibility that the research 

approaches and findings will be unwelcome and considered to be adding additional 

pressure to adopt new techniques. This could be particularly prevalent if this new 

process is well received by learners and they consider it valuable and necessary in their 

future learning. The best method to overcome this is to make the team aware of 

research and to advise that this is personal to my classroom and the context of my 

setting. I will add that should the findings be useful they may wish to use them and 

perhaps try new methods by introducing tools that benefit their classroom and their 

learners. 

Rejected Techniques  

Prior to introducing the data collection method employed for the research, I will 

acknowledge alternative methods that were considered but were rejected. 

Denscombe (2010) writes when referring to research methods ‘Different methods are 

suited to different circumstances’ (p156). Each method was explored for relevance and 
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appropriateness for the purpose of my research but disregarded. This section briefly 

assesses the methods not chosen and why. 

Table 1 Rejected Techniques and Justifications 

 
Data Collection Methods 
 

 
Case study 
 
Case studies predominantly ‘Focus on just one instance of the thing that is to be  
 
investigated’. This spotlight looks at individuals and not across a broader spectrum (Yin,  
 
2014). 
 
‘A decision was made to avoid such focused and in-depth research … but instead look across  
 
a group of learners who interact daily’ (RJ). 
 
The research aims to gain a wide view that was inclusive of all involved. 
 

 
Structured interviews 
 
Structured interviews are where the researcher poses questions to the participants in  
 
order to establish results such as opinions and outcomes (Lindlof & Taylor, 2002). This  
 
moved away from the holistic approach being taken with the research and formalises the  
 
process. I feel a detailed content may not be achieved if the questions are not phrased or  
 
posed correctly. 
 

 
Peer teacher observations 
 
I have considered drawing comparisons from secondary data collected from a colleague’s  
 
observations of the sessions in addition to my own to see whether this supports findings  
 
and lends strengths to the conclusions drawn or whether this opens new questions or casts  
 
doubt on engagement and motivation. This would provide me with an unbiased and  
 
objective view of the research (Donnelly, 2007). To refrain from potential issues with bias  
 
based on the tutor’s pre-formed opinion that may influence findings I decided against this  
 
line of enquiry. 
 

 
Questionnaires and surveys 
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Formal surveys and questionnaires were briefly considered. While these would have  
 
provided both quantitative and qualitative data, this was not an appropriate approach in  
 
this instance. The sample group was too small and would not provide an adequate  
 
response to make valid judgements from (Munn & Drever, 2004).  I felt by setting out a 
 
pre-designed set of questions I could potentially be limiting the answers and responses  
 
obtained from the learners. I wanted to ensure feedback was natural and covered a range 
 
of subject matter that was relatable and which was appropriate at that time. I felt surveys  
 
did not allow a holistic approach to the gathering of data. 
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Chapter 4 

Data Collection Methods  

The data collected during this research project was gathered using four core methods 

as highlighted in the methodology section. Firstly, empirically based research where 

knowledge was gathered from the observation of participants (Robergs, 2010); 

secondly, a personal perspective from the researcher’s reflective research journal; 

thirdly, a written Padlet post with feedback and generalised comments from learners 

after each session and, finally, an open researcher-led informal discussion focus group 

/forum style ‘chat’ which was recorded. These methods were the most suitable for this 

research as they assisted me in documenting and analysing what had been witnessed 

and in determining adequate results to help answer my research questions. Together 

they provide a greater understanding of what changes have taken place and enabled 

clear justification and potential strategies for my practice with this age group on how 

to proceed with eLearning in the future.  

With the data, I was interested in determining the changes witnessed in the learners’ 

engagement during the session and their overall motivation towards classroom tasks 

and interest in the subject. I was not overly concerned in the functionality or content 

of the tools assessed and subject matter itself unless I felt it became pertinent to the 

results. Throughout the collection of data and during the analysis stages, I looked to 

examine whether recurrent or prominent themes occurred throughout or at particular 

stages of the enquiry and whether these themes changed. Once the research started, I 

began to see themes evolving naturally and these were, interestingly, similar to those 

highlighted throughout the literature review particularly in the UNESCO 2012 Report 

results although, unlike the report, not all were perceived as positive. The themes that 
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arose were all intrinsically linked and focused on the learner but aligned with a range 

of pedagogical theory. In order to analyse the data and highlight key information, the 

data was coded using colour codes to distinguish themes and information of relevance.  

The themes are laid out below: 

Table 2 - Themes to be Colour-Coded in Data Findings 

 

Behaviour - Changes in classroom behaviour linked to engagement and motivation. 

 

Collaboration - Peer learning, Communication, Interactions and Collaborative  

learning  

 

Classroom Dynamics - Student-centred and Learner-led situations (monologue  

versus dialogue) 

 

Individualisation - Personalised learning techniques and Preferences 

 

Learner Development -Learner confidence, Independent learning and Autonomy  

 

Differentiation and Learning styles  

 

Inclusivity 

 

Triangulation of Data 

The data collection methods chosen facilitated four alternative insights into what took 

place and enabled the triangulation of data. The triangulation of data involves several 

methods of data collection incorporated into research and establishes multiple and 

convergent viewpoints as a method to validate data (Denscombe, 2010). This method 
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is often perceived to be a credible, more holistic approach as themes can be drawn 

from alternative perspectives (Creswell, 2008). The triangulation of the data collected 

was designed to capture alternatives or a range of perspectives for the same incident 

to either support or challenge findings from one data collection method to another 

(Bell, 2005). 

An Inductive Approach 

The data was qualitative throughout. The data was drawn from the four methods 

above and an inductive approach was adopted when analysing meaning that the 

analysis was data-driven (Braun & Clark, 2006). This maintained the holistic approach 

and one not to be based on preconceived ideas. An inductive approach enabled 

relevant raw data to be taken from a large quantity of information, allowing the overall 

data to be condensed to make it useful in a reference-based summary layout (Thomas, 

2003). The aim was to draw out links and clear evidence from the data in order to 

establish findings that were common throughout to determine results which, 

combined, answer the research questions. 

Observations (OB) 

Observational research provided first-hand evidence of events witnessed during the 

practice-based enquiry. This enquiry used total participant observations (Denscombe, 

2010) by me, the researcher. Observational research has a primary focus on the 

enquiry as the learners are observed behaving naturally and comfortably within their 

normal classroom environment. The aim is to obtain natural, gut instinct reactions 

which would happen in any classroom setting outside of the study. Keeping normality 

within the setting, with the exception of key changes introduced on which learners are 

being observed, should enable the gathering of relevant and accurate data. 
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Denscombe (2010) explains that researcher perception can interrupt observational 

research and says that the researcher / observer must be conscious to remain 

objective throughout. The key tool here was to triangulate the results with other 

methods to minimise a singular perception of the results. It was important to 

understand how the observations would be documented and approached, that is 

whether more passively or actively (Ruddock, 2004). The observations began by 

looking at generic ideas while other areas to focus on became more obvious as the 

research progressed. The idea with this enquiry was to continue with a holistic 

approach in order for the project to flow naturally and lead into themes on its own 

without a preconceived plan or ideas of the outcome (see appendix 4). I was quite 

liberal in how I framed the observation, keeping the themes relevant to answering the 

research questions as the main focus of qualitative content but I was also sure to 

document other notable points. This loosely structured observation technique ensured 

that what is documented was not confined to a set structure but allowed 

documentation as much as possible and to later determine relevance and pick out or 

zone themes that appear relevant in later observations (McKechnie, Cited Given, 

2008). This made each observation unique but proved difficult to analyse.  

Personal Reflective Research Journal (RJ) 

The reflective research journal diary was not kept as ‘a retrospective account of things 

that happened’ (Denscombe, 2010 p.219). This is an effective method in ‘the recording 

of activities and experiences, usually in written format, within specific episodes of 

time’ (Bloor & Wood, 2006. p.187). This personal research journal was a place to 

document my experiences, thoughts and other relevant details (Denscombe, 2010). It 

records the events and allows honest reflection before and after the lesson and at all 
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stages during the research from start to finish. The journal is a free-form document 

that captures data personal to the researcher throughout the process and may contain 

information taken internally from my own experiences or from external sources such 

as participant interactions with me that may be of relevance.  It is important to note 

that these are documented in the researcher’s words and from their perspective so 

must be used carefully during analysis to ensure results are reliable. 

 

In parts, the journal contained factual information in respect of decisions made, where 

I was during a particular stage of research prior to starting the process, in planning 

stages, the preparation time, during the research itself and after the event 

(Denscombe, 2010). This was a useful space to document significant incidents, changes 

and other notable activities. It offered a place for personal reflection and 

interpretation of what was happening at any given time. The journal was designed to 

be a supporting document to validate other data noted elsewhere to help answer the 

research questions (see appendix 3).  

After Session Feedback (PP) 

Learners were encouraged to post their thoughts and feedback on a Padlet board (see 

appendix 5). The learners were asked to be honest about how they felt about the 

session. There were key pointers to talk about if they struggled for content but wanted 

to give their input. The aim of the Padlet feedback board was to gain immediate 

reactions that were fresh in learners’ minds straight after a session. This method 

captured valuable data and the learner’s mood at that moment instead of a 

retrospective view or one blurred by time or other external factors. 
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Informal Focus Group / Forum Style ‘Chat’ (FG) 

I gathered further qualitative data through focus group style ‘Chats’ by selecting five 

learners who would be useful contributors with open and professional responses. This 

is where participants were ‘assembled by researchers to discuss and comment on, 

from personal experience, the topic that is the subject of the research’ (Powell, 1996. 

p.499). The participants were invited to join a discussion on the ‘stimulus’ 

(Denscombe, 2010. p.352), the experience of eLearning and its impact. The learners 

were encouraged to share and compare their experiences. I posed leading questions 

throughout the ‘chat’ designed to maintain a focus on the changes made to their 

classroom and their engagement and motivation through the group interaction and 

task provided. The aim was to create a  

‘Less formal and loosely structured setting such as an open discussion forum 

[where] the learners can have their say freely and the conversation can flow 

freely and more holistically’ (See appendix 3). (RJ)  

By drawing on the themes already highlighted in the literature review and from the 

observation and reflective journal process, I was able to focus on particular subject 

matter which helped learners summarise thoughts, impacts and changes. Through the 

joint construction of understanding of what took place the learners added to others’ 

input which continued to support the data already gathered. The focus group 

recording was not fully transcribed but sections were transcribed and used to provide 

qualitative data which supported or not the observations made by myself. The 

stimulus used as part of the focus group was loosely based upon the following 

questions: 
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Table 3 Focus Group / Forum Style ‘Chat’ Subject Matter 

 

Key Questions 

 

 

Consider how the information was delivered. Did you prefer the old ways you  

have experienced with teaching and learning in class or this way with an  

eLearning focus? 

 

 

What are the positive and negative aspects of Blendspace, ilearn and Padlet for  

you during the experience? 

 

 

Do you feel these tools have helped you in writing assignments or have they  

hindered you during the experience? 

  

 

Did these tools change your approach to note taking during the experience or  

not and why? 

 

 

Do you think verbal / written / online contributions in class (more or less as a  

result) changed during these sessions?  

