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Abstract 

This qualitative action research aimed to investigate how STEP students in Karachi, 
Pakistan foresee learning outside the classroom in gardens, and if they see garden visits as 
contributing to their learning. The study also investigated how garden visits helped students 
to experience the taught curriculum. Lastly, the study examined certain challenges which 
the students and teachers were faced with while participating and conducting garden visits 
outside the school premises. I conducted two garden visits; one inside and one outside the 
school premises during this research. The data was collected by using four methods; student 
and parent interviews, critical friend observation, students’ classwork and reflective 
journals (teacher and students). The findings suggest that though the students prefer 
outdoor learning, they do not prefer frequent garden visits. The data also revealed that 
students prefer learning in school premises garden instead of garden located outside the 
school premises. Moreover, the role of practitioner researcher was found to be extremely 
important in planning and executing outdoor learning to make it a successful endeavour. 
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Chapter 1 

Introduction 
 

 Background 
 
‘Sir, can we go and study outside the classroom in our religious education centre (REC) 

premises garden?’, ‘Is it possible for you to arrange our Secondary Teachers Education 

Program (STEP) classes in gardens outside the classroom?’ These were some of the 

questions my students asked me during my teaching placement in my London-based REC. 

When I asked my Karachi RE students about their preferred places for studying during my 

field research period I got responses similar to that of what students gave me in London-

based REC. The question is why are students attracted to the idea of learning outside the 

formal classroom set-up? Students in Pakistani schools are currently not provided with 

many opportunities to take part in outdoor activities. According to UNICEF (2003, p. ii), 

‘the prevailing education system in Pakistan does not allow students to participate in 

outdoor activities and most of the time they are expected to obey their teachers’ 

instructions’. Wait (2013, p.02) believes that an educational approach that does not 

encourage outdoor learning would not ‘resonate with children’s experience at home and in 

the community and this may have consequences on how successfully a child may relate to 

it’.   Even though traditional school systems may have impacted students’ engagement in its 

own way, a drawback of this system is the absence of transferability of academic 

knowledge in students’ later practical lives (Young and Peterson, 2007). Moreover, this 

formal environment may not provide learners with a range of settings that allow them to 

make connections with topics that were discussed in their curriculum books in a more 

engaging way. A likely way to provide learners with such a range of learning settings could 

be studying outside the classroom. As students explore the topics of faith and values in 
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RECs, it becomes imperative that they participate in experiences which help them to 

construct real thinking on these topics (Grimmitt, 2000). I believe, as a STEP teacher, it is 

my responsibility to provide my students a ‘real-life learning’ environment which can help 

them enhance their learning experiences.  

Rationale 
 
One of the biggest challenge STEP teachers face in their RE classrooms is making the 

content relevant to the students’ lives. Educationalists like Izzo (2006, p.104), believe that 

teachers must be able to ‘ascertain how the curriculum should be related to students lives 

through culturally driven teaching strategies’. Learning Outside the Classroom (LOtC) can 

be one such culturally driven pedagogy through which teachers can help students to relate 

the curriculum with their lives. Countries like Pakistan, where availability of learning 

spaces outside the classroom are few, parks and gardens both inside and outside the school 

premises can be one of the practical learning spaces for students. Not only are they easily 

accessible, but gardens have long been related to Islam as a symbol of paradise (Griffin, 

2011). The influence of gardens is seen in different Islamic cultures, dynasties and empires 

(Brebbia and Martinez Boquera, 2016) that are discussed in the STEP curriculum. 

Moreover, gardens inside the school ground ‘are rich and ecological stories……and have 

relevance to the life of students, as this is the place where majority of their formal learning 

takes place’ (Beames et al., 2012, p.06). Therefore, gardens could prove to be an ideal place 

for LOtC. A majority of RECs in Karachi have at least one small garden inside their 

premises. Therefore, I chose gardens as a learning space as my primary focus for this study.  

During my first year of STEP in 2015, I visited two cities of Spain (Granada and Cordoba) 

arranged by the school for a field learning experience. This not only helped me to 

understand Islamic historical content but also provided me with an opportunity to engage in 
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experiential learning which would not have been possible through simply reading books on 

these cities. As a result of this experience, I decided that my goal for this practice based 

enquiry would be to engage my students in the learning experiences outside the formal 

classroom setup in places like gardens and to study the impact of this on student learning. 

Research Context 
 
I conducted this research in an REC situated in central Karachi, the largest cosmopolitan 

city in Pakistan (Balbo, 2005). Out of thirty-four RECs situated in the city, this REC has 

approximately three thousand students, making it the largest REC in Karachi. STEP 

students in Karachi go to different English-medium schools that offer various curricula 

such as the Board of Secondary and Intermediate Education led by the provincial 

government of Pakistan, the Aga Khan University Examination Board privately led by Aga 

Khan Education Services, and the General Certificate of Education.  

This action research was conducted over a period of ten weeks in which I taught grade 

seven students (fourteen boys and thirteen girls aged between thirteen to fourteen years). 

Most families were from a working class background. I taught them for three hours, thrice a 

week. My classroom was equipped with multimedia, tables and chairs and had enough 

space to accommodate twenty-five to thirty students.  
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I taught Unit 6.1 to 6.3 of STEP MSC curriculum published by Institute of Ismaili Studies, 

London. 
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Research Questions 
 
My primary focus in this research was to consider the use of gardens as sites of learning. 

Therefore, the following questions were explored in this enquiry. 

Main Question: How can visits to gardens be used to support students’ learning of the 

Muslim Societies and Civilisation (MSC) curriculum? 

Subsidiary Questions: 

1. Does learning through visits to gardens benefit students’ learning?  

2. Do STEP students see these visits as contributing to their learning? If so, then 

how does it contribute and if it does not then why not? 

3. What challenges do teachers and students face while teaching and learning 

outside the classrooms? 
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Chapter Two 

Literature Review 
 

In this chapter, I will discuss the literature that considers issues regarding the use of gardens 

both inside and outside REC premises to enhance student learning and critical engagement 

with the curriculum. I will provide the background and theoretical context to my study by 

evaluating Kolb’s (1984) Experiential Learning Cycle. Additionally, I will also discuss 

some challenges that teachers might face while arranging and carrying visits to gardens. 

Learning Outside the Classroom – The concept and understanding 
 
When I look back to my school days, one of my memories of being outside in an open 

space was visiting an orchard farm where I fell from a tree while climbing it. On that day, I 

questioned, ‘Why did I fall from that tree?’. It was due to my heavy weight that the trunk 

broke. The question is ‘Why did I learn a lesson after that particular incident?’. It was not 

that I was never warned by my teachers or parents to not climb trees or walls. The only 

thing which made me think about it was my experience of climbing and then falling off that 

tree. Is it necessary that one should first experience an event in order to learn from it? Can 

this experience be achieved in the classroom? What role can a place play in terms of 

students’ learning and engagement? These are some of the questions I will confer later in 

this chapter. 

LOtC has been defined by many educationalists as ‘any opportunity initiated by teachers 

and/or students to engage with alternative learning settings to compliment and/or to 

supplement the formal indoor classroom curricula’ (Malone, 2008, p.7). Thus, one may say 

that LOtC is learning outside the formal classroom setup by ‘bringing the curriculum alive’ 

(Beames et al., 2012). The question is how can the curriculum be made alive? Priest (1986, 

p.13) believes that ‘outdoor education is an experiential process of learning-by-doing, 
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which takes place primarily through exposure to the out-of-doors’.  Both Malone (2008) 

and Priest (1986) suggests that student learning can be enhanced through a ‘learning-by-

doing’ approach and this can be achieved by studying outside the four walls of the 

classroom. However, one may ask why there is a specific need to go outside the classroom 

to learn? Can learning not happen inside the classroom? Does LOtC discourage learning 

inside the classroom? Orr (2004) believes that if we want a better future for our students, 

they should be educated in the outside world, i.e. gardens, parks, green spaces etc., to have 

hands-on experiences. However, this does not ignore the inside classroom learning. But, 

through learning-by-doing, we can open up the classroom to the outside world for our 

students.  