 

 

Did you speak more or prefer writing online more during the experience?  

 

 

Did you understand the subject matter more or less as a result of using these  
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tools during the experience? 

 

 

Do you think your interaction with others changed during the experience using  

these tools? 

 

 

How can you use the information provided through the tools for assignments  

differently to how you approached them before? 

 

 

Do you have preference of a particular tool and why? 

 

 

It is important to note other questions were posed during the session to clarify 

understanding to help obtain a deeper answer if feedback was limited or lacked detail. 

My role was to moderate the events, creating a comfortable environment for the 

participants to express themselves freely and providing encouragement to ensure that 

what was said was reliable, without bias or coercion. Providing stimuli prompts 

ensured that the discussion stayed on track and covered main points (Denscombe, 

2010). 

A focus group was an advantageous method to ‘Enable learners to discuss a wider 

range of more relevant issues in and highlight subjects that the learners may feel is of 

importance’(McNamara, 2010). An issue may occur with this form of data collection 

where learners may not wish to offend or give what they perceive as bad or negative 

feedback. I made it clear that the data being collected was not towards one result or 

another and the wider and more honest opinion of the task the better. I wrote: 
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‘I hope from the data collected that I will be able to draw clear assessments, 

opinions and results across from the observations and feedback.’ (See appendix 

3). (RJ) 

This method of qualitative data collection may prove to be the most important part of 

the research as the learner voice is so important to this process. It either supports or 

contradicts participant observations where what I observe may not be what the 

learner is actually experiencing and feeling.  

Familiarity and Validity  

There is a credibility and validity in this process by having worked with this group for 

two years. Observations are a valuable summary of what is actually happening in the 

classroom where I am familiar with these learners and their normal classroom 

behaviours. I was indeed an Insider conducting this research (Mercer, 2007) which 

meant participants are more likely to open up and be comfortable with process. This, 

is, again, why action research was the appropriate method to adopt as the changes 

observed were based on prior knowledge of these learners will shape future practice 

and experiences for the learners. I wrote in my reflective research journal  

‘My knowledge and previous experience will enable me to make judgements 

based on whether the learner is exhibiting different or notable behavioural 

changes and reactions to the task’. (RJ) 

I then wrote:  

‘The strong learner knowledge and awareness is also a strength and contributes 

to the reliability of what is being documented as the familiarity with these 
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learners will enable me to assess genuine reaction during the process.’ (See 

appendix 3) (RJ)  

I can provide depth and detail in the data which may not be found in systematic 

observations or from an external researcher (Mercer, 2007). This knowledge will 

reinforce the reliability of the research as it enables me to highlight subtle changes, 

intricate detail and provides holistic understanding of the participants and any changes 

taking place (Simpson & Tuson, 2003).   

Constraints and Limitations  

Every effort was made to make the enquiry as valid and reliable as possible through 

careful consideration of relevant strategies, approaches in methods and data collection 

and the analysis of results. Ultimately, there is always a possibility of losing objectivity 

throughout a project such as this. There is personal involvement and investment in the 

task and prior knowledge that could bias results if not considered carefully or used 

appropriately. This is something which as a researcher I must keep at the forefront of 

the research to ensure the reliability of results. 
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Chapter 5 

Results and Analysis  

This chapter will present the results and analysis of the findings of how introducing 

eLearning into my teaching impacted learner engagement and motivation. It will also 

demonstrate how I found this change provided pedagogic opportunities for my 

practice. The chapter will initially discuss the process of collecting qualitative data and 

then will cover results and analysis of findings. The chapter will move where it will 

through analysing meaningful incidents that help to answer the research question. This 

will begin with peer Interactions and learning, collaboration and communication after 

which the chapter will discuss the student-centred focus and self-management, learner 

autonomy and learning preferences. Prior to setting out the results and analysis for the 

middle stages of the research, the chapter discusses the results and analysis of themes 

connected to pedagogic approach to differentiation, personalised learning focus and 

learner preferences continued. Following this, the research themes results and analysis 

take a notable turn in tone to cover changes in classroom behaviour linked to 

engagement and motivation before looking at learner confidence and the final stages 

of research results and analysis. Through assessing the themes and the changes in 

engagement and motivation observed, the research is maintaining its action research 

stance. I will provide examples that answer for my research questions and establish 

generalised thoughts and conclusions to help shape future practice within my context.  

The Process of Collecting Data 

To begin, the process of obtaining data was evaluated. The learners were keen to 

participate and to understand the results of the changes and although initially nervous, 
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particularly with sharing ideas and opinions online with their peers, they quickly 

relaxed into it. The learners were positive and productive throughout the research and 

at no time were they distracted by it and they showed maturity and comfort and 

remained focused on their own learning.   

The observations and a research journal systematically catalogued the events and 

generated data. I found when triangulating results, the richest data was obtained from 

the learners themselves. If I were to carry out the research again, I would perhaps 

consider qualitative data collection methods which were more centred on learner 

dialogue.  

The research journal documented reflections (Denscombe, 2003) but, at times, was 

difficult to keep up with under the pressures of my job role. Admittedly, the detail was 

initially in depth and weakened in content as the research progressed but this was 

counterbalanced by gaining greater data in the latter stages from other methods. I 

maintained a relaxed and holistic approach to the journal as planned and the fluidity of 

content progressed naturally most of the time. The lack of structure did at times prove 

to be difficult and perhaps would have benefited from headings or questions to stick 

to. In the case of observations, although the content flowed easily, they simply became 

a record of events. This is fine and provided suitable data but I had initially expected 

more from this method.  

The students’ feedback posts on the Padlet board were a fruitful method of data 

collection. They gauged how the learners were feeling at each stage, thus enabling 

greater understanding of positive and negative experiences. In the past learners had 

provided limited verbal feedback when requested to in front of others (Brennan and 

Williams, 2004). The Padlet board gave them a voice and freedom to write at their own 
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pace, to see others’ opinions with which they could agree or disagree (Conole, 2008). I 

would use this method again in the future and go further to gain more detailed 

qualitative data. 

The focus group style ‘chat’ was a success and the best indication of opinion about the 

process and changes made within the classroom (Smythson, 2000). There were 

limitations in respect of the time taken and also the depth of answers given by learners 

which led to me probing them on occasions which was not the initial aim of the ‘chat’. 

This was also the case for the Padlet posts as I did not stipulate length and content 

which on occasion meant answers were short and abrupt. I did give bulleted prompts 

at the side of the posting board which learners could use as a guide. If this research 

were to be repeated I would set out clear requests per feedback session to ensure a 

greater detail in respect of feedback. 

A priority was to remain as objective and neutral as possible (Denscombe, 2003). I 

endeavoured to analyse data without bias so the coding of chosen themes only took 

place once I had gathered all of the results and began to explore them for the purpose 

of analysis (Denscombe, 2003). While certain themes soon became evident, I tried to 

refrain from labelling these so as to not distort or miss other themes that may arise 

later in the research which Denscombe (2003) states is why coding is not so important 

in the early stages. By refraining from coding too early I also maintained the action 

research approach so not to limit or miss the changes occurring or continued to allow 

me to determine if these changes were beneficial for future practice (Mcniff, 2013). 

Observations, Research Journal and Padlet Posts 

The data from observations and research journal will be discussed in themes combined 

with three stages: initial, during (middle) and final. In addition, the learner Padlet 
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boards were gathered after each of the first three sessions and are referenced 

throughout. A fourth, final feedback on the Padlet posts was not deemed necessary as 

the feedback had become repetitive and because of the focus group ‘Chat’ taking place 

with six of the ten learners after the fourth and final session. The focus group/forum 

style ‘chat’ discussed the whole study retrospectively and provides an overall feel from 

a cross-section of the learners involved as seen in this chapter. 

Early Stage 

I noted during the first session that there were some technical and start up issues:  

‘Learners were asked to sign up to and log in to the Blendspace TES site which 

enables them to access our classroom and add into and interact digitally in the 

lessons. This is where the first technological hurdle was experienced where 

several learners were unable to log in … and was somewhat disruptive.’ (OB) 

I was not concerned as I had anticipated this happening and considered it part of the 

process. The priority during this session was to establish and iron out technological 

glitches to ensure the smooth running for the rest of the project. The tools and 

supporting technological requirements were factors critical to the success of this 

project (McPherson & Nunes, 2008) and therefore managing the issues well so 

learners could adapt to the change without incident was vital (Huotari & Wilson, 

2001). The initial login issues meant that three learners (3, 5 & 8) took a negative 

attitude wanting to give up and return to more conventional methods as discussed in 

an earlier chapter about perceived usefulness and ease of use (Arbaugh, 2002). Their 

initial reaction that it was not easy to use or that it was not likely to be useful led them 

to wish to revert to other tried and tested practices (Piccoli et al., 2001) and (Arbaugh, 

2002). It was important to react quickly and positively in this instance as my actions 
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could potentially directly impact on the learners’ impression of the tool and approach 

to learning during the study. This also could have meant the action research approach 

would have failed before it even started as they were reacting negatively and 

reluctantly to the change. I wrote how I discussed with them and the rest of the group: 

‘How this is an alternative method of approaching their learning based on the 

feedback they give asking for new alternative activities to embrace their 

phones, other useful apps and technology to support their learning’. (OB) 

This appeased them and provided reassurance that the new techniques were 

worthwhile, also they were not initially feeling included (Chief Secretary to the 

Treasury, 2003) as they could not log in to the new tool. Once this was resolved and 

everyone had equal access we moved on to begin the lesson. 

McPherson & Nunes (2008) explain ‘A more positive attitude toward IT, for example 

when students are not afraid of the complexity of using computers, will result in more 

satisfied and effective learners in an e-Learning environment (Piccoli et al., 2001)’ as 

per my observations, which is why:   

‘I introduced and allowed learners to navigate freely initially to familiarise 

themselves and feel comfortable with the tools which were all interconnected 

before moving on. The group were all interested, each actively engaged in 

looking around the tools and seemed positive’ (OB) 

Allowing them time to navigate, investigate the new tools and see the kind of activities 

and content included and how they can interact in different ways across the tools 

themselves provided reassurance that there is no such thing as a wrong comment as 

all input adds value or creates conversation from which we can learn. This was 
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intended to create ‘a safe space where students are invited to dialogue and practise 

the truths they are exploring [and where], an opportunity for transformation arises’ 

(Haase, 2014 p.45: Palmer 1993). This allowed me to see whether engagement and 

motivation changed as a result. 

Peer Interactions and Learning, Collaboration and Communication 

Blendspace, Padlet and Ilearn are tools which are categorised as ‘Computer-supported 

collaborative learning (CSCL)’ (Chen, 2008 p.10). In the wider scheme of education, 

technological tools is a relatively new concept which incorporates the use of 

technological tools within a classroom environment to support learning and cognitive 

development that among other uses and resources enables collaboration and 

interaction (Mitnik et. al. 2009). 

The first task involved learners sharing their thoughts through posting answers, 

statements and ideas on the Blendspace comment wall (see appendix page 1 

Blendspace). Initially, there was evident hesitancy with some learners about what to 

write and share in front of peers.  

I reflected in my research journal: 

‘What was notable was the fact when learners were asked to add input 

everyone actively did so once they saw their peers begin to interact whereas in 

a more traditional setting where the learners had to verbally interact they 

would not engage in a task or would only do so reluctantly and with 

encouragement. (RJ) 

I went onto say: 
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‘All learners could see others posts and as a result they were more active in their 

contribution as they were aware their peers were interacting with each other 

and thus wanted to participate or be seen to be involved.’(RJ) 

Once comfortable with the task, engagement across the group was consistent and 

intense throughout the exercise. The learners were visibly motivated by posting ideas - 

as Kasemvilas & Olfman (2009) wrote, the learner is now a constructivist learner 

(Bruner, 1996) who through participation has begun to construct knowledge by sharing 

ideas with others (Vygosty, 1978) as highlighted when discussing Tavangarian et al., 

(2004) earlier in the literature review. This interaction improved as they became more 

involved (Wagerif ,1998) in each others’ posts as this activity was allowing the learners 

‘to engage new information with their own knowledge construction scheme through 

communication and collaboration with their classmates’ (Kasemvilas & Olfman, 2009 

p.89).  

During the session it became clear during one of the tasks and after assessing the 

learners’ posts that, as I wrote in my research journal:  

‘The new subject matter is very different to what the group have studied 

previously’ (RJ) 

I noted in the observation a: 

‘Lack of understanding across each and every learner at the beginning of the 

session about the basic concept of the subject. This meant further initial 

introduction and clarification was given’ (OB) 

Through using Blendspace and then verbally then there was further discussion on the 

subject after which time:  
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‘Learners were asked to re-visit their understanding and thoughts … and give 

examples. Each learner then shared their ideas in the Blendspace 

comments.’(OB) 

The engagement was, again, consistent again and the collaborative environment on 

this occasion proved to be successful in constructing knowledge and was a motivating 

force for the learners and they performed. I accredited this to the nature of the tool 

and that it was novel for the learners at this stage.  

I observed, however, through teaching activities solely on the tools and through 

learners reading others’ posts and by co-creating knowledge that what may occur if 

one learner was incorrect then not all but several others would follow suit as they 

were relying heavily on each other’s ideas. It is therefore the responsibility of me as 

the facilitator to be sure to be an instructor who ‘guides and helps students to refine 

their understanding until it matches with the meaning of the material’ (Kasemvilas & 

Olfman 2009 p.89). This also means that the constructivist approach has the potential 

to lead to errors in learning if not carefully facilitated. 

On the other hand, aligning well with constructivist theory, the collaboration and 

mutual construction of knowledge (Dewey, 1916) as part of a social setting did put 

some learners back on track who were previously misunderstanding or requiring 

greater clarity to gain full comprehension and this they did without an instructor.  

In a feedback Padlet post learner 4 reflected: 

‘I love the interaction with other class members as it gives ideas and sometimes 

what you thought was right may not be.’(PP: L4) 
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Student-Centred Focus 

The other Padlet feedback posts were all positive after the first session and linked well 

to what I observed taking place. As discussed during the literature review the 

interaction aided the learning and the peer work supported and developed their 

understanding creating a zone of proximal development (Vygotsky, 1978) where the 

control is predominantly with the learners but co-facilitated by myself. They wrote: 

Learner 7 - ‘I also have the opportunity to interact with comments, videos 

helping to open up my mind and realise the real impact the lesson has’ (PP: L7) 

Learner 8 - ‘I think I have gained more because you interact with people more 

and you share ideas. Other teachers would use the old traditional way which I 

find boring and not as helpful’ (PP: L8) 

Learner 9 - ‘As it’s helped me understand different points of views from my 

peers. Additionally the use of Padlet are very interactive and fun! … In past 

experience, my lessons have been much more teacher lead’ (PP: L9) 

Learner 10 - ‘A useful way to learn and share from others ideas. Blendspace 

helps me to go back on notes that I have missed in classes’ (PP: L10) 

Clearly, the students enjoyed the social and interactive nature of the interactions with 

the tools and felt they had gained as a result. They were engaged and not distracted 

because of the ’fun’ nature of the activities as reported in the findings of the UNESCO 

2012 report discussed earlier. The learners became active in the learning process 

(Dewey, 1910) rather than passively receiving information. They were constructing 

knowledge based on experience of the social setting (Dewey, 1916) as again as seen in 

the literature review. They were the centre of the learning in contrast to other lessons 
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which were predominantly teacher-led. Later, Learner 4 stated during the focus group 

‘chat’: 

‘It is a good technique and the way forward as ultimately we were engaged …. I 

prefer the class interaction to the teacher talk as we are all on the same 

wavelength and understand each other vocabularies’ (FG:L4) 

The learners benefited from the alternative viewpoint of their peers which greatly 

impacted their understanding. As learner 2 posted: 

‘I understand more by interaction with others .The information is useful to me in 

Ilearn, Padlet and Blendspace as I can always log on and the materials are 

available for me to use’ (PP: L2) 

Learner 2 is particularly shy, rarely speaks up and often struggles with comprehension 

and felt during the focus group ‘chat’ that: 

‘Blendspace was really helpful, we went at a faster pace, we all gave ideas 

which made it easier for me, is helping me a lot taking from others opinions and 

their ideas. … I really enjoyed it.’ (FG: L2) 

Learner 2 later expressed how she gained from this approach more than her own class 

notes. Interestingly, the alternative perspectives others provided were considered 

helpful whereas others found it hindered them. Both group expressed they would like 

to see it more in learning going forward but would prefer to see a mixture of different 

methods. Learner 2 said she: 

‘Felt more engaged because we were teaching each other and not passively 

sitting back and being talked at.’(FG: L2) 
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Self-Management, Learner Autonomy and Learning Preferences 

The learners expressed that lessons in the past were predominantly teacher-led and 

dominated by teacher monologue. Learner 2 later spoke about the focus group ‘chat’ 

after the research: 

‘For me I prefer that one (Blendspace) when I go home I will sit down and go 

through but sometimes in the class I can’t get everything. … In my own time at 

own pace. I was more confident because … others will keep bringing their ideas 

I will read what they have to say and it helps me contribute … it helped me to 

get involved and speak up in class and it developed confidence’. (FG: L2) 

What was evident was ‘the students (were taking) responsibility for their own learning 

by developing their own metacognitive abilities to organize themselves in the learning 

process’ (Kasemvilas & Olfman, 2009 p.89) and this, to an extent, supports the findings 

of Hannafin & Hannafin (2010) discussed earlier. 

The student-centred approach with a focus on student dialogue and not teacher 

monologue (Haase, 2014) meant the learners had the opportunity to manage 

themselves and determine their own preferences (Hannafin & Hannafin, 2010). By 

being accountable for their own learning. The learners exhibited increased motivation 

which aligns with several of the findings across the UNESCO 2012 report, Hannafin & 

Hannafin (2010) and Johnson (2013). The learners engaged as they wished and learner 

autonomy had begun to be established (Jones, 2014). 

This change was evident early on, some learners who were usually rigid note takers in 

a passive setting had put their pens down and were actively participating and 

interacting with other posts, their peers and activities. In contrast, others who were 
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not motivated to make detailed notes had begun to make notes but these were often 

points to refer back to on Blendspace as valuable resources. This increased 

engagement and evident change in motivation, particularly amongst those learners 

who often struggled to overcome barrier such as a lack of confidence or simple 

engagement was thrilling to see. Several learners commented that they were 

understanding more and on a deeper level than previously as it was written in student-

speak vocabulary. I noted that certain learners who would rarely support a peer were 

giving guidance and talking through ideas openly.  I advised the learners they had the 

freedom: 

‘To continue to make notes for their own use or to use the notes that are 

collectively made by themselves and their peers to share’ (OB) 

Or both whatever they felt appropriate as it was up to them to manage themselves 

and their work. What was evident was similar to the findings in the UNESCO 2012 

report that is they enjoyed an increased autonomy to choose how to approach their 

own learning. At the end of the first session the response was positive and learners 

expressed they felt rewarded by the evidence of learning and they could physically see 

online what had been achieved collectively. I asked them how they found the session, 

six learners felt it went fast and three said it was wide-ranging and enjoyable as: 

‘There was freedom to move between tasks and subject matter. One learner 

stated said she enjoyed it as the class could see her input’ (RJ) 

The increased autonomy was clearly having a positive impact on motivation and 

engagement. The learners had greater control over their learning and the environment 

but felt supported by the guidance I was providing from a distance and this was clearly 
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building confidence and self-belief (Blanchard & Frasson, 2004). Again, this is well 

linked with findings highlighted by the UNESCO 2012 report. 

Differentiation, Personalised learning focus and Learner Preferences continued 

I wrote that I had begun to see how useful the teaching tasks through the tool were, 

not only to build learner autonomy but allowed me as the facilitator: 

‘To differentiate the learning taking place as they could approach tasks how 

they wished and what felt appropriate and at their own pace.’(RJ) 

What had become clear in the observations is that the tools identify indivuduals input 

which I may not have had access too previously. Now I am able: 

‘to see the depth at which a learner is understanding the subject, opens up to 

further questioning and greater debate but enables the learner to guide me on 

what is required next in their learning whether to stretch and challenge them 

further’ (OB) 

I also see I am now: 

‘Able to monitor quicker where stronger understanding takes place and use 

those learners to assist in the development of weaker members during each 

task. … Overall I saw a higher level of learning taking place across the whole 

classroom.’(OB) 

This supports my ability to differentiate results. Regardless of the learner’s ability 

within the room, these tools provide access to learners’ notes and input which builds a 

framework that encourages regular assessment of learning and reassessment of 

pedagogic techniques to meet individual needs (Thomlinson, 2001). The tool gave me 
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the opportunity to tailor pedagogy and change tasks, targets and anything I felt was 

appropriate to personalise the learning (Fullan, 2009). This was easier and faster to do 

than in the past unless I spent greater one-to-one time with each learner. This also was 

aided by being an ‘Insider’ and the action research approach as I was part of the 

process and therefore could adapt where necessary. 

‘They seemed to be thriving on this and this seemed to maintain continued 

engagement within the lesson. This increased level of differentiated learning 

coupled with greater learner autonomy appears to motivate them well’ (OB) 

Similar to Hannafin & Hannafins’ (2010) results, the increased responsibility was well 

received and the student-specific tasks and the guidance meant I was able to stretch 

and challenge learners and address concerns which resulted in cross-group progression 

at a pace suitable to each individual. This impacted engagement as tasks were not lost 

on learners not comprehending or motivated as each were tailored per learner. During 

later activities, I observed how the learners approached tasks on the tools in ways 

which aided their own learning and some: 

‘Would refer back to comments when beginning work to gain some examples 

and further ideas’ (OB) 

Four of the learners who in the past were particularly quiet were speaking up more. 