Referring to the learning-by-doing approach, what places can be classified under LOtC? 

Does taking students out to a distant field trip come under this approach? Or merely 

conducting a class in the parks and gardens situated inside the school premises can be 

considered as LOtC? For fifty years, LOtC has been defined by the western English culture 

as, ‘any adventurous activity conducted in highly controlled environments far from the 

school grounds like rope courses etc.’ (Beames et al., 2012, p.4). However, a large scale 

study conducted in Scotland highlighted that ‘a significant barrier to schools providing 

outdoor learning opportunities is the assumption that students’ formal outdoor experience 

should occur some distance away from school’ (Ross et al., 2007, p.161). In countries like 

Pakistan where educational resources are few and schools rarely focus on outdoor 

education, this can be a barrier because such outdoor programs are costly and require 

professional skills to manage. Eaton (1998) also argues that learning is not attached to any 

particular place or pedagogy, it can occur in ‘any location’ outside the classroom whether 

in ‘localised school-grounds’ or outside the school premises. Thus, places like libraries, 
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gardens and parks located both inside and outside the school premises can be considered in 

LOtC.  

Different Learning Zones Outside the Classroom 
 
Higgins and Nicol (2002) divide the available learning spaces outside the classroom in to 

four different categories (Figure 2.1). These include school grounds, local neighbourhoods, 

day excursions and overnight stays. 

 

 

 

 

 

 

 

 

According to Higgin and Nicol (2002), outdoor learning starts from the school grounds 

where teachers can easily manage to provide their students with out of the class learning 

experiences. This zone consists of gardens and botanical parks inside the school premises. 

Places like parks, museums, gardens etc. which can be explored by students on foot come 

under the local neighbourhood zone. Zone three includes detailed field trips outside school 

premises, the organisation of which requires planning and transportation. The fourth zone 

consists of those field trips which require students to stay away from home for more than 
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one day such as cultural workshops, expeditions etc. This classification shows that outdoor 

learning starts first from the school premises that offer ‘tremendous potential for eliciting 

all kinds of learning’ gradually expanding to options like day trips outside the school 

premises and so on that ‘maximise the potential to learn’ (Beames et al., 2012, p.6). 

LOtC and the Impact of Gardens on Student Learning.  
 
The environment outside the classrooms has long been connected with the learner’s 

physical and mental development (Eaton, 1998). However, does LOtC mean just running in 

the fields and getting dirty in the mud? This section explores the literature where many 

authors and theorists have highlighted different advantages of LOtC in gardens. These 

include facilitating the development of physical, social and cognitive skills to increasing 

student engagement, curiosity, imagination, etc. According to Grahn et al. (1997), children 

who engage more in outside the classroom activities during the early period of their 

education can develop better both socially and physically. Researchers like Dillon et al. 

(2005) and Rickenson et al. (2004) also agree with the claim that LOtC helps students in 

their ‘individual growth and improvement in their physical and social skills’. However, is it 

necessary for students to go outside and interact with nature when they can learn about it 

inside their classrooms? In all good schools, student learning is limited to the paradigm of 

their curriculum. However, their curiosity and imagination are beyond the parameters of 

their school syllabus. According to Wait (2013), the thing which matters most is the 

experience which facilitates student engagement, their imagination and curiosity both 

inside and beyond their classrooms. Although students learn about the nature and its 

benefits in their classrooms, outdoor learning experience provides ‘direct and hands-on 

learning experience’ to students (Beames et al., 2012, p.2). Similarly, Louv (2005) believes 

that children who spend less time outside the classroom might suffer with a condition 
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called ‘nature-deficit-disorder’ due to which children start to lose interest in natural 

environment.  