The same learner attributed this to the fact she had greater understanding and 

confidence in the subject matter resulting from the different support and I observed 

she:  

‘Was learning from others’ contribution and felt she was keeping up with 

lessons better.’ (OB) 



59 
 

This learner clearly felt he or she accomplished more than in previous learning 

experiences as a result of collaboration taking place (Vygotsky, 1978). Dependent on 

the learner, there were noticeable differences in attitude towards learning through 

participating in activities using the tools and how the collaborations and modes of 

communicating knowledge helped their learning. I noted Learner 10 said: 

‘They wanted to go home and go through the tool remotely online and make 

her own notes from it to help strengthen her understanding, which others felt 

was a good idea. The two strongest learners (3 and 8) in the group both agreed 

likes that others had written and were able to use them and allowed them to 

think widely about the subject.’ (OB) 

I reflected after the session about different ability levels and personalities: 

‘I see this eLearning tool approach and its level of usefulness to a varying 

degree. …The more independent learners will simply input their comments as 

requested and more often not using or noting others’ input.’ (RJ) 

I noted how: 

‘ others who are perhaps less independent in their learning and who thrive from 

group work and peer learning will really take to this tool and use it for a variety 

of reasons it was designed for.’ (RJ) 

I felt: 

‘It gives them the opportunity to not only document their input but to grow and 

gain greater understanding from their peers without having to ask questions or 

view notes.’ (RJ) 



60 
 

It is clear that experience with learning through the tool is a personalised one and 

dependent upon the learner and the learning approaches they prefer. As a result of my 

initial thoughts I reflected that I now believe: 

‘Engagement will vary because of how individuals adopt different learning 

styles dependent on their ability. Some will thrive as result of this tool, others 

will continue to struggle as the ability to self-manage and use written 

information requires further development whilst others will not see it as 

beneficial and thrive in a more traditional setting.’(RJ) 

Overall, it was great to see the learners interacting, many with increased engagement 

and for a prolonged period. There was greater confidence amongst the quieter 

learners and peer development was witnessed amongst the stronger ones. Lower 

ability learners appeared more motivated as a result of the activities set out though 

the tools with higher ability ones engaged to a good level. This, again, aligns well with 

constructivist theories as all benefited from the social situations created. 

Middle Stages 

The second session started well and I encountered a motivated group. I wrote: 

‘During recap over prior learning, I noted each and every learner motivated to 

get on, be involved and all willingly contributing, either by being asked or 

independently offering information and keen to develop on others’ input.’ (OB) 

It was evident: 

‘There was a greater enthusiasm than the previous week. Usually the majority 

are reluctant to share, volunteer input or answers due to a lack of confidence 
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but there was a clear improvement as they had developed clear opinions based 

on what they have covered in the session previously.’(OB) 

The shift in learning focus to dialogical pedagogical techniques (Dabbagh, 2007) 

appears to have impacted upon the learners’ motivation to speak up and they were 

actively participating in their own learning (Dewey, 1938).  The level of engagement 

across the group was notably increased and it seems the social interactions and ‘these 

conversational exchanges foster a sense of community and belonging’ (Dabbagh, 

2007). What had occurred was that understanding had increased as a result of learning 

from the classroom community. A community of practice had developed (Lave & 

Wenger, 1991) and resulted in greater confidence amongst the group through the co-

construction of knowledge. 

There was continued evidence of learners collaborating well, gaining from others and 

by sharing of experiences. I noted during process: 

‘The group were more focused than usual, often when in a lesson in a more 

teacher- led setting the learner can only picture what they understand in their 

own minds, however with visual examples and peer interaction it appeared 

learners could input a great deal more than they usually would … a deeper level 

of learning comprehension was continuing to take place and was occurring 

quicker’ (OB) 

During the focus group ‘chat’ Learner 3, a high-attaining and independent learner 

stated he appreciated the opportunity to share content and ideas as it enabled better 

content for assignments, he reflected: 
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‘It was a bit easier, because you get other people’s opinion and you can get it 

and use it in your work. It provides a starting point for your work… I felt very 

involved in the process and the learning was coming faster as everyone is 

sharing their opinion and you don’t want to be left out … it helped to provide 

better answers’.(FG:L3) 

Because the input was being observed by each participant, there was a greater focus 

and concentration amongst all learners. Work showed richer content and a deeper 

level of engagement was evident again similar to the findings highlighted in the 

UNESCO 2012 Report. Learners 3 and 8, who are notably independent workers, were 

not interested in others’ input and only gave minimal contributions. When I 

questioned this, both advised they prefer to focus on their own research and did not 

find the sharing of information beneficial in this task. I observed how the other 

learners, particularly those who struggle with self -motivation seemed to be decidedly 

engaged and motivated by the tasks. I questioned three learners (5, 7 and 9) and all 

said they now have a much clearer idea of content and increased confidence and 

motivation to get on rather than putting it off because they are finding it difficult. I 

accredit this to the sharing of information creating a better understanding. A 

community of practice (Lave & Wenger, 1991) had lessened comprehension barriers 

which existed in the past for these particular learners. 

Changes in classroom behaviour linked to engagement and motivation  

As the sessions progressed, the engagement and motivation diminished somewhat. 

This was noticeable amongst the three stronger, independent more motivated learners 

(3, 8, 4) as distraction overtook as they failed to continue to engage in the activity. 

These learners were:  
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‘Disengaging and were those whom had previously engaged and who thrived in 

the more conventional setting delivered in a classroom in the past.’ (OB) 

I noted that I needed to find a balance: 

‘So to actively and continuously engage and cognitively develop all involved. 

The aim is in addition to other class member to maintain motivation amongst 

previously highly engaged class members through adopting some alternative 

method in addition to the eLearning tools to ensure all involved still gain what is 

needed for them to progress.’ (OB) 

In the third session I observed across the group who: 

‘Had just returned from half term break [that] there was a notable dip in 

enthusiasm and interaction’ (OB) 

The learners needed encouragement during this session and I noted that across the 

group motivation had dropped again and the eLearning’s: 

‘Sole focus method was perhaps different but not always the best for these 

learners because of an evident lack of enthusiasm.’ (OB) 

Evidently, there was a need to diversify approaches and offer other pedagogic 

techniques to maintain inclusivity and differentiation and to ensure that engagement 

and motivation continues. Using the eLearning tool as a method to extrinsically 

motivate and engage was simply not enough on its own over a prolonged period of 

time.  When the novelty had gone, the lack of pedagogic variation was having an 

impact. One other cause of disengagement became clear when the learners began to 

work independently on an assignment which is discussed next. 
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Learner Confidence 

As the session progressed, learners were expected to exhibit greater independence 

and begin independent study based on what had been learnt so far. Some learners, 

especially the seven who had consistently engaged in the previous sessions, were not 

as enthusiastic with the interaction with tools as previously whilst other more vocal 

learners were still not engaging with tools or digitally. The flow was lost and learners 

required a refresher, after which they appeared to pick up. Once again, as the learners 

began to engage I wrote in the research journal: 

‘I am noting ways they engage are different not only with me but with subject 

matter, the task set and each other, some previously dependent learners have 

shown greater independence others not so much. I assume that is because the 

way the learning is taking place is different.’(RJ) 

I observed that online engagement had declined and that note taking and techniques 

had begun to creep back into the classroom which meant those previously relying on 

eLearning tools as the source of notes were reverting back to previously used 

techniques. There was an evident lack of confidence in the room and I observed; 

‘Learners not using initiative and not thinking this is a tool for referencing and a 

form of online notes, as a result they are now feeling unprepared when 

beginning the assignment as they did not have own notes as back up and were 

neglecting to use the tools we provided. This meant the assignment work took 

some time to get off the ground having to continually remind and lead them 

with a great deal of questioning, further reassurance and reminders where they 

could access information’. (OB) 
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I attributed this to being out of their comfort zone when assignment planning. I 

observed there was less independence and confidence: 

‘As the information gathered was not available to them in a way comfortable to 

them and familiar to them. This knocked confidence and slowed the process for 

several learners. They struggled to be able to connect the new ways of receiving 

knowledge and how to put this into assignments as they were used to the other 

approaches during their time on the course.’ (RJ) 

In the later stages Learner 1 posted on Padlet, which was a direct reflection of the lack 

of confidence exhibited in class: 

‘In my opinion Padlet is good but the only problem is I don't have notes for 

myself to look back on, I do think sharing information is good but there is too 

much information it is difficult to find what you are looking for.’(PP:L1) 

This led to the learner struggling to manage work and knowledge and to interpret it in 

her assignment writing. This was information overload and the learner could not cope 

with the change of technique. This was later confirmed by Learner 1 who is very shy 

and seeks a lot of reassurance in the focus group ‘chat’ who felt she did not find it to 

be the best tool as she was: 

‘So used to note taking in class I was not comfortable using other people’s notes 

because I set out my work in a specific way so for me it was a little harder’ (FG: 

L1) 

She went onto say: 

‘I didn’t take too many notes in the beginning as I thought I would use 

Blendspace but I found it harder to write my assignments with. …Initially tried 
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to use it but did not use as we went on, I felt I gained more from the teachers 

input … because when you were talking or using a PowerPoint etc. I felt I learnt 

more and more went into my brain than looking a screen’ (FG: L1) 

In contrast to learner 1’s experience, I observed other learners in the final stages who 

had: 

‘Not made so many notes for their own use seemed to show greater 

independence, confidence and were relying heavily on the information shared 

on the tools.’ (OB) 

Learner 6, who often struggles and requires a lot of support in class evidently found 

the alternative methods to be positive and expressed in the focus group ‘chats’ later 

that: 

‘It really helped me because when it is researched through the internet there 

are things I don’t understand but because of Blendspace everyone has included 

their opinion I could understand the subject better’ (FG:L6) 

She felt the vocabulary used by peers helped her understand better and learnt a lot 

from it and more than other methods used in the past. She stated she enjoyed how: 

‘Everyone participated it was a great way to learn as everyone got have their 

say and share opinions, I enjoyed the interactive nature and working together a 

group and sharing knowing’ (FG: L6) 

She summarised the new process definitely helped although found it difficult at times 

and that she would like a mixture of teacher talk and peer input. The sharing of ideas 

has given her content and research points when working independently. To quote: 
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‘It gave me confidence and reassurance to give answers as seeing others 

contribution meant I could speak up when before I would doubt myself and 

therefore not answer.’ (FG: L6) 

These learners were the less confident, less independent individuals whereas in 

contrast a more independent learner (8) posted an alternative perspective on the 

Padlet feedback: 

‘In my opinion I find using other people’s notes on Padlet and Blendspace more 

difficult because I set up my work in a certain way which makes it easier for me 

to do my assignments but I do see the benefits of Padlet and  Blendspace.’ (PP: 

L8) 

Not wishing to use others’ contributions or the collaborative work were the more 

independent learners prior to the start of this research. I reflected: 

‘These learners again were confident with their own notes and would be 

considered stronger note takers and generally grasp a subject content quicker 

to a more advanced level and deliver assessments with a strong ability to 

interpret and investigate information independently.’ (RJ) 

Learner 10 posted in addition to online interaction and felt that: 

‘Hand written note taking is better as you can look at your own words those 

you have interpreted from the explanation from the teacher’ (PP: L10) 

Final stages  

In the final session, I proactively reinforced a learner-led environment through online 

interactions but balanced it with other pedagogic approaches. The environment 
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changed there was greater input, heightened engagement and motivation from the 

learners. The group began to apply themselves, they discuss the subject and evaluate 

in greater depth and did not revert back to being passive note takers. This required 

greater facilitation on my part and this I did through encouragement, reinforcement 

and continual reiteration of focus. Further, continual questioning, probing for deeper 

answers and monitoring online input and responses was required.  

Concluding Thoughts  

I observed that teaching through the sole eLearning to an extent had limited pedagogic 

technique. Participants were engaged and motivated more when a range of pedagogic 

approaches were applied. However, the collaborative, interactive pedagogical 

approach was well received throughout and the learners thrived from peer 

engagement. I observed the learners’ work: 

‘Showed greater depth and understanding with richer case studies and 

examples that they have previously exhibited. I would attribute this to them 

having access to the shared, greater range of information and perspective in 

language that is easier to interpret from their peers. Through the shared 

contribution of the whole group in their own time they have managed to digest 

and give greater information which they would not have managed from their 

own notes alone.’ (OB) 

A focus must remain on how to incorporate such tools to support learning collectively 

and individually. I reflected between these different learners that: 

‘A balance has to be established and learners should be encouraged to establish 

which works better and then adopt this through a series of tasks early in their 
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course to establish the best ways for them to individually progress going 

forward. This is interesting and helps me differentiate between learners by 

offering these alternatives being vital food for thought with other groups and 

how to proceed’ (OB) 

The learners were motivated most by fast-moving tasks containing a blend of 

pedagogy. This kept their attention which supports to an extent the findings discussed 

earlier when reviewing literature by Alowayr & Badii (2014). This is more than just 

using eLearning as a replacement or to support learning, it must be part of a well-

rounded learning environment. This environment is created through in-depth analysis 

of curriculum and planning of schemes of work, lesson plans and assessment. It is 

through a careful blend of stimulating active, passive and interactive pedagogical 

approaches appropriate to each task.   

I reflected about providing: 

‘A blended learning environment where the learner has options and choice. 

Where activities are varied and can range in length and process. With the use of 

online tools learners particularly younger learners thrive and interact when 

tailor made to their own technological preferences such as phones and iPad 

etc.’ (RJ) 

Learner 2 was positive overall. Her summarising thoughts were that she would prefer 

different activities as sticking to one activity would be boring. Learner 4, the most 

mature and self-motivated was not keen to rely on learning through the tool or 

enthusiastic during the process and stated: 
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 ‘I don’t feel I took on information more than other methods used in class 

previously, you still get the knowledge in your brain but you are without your 

notes so moving away from the traditional methods and I am not sure I really 

wanted to do that. If we started from day 1 then we may be accustomed but I 

was not.’ (FG: L4) 

Learner 5 who can be easily distracted and who often fails to engage stated: 

‘If I didn’t understand I used the other input at the side to help clarify … overall 

my preferences is across a range of tools rather than one or the other.’ (FG: L5) 

And as a result of the tool said: 

‘I was into the subject and activities more than previous lessons but I would 

prefer a mix of it because although I learnt a lot more from it. I prefer to hear 

more of the teachers view. … I would prefer to know your point of view as the 

lecturer first before going into Blendspace and sharing ideas based in your 

guidance so there is the official opinion. … In the future would like to see a mix 

of it as the input from teacher provides the reassurance’.  (FG: L5) 
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Chapter 6 

Conclusion 

The Sample 

To conclude this study, it is important to look back and reflect on the components 

involved in the process and findings. Firstly, the sample group was appropriate as I had 

worked with the learners for two years. The level of familiarity allowed me to 

determine changes in behaviour in relation to engagement and motivation. This meant 

findings and analysis could be concluded based on comparisons with previous 

experiences with the group. The participants involved remained consistent and 

supportive of the study and were the most suitable group due to size, age and 

openness. They invested in the research and were genuinely interested to see whether 

the change which occurred were beneficial or not. The learners were satisfied that 

they had developed in new ways as a result of being included in the enquiry.   

The size of the sample did not appear to be an issue during the data collection process, 

when analysing the data or when discussing the findings. I question whether the 

results would have varied if I had worked with a larger sample size or perhaps carried 

out the study across two groups. My feeling is that the result may have been clearer in 

determining how many learners reacted or engaged but the result and findings drawn 

in the study would remain the same. Possibly an increased number of participants 

would have further supported the findings in this enquiry just simply in greater 

numbers.  Regardless of size, from the sample used I was able to make clear 

observations in respect of changes in engagement and motivation at different stages. 

The sample size showed a wide range of opinions and enabled changes in motivation 

and engagement to be witnessed.  
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Action Research  

The action research approach was suitable and successful as changes were witnessed 

throughout which enabled me to answer the research question. I was also intrinsic to 

the research and could adapt and react because of being an ‘Insider’ (Mercer, 2010). 

The action research approach delivered opportunities for my own development and 

for me to make change in practice to benefit the learners. The changes evident as a 

result of action research provided clear ideas in respect of pedagogy to better 

differentiate and personalise learning. In addition to understanding individual learner 

preference and to adapting pedagogical approach, action research has led to greater 

learner autonomy and self-management for the benefit of all involved.  

Value of the Study 

This study provided valuable insights into my classroom and allowed the opportunity 

to look objectively at my practice, my learners, my classroom environment and the 

techniques I embed. As a result of changing to a new technique, learners were shown 

that I had listened to their voices about monotonous delivery across our team and that 

I was actively trying a new technique for the benefit of their learning. The learner 

feedback and data collected were further evidence of student voices when applied in 

determining the best methods to take forward. As a researcher and practitioner 

wishing to be progressive and learner-focused, this made the enquiry an invaluable 

process which was widely appreciated by all involved.  

The Findings 

The results showed learners enjoyed the eLearning tools to a certain extent for a 

variety of reasons. Their initial reaction was interest and active engagement during the 
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early and middle stages due to the novelty factor. The learners displayed enthusiasm 

and were clearly motivated by the change in activities. There was increased 

engagement witnessed amongst all learners and they were interacting well. As the 

results show, this did change as time went on and it became clear the lack of variety 

had a negative impact on learner motivation and engagement. This lead to clear ideas 

on how to incorporate what had been learnt from this action research and how to 

change and adapt my teaching in the future to be as varied as possible in pedagogic 

approach and using such eLearning tools to support but not dominate my teaching. 

Collaboration 

During the action research process, the most obvious change witnessed was the 

satisfaction gained from everyone collaborating with each other. All the data pointed 

to the learners benefiting from their peers during the process of interacting online 

which aligns well with the UNESCO 2012 findings discussed in the literature review. 

The collaborative and interactive nature of tools was a success as all involved could see 

that the learning and sharing of knowledge led to a deeper cognitive understanding of 

the subject. In respect of the research question - the learners benefitted from the peer 

collaboration perspective and this led to full engagement and motivated learners in 

these stages.  

Student-Centred Learning 

The second noticeable change in engagement and motivation was attributed to the 

student-centred nature of the sessions similar to that highlighted in the UNESCO 2012 

Report.  The lessons were learner-led, encouraging new dynamics and leading to a rich 

student dialogue thereby providing me with the opportunity to move away from a 

domination of teacher monologue. The students visibly engaged once they were 
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controlling the direction of learning and appreciated this as reflected in their 

enjoyment of the sessions. This was similar to the findings of Hannafin & Hannafin 

(2010) discussed in the literature review. This new responsibility clearly motivated 

them and learner confidence grew. Class contribution and input across learners of all 

abilities increased leading to an inclusive environment as everybody felt able to 

participate.  

The activities taught through the tools, because of the nature of these tools provided 

opportunities to incorporate alternative pedagogic approaches that encouraged new 

types of interactions and each learner was able to approach this as they wished. 

Similar to literature by Pogorsky (2015), the personalised learning technique enabled 

individual choice and the ability to connect with a subject / task at the level they felt 

capable of and at a pace that suited. Increased learner autonomy meant greater 

inclusivity which was a motivating factor for learners who were previously 

apprehensive to contribute or share ideas. To interact as they wished led to a dynamic 

which minimised domination by particular learners and instead allowed input from 

those who had previously shied away or frequently disengaged in the past.  

Learner Preference and Differentiation  

The freedom for learners to interact and control the pace of learning provided me the 

pedagogic opportunity to differentiate learning and to tailor tasks to individuals. This 

was very satisfactory as I was able to engage learners at their ability level. This allowed 

me to stretch and challenge and ascertain that learning was evident amongst each 

participant, particularly those more difficult to engage in the past. I was able to see 

learning preferences clearly and to take the opportunity to tailor my instruction 

toward that which was having a major impact thus improving and refining my practice.  
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Variety  

Whilst many themes were positive for the learners and lead to an increase in 

engagement and motivation. Perhaps the most important theme to conclude with is 

the changes in classroom behaviour in respect of engagement and motivation once the 

novelty of the new singular approach had worn off. As the sessions progressed, a 

change was evident as using the same teaching methods grew stale and engagement 

and motivation took a negative turn. There was to an extent value in these tools in 

that they provided limited pedagogic opportunities but they failed to enable sufficient 

pedagogic range where in-depth cognitive development was taking place. 

Information Overload 

As the sessions progressed, the learners reacted by disengaging and losing enthusiasm. 

I accredited this firstly to the singular approach to learning using only the tools and 

secondly the learners did not know how to manage the volume of information now 

available to them. They struggled without personalised notes resulting in varying levels 

of disengagement and reverting to old techniques. Several, but not all, felt they were 

unable to manage and interpret information for further use. Whilst idea sharing and 

collaboration was beneficial for initial understanding and development of ideas, the 

learners experienced difficulties in managing so much information when working alone 

on their assignments, preferring personalised notes to shared information.  

Impact on all participants  

The action research enabled me to look at my practice and teaching philosophies and 

has impacted practice. I am more aware of the learners’ reactions and reflect on my 

practice continually as a result of this study. I am more aware of the impact my lesson 
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content and need to strive to offer wide-ranging pedagogy that stimulates 

engagement and which motivates in order to move learners on. The learners enjoyed 

participating and gained from the experience and saw changes take place within their 

classroom. They gained most from the interaction with each other and felt this led to a 

deeper level of learning. There was consensus that there was heightened engagement 

and motivation but that to sustain this the lessons required a blend of pedagogical 

methods that incorporate technology with more conventional and alternative 

progressive classroom techniques. 

Further Research  

There is room for further research into other themes evident in the data but which 

were not explored as they were deemed unnecessary to pursue and did not answer 

the research question. The first theme related to learners commenting on other 

lecturers’ attitudes and reluctance towards eLearning and the implementation of new 

or ‘radical’ techniques as touched upon in the literature review. This is reflective of 

how Al-alak & Alnawas (2011) and Tung & Chang (2008) write about teacher 

acceptance of eLearning. Regardless of whether or not techniques were successful, if 

other lecturers are not willing to adopt change or to hear the learner voice, the results 

are limited to me and my classroom. This is further research I would like to pursue as 

the lack of willingness to listen to learner voices and to adopt teaching techniques 

which stimulate learners in our classroom today is a cause of frustration.  

A second theme evident was how the tools provided either limitations or other 

opportunities for implementation alternative pedagogic design that maximises 

learning opportunities and builds successful learning environments where learners 

thrive. For example focusing on assessment for learning opportunities and what 
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actions could be taken to individualise learning further. This was not pursued as I felt 

this would be a research study in itself and too large a subject to introduce.  

A third theme could led to a comparison of the three different tools and their level of 

usefulness in How lessons could be designed to gain the most in respect of pedagogic 

techniques to create outstanding lessons. Again, this was very specific and did not 

benefit or provide valid data for analysis in relation to the question. 

 A fourth theme which arose during the enquiry was that the tools appeared to 

dramatically impact and support the learning those where English was not their first 

spoken language. This would be an interesting avenue for further research but too big 

a subject alone to incorporate being only relevant to certain learners and not a focus 

or intention in relation to this research. Finally, some other issues may have impacted 

on the results such as absence, learner background and age but were not relevant to 

the research question.  

Applied to Wider Context 

Whilst this study has been useful within the context of my classroom, I am unsure how 

this would be applied more extensively across my colleagues or throughout F.E. The 

findings could be applied in a generalised way but only when discussed with others 

looking to test different techniques within their own context in line with Ofsted 

requirements. They can be shared to give understanding of what my findings were 

within my specific localised context and for consideration for those wishing to explore 

their own pedagogical practice. Whilst I will discuss the findings with my peers, I feel 

there will be differing levels of engagement with the ideas discussed. Certainly at a 

college level, particularly at a college that is proactive in the implementation of new 

techniques and heavily invested in eLearning there would be an interest in the findings 



78 
 

amongst senior staff. They would no doubt consider whether the information is worthy 

of further investigation and/or whether the findings could be implemented on some 

level.  

The concern for me at a more localised departmental level amongst my direct peers is 

that the initial idea of the study came from the learner’s voice and the lack of variation 

evident within some of their learning. Similar to I am unsure how this would be 

received as it would require teachers to impose change on existing techniques and to 

update teaching styles. It is well documented that change is not always welcomed 

especially in an established team content with their approach. What is most important 

is that this information is beneficial to balance with what the learners require so 

perhaps if it were coupled with the findings of the UNESCO Report and FELTAG Report 

it may lead to a more open minded response. Learners are asking for an enjoyable and 

engaging delivery that is varied in pedagogical value, up-to-date, wide-ranging using 

tools and techniques that are common place within their everyday life. This is not 

presently reflected in their classrooms but prominent to their future. This is a truth 

that that cannot be dismissed any longer and this action research has created change 

that will benefit me and my learners.  
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Appendix 1 

Dear Learner / Parent / Guardian / Carer  

I am currently studying a Masters of Teaching course at the Institute of Education. As part of this 

course I will be undertaking a research project.  The aim of the project is to identify how group work 

can be conducted using different technologies both inside and outside the classroom.  

The BTEC level 3 Travel and Tourism Year 2 group B will take part in group activities using different ICT 

methods during lesson time as well as via the internet outside of lesson time. Students will be asked to 

complete a questionnaire and may be asked to conduct an interview with myself regarding their 

experience.  

The identity of students will be not made public and any data collected for this project will be kept 

confidential. You or your son/daughter can withdraw from the research project at any time.  

If you have any concerns and do not wish for your son/daughter or yourself to take part in the project 

then please fill in the slip below. If you have any enquiries then please feel free to contact me using a 

method below.  

Finally, I wish to thank you for your cooperation and that of your son/daughter in advance and if you 

would like to know the details of my findings them please feel free to contact me also.  

Yours sincerely,  

Charlotte Parsons 

Travel, Tourism and Events Management Lecturer 

 

              

 

I DO NOT give permission for myself or my son/daughter ________     
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To take part in the research project  

Signed:            

 

Print name:   ______________       

 

Relationship to student:          

 

Date:      ________________________________________ 

 

Please return this form to: ....................................... by date ………………………………………………… 
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Appendix 2  

Blendspace Class Example 

 

Please note all resources are referenced and cited in the colleges resources. 

Blendspace Class Example Linked to Padlet 
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Please note all resources are referenced and cited in the colleges resources. 

Blendspace Class Example Linked to ilearn  

 

Please note all resources are referenced and cited in the colleges resources. 

Blendspace Interactions and Comments Example 

Example 1 

 



96 
 
 

Example 2 

 

Please note all resources are referenced and cited in the colleges resources. 

Padlet Example of Class Collaborations 

 

Please  note all resources are referenced and cited in the colleges resources. 
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Ilearn Example  

 

Please note all resources are referenced and cited in the colleges resources. 
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Appendix 3 

Reflective Journal 

Following the first session decisions were made on the following: 

Planning 

 Proposal  

 Ideas for research  

 Lesson Planning to take place over holidays  

 Preparation for research in January – ethics form, consent form, college 

consent 

 The sample group to use and why 

 Timeline of events 

 Other considerations and influential factors to consider 

 Personal deadlines 

 

Method of collecting data ideas and why 

Observations 

As the researcher, I was a participant in the setting as teacher factor of the lesson itself but at 

the same time observing the behaviour of learners, witnessing their behaviour, listening to 

their comments and interactions and asked questions where necessary to gain data. This is 

something I saw as a positive as my knowledge and previous experience would be able make 

judgements based on whether the learner was exhibiting different or notable behavioural 

changes and reactions to the task. 

Filming session 
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I considered filming the session, however I believed this would result in learners reacting 

differently and in a less natural manner. The potential issues that may occur from collecting 

data is it could be argued to be biased, one sided and based on a preformed opinion that may 

influence my assessment of how a learner interacts with tasks. 

Focus group / forum / ‘chat’ 

I arranged for an open discussion forum to take place, which was held at the end of each unit 

to gain overall feedback from the learners themselves as I was interested to gain their 

perspectives on their own engagement and motivation levels during the unit. I did consider 

structured questionnaires, however I believed this may limit answers or points of views and 

focus on the answers to questions which I felt were relevant. In a less formal and loosely 

structured setting such as an open discussion forum, the learners would have their say freely, 

conversations flow and be more holistic. 

This should enable learners to discuss a wider range of more relevant issues and highlight 

subjects the learners feel is of importance. Issues may occur with this form of data collection 

where learners may not wish to offend or give what they perceive as bad or negative feedback. 

I made it clear the data being collected was not towards one result or another so the wider 

and more honest the opinion of task the better. I hoped from the data collected I could draw 

clear assessments, opinions and results from across the observations and feedback. 

(appendix). 

Rejected methodology and data collection methods  

Case studies  

A decision was made to avoid such focused and in-depth research with only certain learners 

but instead wanted to look across a group of learners who interact daily as this was about how 

to improve the overall teaching and learning to implement new ideas and techniques which 
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may work for one but not for another which is why I wanted a wider perspective from a 

broader sample. 

Surveys and samples  

The use of paper, internet or verbal surveys was rejected as I wanted to ensure feedback from 

the learners involved during and after the research was fluid and natural with the freedom to 

cover a range of subject matter relatable and whatever they felt appropriate at the time. I felt 

surveying did not allow for a holistic approach to gathering data leading to biased or 

inaccurate results where learners wrote what they felt were appropriate responses or quickest 

answer. Having known these learners for 2 years in a college that surveys their responses and 

opinions continuously, being asked to complete a questionnaire or survey at least monthly I 

have witnessed little consideration or depth to their answers which I wanted to avoid within 

the research project. 

Quantitative data  

There may be a small amount of data that could be analysed quantitatively however ultimately 

the sample size is inadequate to really establish any credible findings. However the data may 

serve to assist the analysis of qualitative research or be included as part of brief summaries 

rather than a clear conclusion to proof of results which is why it was regarded as irrelevant to 

this enquiry.  

Peer Observations  

Secondary research data will be collected through an external observer who is a colleague 

teaching in the same department and also teaches the same group, being familiar with their 

behaviour and conduct during learning. The focus was to receive secondary data which also 

observes, monitors and assesses engagement and motivation. I see this as a positive due to 

the tutors knowledge and previous experience being able to make judgements based on 
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whether learners were exhibiting different or notable behavioural changes and reactions to 

the task. Overall I did not find this the most relevant and suitable method of data collection 

therefore it was rejected for the purposes of this enquiry. 

Consent and ethics  

 

15th December 2015 

I hoped the new methods and approaches were to be well received and perceived as a positive 

action as change and trial of new techniques is always welcomed within the institution. The 

results can be shared throughout the institution irrespective of results as a point of reference 

and further reading for those looking at trying and developing the eLearning techniques within 

their teaching. This could be extended across other colleges particularly those teaching the 

same subject and qualifications to similar age groups as an experimental development that can 

be adapted to suit the individual lecturers, learner groups or institutional needs and 

capabilities.  

30th December 2015 

The research process was delivered through a series of lessons which learners participated in 

as part of their everyday learning. The learners are accustomed to trying new tools and 

adapting frequently so there will be minimal impact upon the research in this respect.  

5th January 2016 

To date, I have had three discussions with the learners in the project explaining I am planning 

to carry out research involving their participation in eLearning. I have discussed what is 

involved, how the data would be analysed, written up and documented. I have advised them I 

require their informed consent and would go through this in greater detail in the near future. 

To date the learners have expressed interest and are open to participation in the project. 
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Lesson 1 

The first formal lesson delivering the new subject matter went well even though we were 

relocated, so started late. Once settled in all learners signed up to Blendspace so they could 

access my lessons and we began. The new subject matter was very different to what the group 

had studied previously, it was evident from the introductory session there was very limited 

basic understanding of what the unit entailed and its main focus. I started the lesson with a 

detailed recap to check understanding to ensure this did not hinder learning or development in 

the first main session. The lack of understanding across learners at the beginning of the session 

about the basic concept of the subject meant further initial introduction and clarification had 

to be given. It was important to use the tool and then discuss again the subject after which 

time the learners were asked to re-visit their understanding, thoughts and to give examples, 

then each learner shared their ideas on Blendspace. In the future I will closely monitor posts 

and ensure I guide the content. I did see how learners referred back to comments when 

beginning work to gain some examples and further ideas. 

The lesson was solely delivered with the assistance of resources Blendspace and Padlet. It was 

noticeable when learners were asked to add comments or document a  definition or input 

their thoughts on each activity they did it, whereas in a more traditional setting the learners 

would make notes which were sporadic, dependent upon the learner as some were avid note 

takers, some take limited notes and others none at all.  

The learners were clearly apprehensive about what to write and share in front of their peers.  

What was notable was when learners were asked to add input every one actively did so once 

they saw their peers begin to interact, whereas in a more traditional setting where perhaps the 

learners had to verbally interact they would not engage in a task but do so reluctantly needing 

encouragement and others not at all quickly. All learners could see others posts, as a result 

they were more active in their contribution, aware their peers were interacting with each 

other and wanted to participate or be seen to be involved. 
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It occurred to me during the lesson Blendspace is a great tool to aid learners who have been 

absent. Those absent from the introductory session gained an initial understanding of what 

had been covered before I began to recap, through reading others input, comments and then 

added their own comments ensuring they received equal subject coverage and had their say. 

This was a great way to ensure no learning was missed. 

As the lesson developed I began to see how useful the tool was to differentiate the learning 

taking place, the learners could approach tasks how they wished with what they felt 

appropriate at their own pace. They appeared to be thriving on this and seemed to maintain 

continued engagement within the lesson, the increased learner autonomy motivated them 

and the responsibilities were well received. 

I noted learners see this and its level of usefulness at varying degrees, the more independent 

learners simply input their comments as requested and move on, often not using or noting 

others input. Others who are perhaps less independent in their learning thrive from group 

work and peer learning, will take to this tool and use it for the variety of reasons it was 

designed for. It gives the opportunity to not only document their input but to grow and gain a 

greater understanding from their peers without having to ask questions or view notes. 

I noted 6 of the learners expressed on chatting with each other how fast the lesson went and 3 

said how wide ranging it was with freedom to move between tasks and subject matter. One 

learner stated said she enjoyed the task as the class could see her input.  

Lesson 2 

The use of these tools enabled me to see their input and allowed me to see the depth of each 

learners understanding of the subject, opening up further questioning and greater debate. This 

enabled the learner to guide me to what is required next in their learning, whether to stretch 

or challenge them further. I was able to monitor more quickly where stronger understanding 

takes place and then use those learners to assist in the development of the weaker members 
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during each task. Overall, I saw a higher level of learning taking place across the whole 

classroom. 

Some work showed greater depth and understanding with richer case studies and examples 

than been previously exhibited. I attributed this to having access to a shared and greater range 

of information and perspective in language that is easier to interpret from their peers. Through 

the shared contribution of the whole group in their own time they managed to digest and give 

greater information which they may not have achieved from their own notes. 

I think engagement varies because of how the learners view themselves and their abilities, 

some will thrive as a result of this tool while others will continue to struggle. The ability to self-

manage and use written information is beyond some of them whilst others will not see it as 

beneficial or different to other more conventional or traditional methods of learning. 

Session 3 

Learners who were engaged and thriving in the conventional setting delivered in my classroom 

in the past may become disengaged. Although currently not evident this may show with time 

and I must be sure to find a balance to maintain previously highly engaged class members 

through adopting conventional teacher led methods during one to one conversations and 

dialogues ensuring they gain what is needed for them to progress. 

After addressing issues and a drop in motivation and engagement, learners were confident 

with their own notes and became stronger note takers. They generally grasped the subject 

content quicker to a more advanced level and delivered assessment with a strong ability to 

interpret and investigate information independently. The learners responded better when 

motivated by a task that moved fast, contained a blended mix of learning approach and 

teaching techniques that kept their attention and showed diversity in approach to subject 

matter.  
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A blended learning environment where the learner has options and choice is where activities 

are varied and can range in length and process. With the use of online tools younger learners 

particularly thrive and interact as they are tailor made to their own technological preferences 

such as phones and iPad etc. 

Lesson 4 

Engagement varies because individuals adopt different learning styles dependent on their 

ability. Some will thrive as result of this tool, others will continue to struggle as the ability to 

self-manage and use written information requires further development. Other will not see it as 

beneficial and thrive in a more traditional setting. 

I noted the way which they engaged was different, not only with me but with subject matter, 

the task set and each other. Some previously dependent learners have shown greater 

independence and others not so much, I assumed this was due to the way the learning taking 

place was different. Previously, in a conventional passive setting where the learner was a note 

taker or minor contributor to a group activity, it was often difficult to accurately gauge across 

each and every learner what learning was taking place. This resulted in continued questioning 

and assessment of understanding to establish the level of comprehension achieved once I 

reviewed the final assessment. The online interaction enabled me to monitor easily each 

individual to a greater depth, tailor their learning accordingly more than before and focus on 

strengthening my differentiation techniques with each individual depending on the content of 

their interaction during a task. 

Today I must consider how I address the result and analysis. Do I make individual observations 

about specific learners throughout, use generalised observations and reflection or summarise 

each learner overall highlighting specific parts that seem pertinent or important to the 

research. Do I document all the moves of every learner throughout every subject regardless of 

relevance as it may appear to be relevant now but not later, or vice versa.  
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Other thoughts  

Add feedback from padlet and post session to data collection methods 

Draw themes from observation and structure clearer 

Use colour coding to draw out these from data 

Plan focus group for end of the month 
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Appendix 4 

       Lesson observations and activities logs 

Session 1 

The introductory lesson was designed to begin to develop an understanding of the new unit 

and subject matter of responsible tourism and the process by which the learning will take 

place during this unit. This will be delivered solely through teacher facilities eLearning tools 

called Blendspace with the addition of Padlet and the college VLE to centralise work and 

information. Learners were given the option to access the class via a PC or on their mobile 

phones. Learners were asked to sign up to and log in to the Blendspace TES site which enables 

them to access our classroom, add into and interact digitally in the lessons. This is where we 

experienced the first technological hurdle, where several learners were unable to log in 

successfully and this ate into the first 15 minutes of the lesson and was somewhat disruptive. 

Those who had logged in successfully were encouraged to share their thoughts and work 

during the class on the Blendspace platform while those who could not took it in turn to share 

their contribution and to document it through my account until they could log in. This 

maintained the flow of the lesson, allowing us to continue as planned and meant no one was 

left out and not included in the task and activities taking place.  

Unfortunately, three of the learners took a negative turn towards the activity until I discussed 

how this is an alternative method of approaching their learning based on their feedback, 

asking for new alternative activities and embracing their phones and other useful apps and 

technology to support their learning. This seemed to appease, I simply believe they were 

looking for reassurance this new technique was worth their while, feeling left out as they could 

not get into the new tool. Once this was resolved we moved onto begin the lesson. 

I began by introducing Blendspace as a new tool, how it is linked to Ilearn and Padlet, as well 

as the Internet. I introduced and initially allowed learners to navigate freely to familiarise 
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themselves with the tools which were all interconnected before moving on. The group were all 

interested, each actively engaged looking around the tools and seemed positive.  

  

The first task involved learners sharing their thoughts in relation to responsible tourism - what 

is it, what does it mean to them, could they think of relevant examples or what they felt they 

wanted to continue to do to introduce the subject to each other. First, the learners were 

encouraged in pairs to share their thoughts and then to share them with the group. As the 

learners shared their points, another learner was appointed to document them in the 

Blendspace comments section of the task page (see page 1 Blendspace).  

 

A group discussion ensued where learners shared their thoughts and then had to explain 

another idea and think of a relevant example which again was documented in the Blendspace 

page. All learners documented something with the exception of t and s who were not present 

at the beginning of the session.  

 

What was evident was the lack of understanding across each and every learner at the 

beginning of the session about the basic concept of the subject, meaning further initial 

introduction and clarification was needed. As the lesson developed, it became evident there 

was a misunderstanding of the focus and definition of responsible tourism as the group 

seemed to connect with their previous learning which was about responsible and legal 

obligations of tourism businesses and employees within the industry. This meant learners 

automatically connected the two, therefore a further initial introduction and clarification was 

given. I introduced three videos on You-tube, which were a trailer for black fish, a video about 

the killing and hunting of Cecil the lion and finally the loss of cultural identity amongst a native 

tribe in Latin America since the development of tourism within the region. We discussed the 

impacts, why these issues were controversial and the learners were asked to re-visit their 

understanding and thoughts … and give examples. Each learner then shared their ideas in the 
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Blendspace comments 

 

I observed through the sole use of the tool and by reading others posts that if one learner 

went wrong, not all but several others would follow suit as they were relying heavily on each 

other’s ideas.  

The learners commented how they would refer back to comments when beginning work to 

gain some examples and further ideas. I asked the learners to choose if they wished to 

continue to make notes for their own use or to use the notes collectively made by themselves 

and their peers to share.  

At the end of the session, I recapped and went through the Blendspace comments, the posts 

from each and every learner and asked them to consider their knowledge at the beginning of 

the session and how it is now. The response was positive and learners were rewarded by the 

evidence on the page. I asked them how they found the session, they felt it went fast as it was 

wide ranging and there was freedom to move between tasks and subject matter. Learner 1 

said she enjoyed that the class could see her input and was speaking up more as she was 

learning from other’s contributions and felt she was keeping up with the lesson better. 

Learners 2 and 10 said they wanted to go home and go through it all online and make their 

own notes from it to help strengthen their understanding. Others felt it was a good idea. 

Learners 3, 6 and 8 liked what others had written and were able to use their comments 

allowing them to think wider about the subject.  

 

Session 2 

This session began to focus on the subject matter and to monitor how the learners take to the 

new methods of delivery and interaction with each other. The learners were all present during 

this session.  
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During recap over prior learning I noted each and every learner was motivated to get on and 

be involved, all willingly contributing either by being asked or independently offering 

information and were keen to develop other inputs with greater enthusiasm than the previous 

week. Usually the majority are reluctant to share or volunteer input or answers due to a lack of 

confidence but there was a clear improvement having developed clear opinions based on what 

had been covered in the previous session. Engagement was quick and deep with the learners 

now evidently familiar with the tools using them freely, interacting which led to a very 

productive session. 

I saw the group were more focused than usual, as often with a more teacher led setting the 

learner can only picture what they understand in their own minds, however with visual 

examples and peer interaction learners appeared to input a great deal more than they usually 

would. It seemed a deeper level of learning comprehension was taking place or certainly 

comprehension was occurring quicker. 

The learners were given a video to watch to discuss with their peers and place feedback on 

Blendspace comments. The video was quite controversial and upsetting to some which led to a 

healthy discussion and students being able to express themselves well. I noted how the group 

were more focused than usual, often when a lesson is teacher led the learners can only picture 

what they understand in their own minds however with visual examples such as those that 

appeared learners could input a great deal more than usual. 

The second session was a follow up activity which was on a Padlet Board where they were to 

research key terms and find case studies to support. The learners were really very positive 

towards this activity which involves online research from a choice of 15 different trends where 

they had the freedom to choose what and how they research and could share their findings in 

a format of their choice. Some chose videos, some chose written explanations, some through 

photographs and some through definitions.  
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What was evident was normally rigid note takers had put down their pens and were not taking 

notes but focusing on interacting with other posts. However others who usually have to be 

encouraged to take notes began to make notes which were often notes of point to refer to on 

Blendspace so they could refer back.  They were commenting to each other they were 

understanding on a deeper level than previously as it was written in student speak vocabulary. 

I advised them if they wished they could continue to make notes for their own use or to use 

the notes that are collectively made by themselves and their peers to share. 

I asked them how they felt and 6 learners expressed it had gone fast, 3 learners said they 

enjoyed it as it was wide ranging and there was freedom to move between tasks and subject 

matter. One learner stated she enjoyed it as the class could see her input.  

Several learners were speaking up more. I think this was due to learning from others 

contributions and one felt she was keeping up with the lesson better. A second learner wanted 

to go home and go through the tool remotely online and make her own notes from it to help 

strengthen her understanding, which others felt was a good idea. The two strongest learners in 

the group both agreed they liked what others had written and being able to use this allowed 

them to think wider about the subject. 

Learners input - competitive environment which I viewed as positive on this occasion as the 

learners were more aware of their own input and content of post. 

Increased quality of dialogue and research  

Awareness of being observed by others who could then add to explain 

Resulted in greater focus and concentration  

Richer content  

Independent workers were not interested in others input   

Independent learners only gave minimum contributions  
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Learners who struggle with motivation for assignments were particularly engaged and 

motivated  

A much clearer idea of content and subject matter  

Increased confidence and motivation  

As the session progressed, the engagement and motivation diminished somewhat. Certain 

learners were disengaging who had been previously engaged, learners who thrived in the more 

conventional setting delivered in a classroom in the past. I must ensure a balance is 

maintained to actively and continuously engage and cognitively develop all involved. The aim is 

to maintain motivation amongst previously highly engaged class members through perhaps 

adopting some alternative methods in addition to the eLearning tools to ensure all learners 

involved gain what is needed for them to progress.  

Lesson 3 

The learners had just returned from half-term break and there was a notable dip in enthusiasm 

and interaction amongst them. It appeared as though they required warming up again, then 

after a recap and brief assessment of knowledge the learners appeared to begin to pick up. 

The session was an introduction to a new assignment.  

Motivation had dropped when we were several sessions into the project, the routine and 

eLearning tools had become the norm and this alternative sole focus method was perhaps 

different but not necessarily the best for these learners due to their evident lack of 

enthusiasm. Some knowledge which previously seemed somewhat deeply embedded 

appeared to have been forgotten. Some learners were not as enthusiastic as previously with 

the interaction with Blendspace, others became more vocal and reverted back to being the 

more confident learners that had not opened up as much when trialling the Blendspace 

techniques.  
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It is important to consider the subject matter here and its importance to each individual in the 

group. There was a notable interest in the subject matter for some learners, however others 

had no real interest as they preferred more practical or employability based subjects. This 

subject being based on a theory and phenomena was not of interest to all, now having 

established themselves and thought about the unit focus, some were discovering it was not for 

them. Others were the opposite, where previous units had not been a key source of interest 

for them this subject appealed to them. 

Learners were not using initiative or thinking of this as a tool for referencing and as a form of 

online note taking, as a result they were now feeling unprepared when beginning the 

assignment without their own notes as back up having neglected to use the tools we provided. 

This meant the assignment took some time to get off the ground, I had to continually remind 

them with a great deal of questioning, further reassurance and reminders where they could 

access information.  

Note taking had gone down which meant when beginning the assignment many were 

unprepared and required a lot of guidance and encouragement with continual reminders of 

the work done collaboratively and the work, feedback and notes shared through the 

Blendspace page to refer back to.   

There was less independence and confidence throughout the group when beginning the 

assignment as the information gathered was not available to them in a way that was 

comfortable or familiar to them. This knocked confidence and slowed the process for several 

learners as they struggled with the new ways of receiving knowledge and how to put this into 

assignments because they were familiar with other approaches used during their time on the 

course. Other learners who would not have made so many notes in the past seemed to show a 

greater independence and confidence and were relying heavily upon the information shared 

on the tools. 
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These learners showed greater depth and understanding with richer case studies and 

examples than they previously exhibited. I attributed this to them having access to the shared 

and greater range of information and perspective in language that was easier to interpret from 

their peers. Using the shared contribution of the whole group in their own time they have 

managed to digest and give greater information which they would not have managed from 

their own notes. 

Lesson 4 

A balance has to be established and learners encouraged to establish which method works 

better and then to adapt this through a series of tasks early in their course to establish the 

best ways for them to individually progress going forward. This was interesting and helped me 

differentiate between learners by offering these alternatives, vital food for thought with other 

groups and how to proceed. 

Lack of focus and motivation amongst stronger learners   

Time constraints slipped into lecture led role  

Probing questions and limited answers from stronger learners, weaker more willing to interact.  

Refer to notes to build confidences, independent learners sitting back more. 

Less motivation and interactive 

Learners took notes and passively engaged 

To ensure I was proactive by reinforcing and stimulating the learner led environment to gain 

greater input, heightened engagement and interaction. The group somewhat woke up and 

began to apply themselves, discuss the subject and evaluate more than passive note takers. 

Learners required encouragement, reinforcement, continual reiteration of focus, questioning 

and probing for deeper answers along with monitoring of online input and responses to keep 
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on task as they were happy to slip into passive note taking mode. Highlighting their responses 

made others aware of their content.  
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Appendix 5 

Padlet Posts – Feedback  

The post session Padlet post feedback from the learners is documented here in order 

presented in result. After which the screen shots of the actual post can be found. Please the 

postings have been made anonymous.  

 Learner 4  

‘I love the interaction with other class members as it gives ideas and sometime what 

you thought was right may not be.’ 

Learner 7  

‘…I also have the opportunity to interact with comments, videos helping to open up 

my mind and realise the real impact the lesson has’ 

Learner 8  

‘I think I have gained more because you interact with people more and you share 

ideas. Other teachers would use the old traditional way which I find boring and not as 

helpful’ 

Learner 9  

‘as it’s helped me understand different points of views from my peers. Additionally the 

use of Padlet are very interactive and fun! … In past experience, my lessons have been 

much more teacher lead’ 

Learner 10  

‘ … a useful way to learn and share from others ideas. Blendspace helps me to go back 

on notes that I have missed in classes 

Learner 6  
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‘I think this way is the best way of learning as you will have an opportunity to know 

and learn about a subject in a better way as you will have more ideas in your head and 

it is easier to conclude your own opinion as you will know about the different aspect of 

a subject by others.’ 

Learner 1   

'In my opinion Padlet is good but the only problem is that I don't have notes for myself 

to look back on, I do think that sharing information is good but there is too much 

information it is difficult to find what you are looking for.’   

Learner 2 posted  

‘I understand more by interaction with others .The information is useful to me in 

Ilearn, Padlet and Blendspace as I can always log on and the materials are available for 

me to use’ 

Learner 8   

‘In my opinion I find using other people’s notes on Padlet and Blendspace more 

difficult because I set up my work in a certain way which makes it easier for me to do 

my assignments but I do see the benefits of Padlet and  Blendspace.’  

Learner 10  

‘Hand written note taking is better as you can look at it in your own words that you 

have interpreted from the explanation from the teacher’  
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 Appendix 6 

Focus Groups 'Chat'  

Learner 1 in the focus group ‘chat’ felt overall she did not find it to be the best tool as she was  

 ‘So used to note taking in class I not comfortable using other people’s notes because I set out 

my work in a specific way so for me it was a little harder’  

‘I didn’t rely take too much note in the beginning and I found it harder to write my 

assignments with. …Initially tried to use it but did not use as we went on’ 

‘I felt I gained more from the teachers input’  

‘Because when you were talking or using a PowerPoint etc. I felt like I learnt more and more 

went into my brain than looking at a screen’  

‘We use technology more, for the people that are going to come in the future as it would be 

easier for them. For me it was harder as I am used to using ilearn and note taking but if they 

use it from the start it will not be very difficult for them.’  

Learner 2 expressed during the focus group ‘chat’  

‘Blendspace was really helpful, we went at a faster pace, we all gave ideas which made it easier 

for me, it is helpful to me a lot taking from other opinions and their ideas.’ 

‘I really enjoyed it. ‘ 

‘I found it more useful than her own personal class notes’ 

‘I would like to see it more in learning going forward but would prefer to see a mixture of 

different methods’  

‘Felt more engaged because we were teaching each other and not passively sitting back and 

being talked at.’  
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‘For me I prefer that one (Blendspace) when I go home I will sit down and go through but 

sometimes in the class I can’t get everything’ 

‘In my own time at own pace. I was more confident because … others will keep bringing their 

ideas I will read what they have to say and it helps me contribute’  

‘It helped me to get involved and speak up in class and it developed confidences.’  

‘I would prefer different activities rather than sticking to the one activity would be boring.’  

‘I would like to see it more in learning going forward but would prefer to see a mixture of 

different methods’  

‘Felt more engaged because we were teaching each other and not passively sitting back and 

being talked at’.  

‘Because when you were talking or using a PowerPoint I felt like I learnt more and more went 

into my brain than looking a screen’ 

Learner 3 commented 

‘It was a bit easier, because you get other people’s opinion and you can get it and use it in your 

work. It provides a starting point for your work’ 

‘Shared content enabled better content for assignment’ 

‘Makes it easier to understand information through reading others input’ 

‘I had personalised notes but these were supported by the other input on eLearning tools’ 

‘I felt very involved in the process and the learning was coming faster as everyone is sharing 

their opinion and you don’t want to be left out’ 

‘It helped to provide better answers’  

Learner 4 stated   
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‘I don’t feel I took on information more than other methods used in class previously, you still 

get the knowledge in your brain but your without your notes so moving away from the 

traditional methods and I am not sure I really wanted to do that. If we started from day 1 then 

we may be accustomed but I was not.’  

‘It is a good technique and the way forward as ultimately we were engaged’ 

‘I prefer the class interaction to the teacher talk as we are all in the same wave length and 

understand each other vocabularies’  

‘It is a good technique and the way forward as ultimately we were learning’ 

‘I prefer to use textbook and only used Blendspace in class but at home reverted back old 

methods only used Blendspace to use ideas and check content once assignment were written’ 

‘What was included in it was very good, because it has other people opinions not just that it 

has other ideas, so where I might think the subject is to do with this kind of topic when it 

wasn’t so it able to widen my horizons as such’. 

‘I think it was more engaging, a bit more intense in respect of classroom work because you get 

to comment and interact with the subject more and it was not just pure teaching from a board 

and us listening and interacting in a classroom setting through questioning, group and 

discussion. It was more us typing and going into a topic ourselves and going on the internet 

and looking at videos ourselves, we were interacting and engaging with each other more which 

motivated us to get involved and our lesson were going quicker’ 

‘Prefer the class interaction to the teacher talk as we are all in the same wave length and 

understand each other vocabularies’ 

‘For me it was a little bit too much all in one place’ 

‘Wasn’t so keen on everyone seeing opinion and not familiar with it’. 

Learner 5 talked about   
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‘If I didn’t understand used the other input at the side help clarify 

‘Overall my preferences is across a range of tools rather than one or the other’.   

‘I was into the subject and activities more than previous lessons but I would prefer a mix of it 

because although I learnt a lot more from it. I prefer to hear more of the teachers view.’  

‘I would prefer to know your point of view as the lecturer first before going into Blendspace 

and sharing ideas based in your guidance so there is the official opinion’ 

‘In the future would like to see a mix of it as the input from teacher as provides the 

reassurance’.    

‘The way the slide show were set easier to access and easier to use than ilearn’ 

Learner 6 expressed in the focus group ‘chats’   

‘It really helped me because when is reached through the internet there are things that I don’t 

understand but because the Blendspace everyone has included their opinion I could 

understand the subject better’  

‘I think the words used by others has helped me to understand better and I have learnt a lot 

from it and more than in other lessons‘ 

‘Everyone participated it was a great way to learn as everyone got have their say and share 

opinions, I enjoyed the interactive nature and working together a group and sharing knowing’    

‘It definitely helped but it was difficult at times but I would like a mixture of ways to get 

information teacher’ 

‘It gave me confidence and reassurance to give answers as seeing others contributions meant I 

could speak up when before I would doubt myself and therefore not answer.’  