Learning in gardens is beneficial as it is economical, convenient and more easily 

approachable (Waite, 2013). It does not require heavy technological tools nor does it 

involve traveling as gardens can also be found inside the school premises as well as outside 

the school grounds. Many educationalists define learning in gardens as ‘an instructional 

strategy that utilises garden as a teaching tool…based on experiential education 

pedagogies’ (Desmond et al., 2004, p.20). It can be said that teaching students outside the 

classroom in gardens helps them to gain better understanding of the taught topic and draws 

relevant connections with their previous experiences. Stein (2007, p.37) believes that 

‘learning has cognitive, social and emotional components, and developments in 

understanding of the brain suggest children need movement in order to learn effectively’. 

Thus, it can be fair to say that teaching students in gardens may provide students with 

opportunities to develop these components by engaging in different collaborative outdoor 

activities. 

Learning in Gardens and Experiential Learning 
 
One may ask ‘How do we understand this world as human beings?’. The answer is simple. 

By experiencing each of our five senses, namely sight, sound, smell, touch and taste. 

According to Higgins and Nicol (2002, p.8), the more ‘complex the experience, there can 

be more ways to experiencing it and knowing it’. Students can engage in the learning 

process when they are involved in an experiential behaviour. The senses therefore help 

them to connect such experiences with their practical lives. Thus, learning in gardens can 

be a medium which provides students with opportunities that help them to engage in an 

experiential learning process.  
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How does LOtC associate with experiential learning? Jarvis (2006), believes that any 

experience which helps learners to comprehend their real life issues comes under 

experiential learning. Gardens thus provide a natural premise outside the classroom where 

students can engage in learning-by-doing behaviour which can help them to comprehend 

their real life issues. The relationship between garden based learning (GBL) and 

experiential learning can further be discussed through Kolb’s experiential cycle.  

 

 

 

 

 

 

 

 

In this model, Kolb (1984) suggested that students’ experiences from outdoor activities 

does not really mean that they engaged in the learning process. It is because mere 

experience cannot be translated into learning by itself (Higgins and Nicol, 2002). 

Therefore, it is necessary to provide some assistance to the young minds in interpreting 

their experiences. There comes the role of teachers to engage learners into reflective 

practice to review the outdoor activities keeping the educational outcomes in mind. When 

the students make meaning with the help of the teacher by processing their experiences, 

they continually connect these experiences to their own social world to generate better 
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understanding of the experiences they are currently undergoing and make generalizations. 

Generalising helps students to make connections of that experience with their own social 

world. For example, studying in gardens enables students to appreciate the blessing of 

natural environment. This leads to the development of ‘positive environmental attitudes and 

actions’ in them (Wait and Davis, 2007).  However, the learning process will only be 

complete when ‘new learning is applied’ (Higgins and Nicol (2002, p.05). This model can 

help identify which experiences are educational, as not all experiences are same. Places like 

gardens outside the classroom help students to develop and re-develop their learning as 

described in this model.  

Challenges of LOtC in Gardens 
 
Following are some of the listed challenges which teachers might face while engaging 

students in LOtC in gardens. 

Budgetary Restraints 
 
According to Waite (2010), one major challenge in taking students outside the classroom is 

arranging the funds or having a limited school budget. Even with proper planning and 

preparation, most of the time teachers fail to arrange outdoor visits due to limited 

availability of funds from REC. Stevenson (2001), states that visiting gardens outside 

school premises can be costly as it includes costs for transportation, student meals and any 

other charges like entrance fees etc. It can be said that due to the pressure of extra 

expenditure, most of the schools are reluctant towards LOtC.  Moreover, it is also worth 

noting that availability of gardens inside the school premises can be a reasonable option for 

such schools which have budgetary issues (Dyment, 2005).   
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Planning and Preparation 
 
According to Kuh (2014), two most important challenges faced by teachers in teaching 

students outside the classroom in gardens is: lack of content planning and the lack of time 

(p.102). Before arranging any garden visit, it is important for a teacher to first prepare how 

this visit will connect to the content/curriculum. Time management is also important as 

most of the time ‘teachers get overburdened… with a tremendous amount of 

responsibilities’ (Kuh, 2014, p.103). Therefore, teachers should plan the garden visit before 

arranging it for the class.   

Safety and Security 
 
Over the past twenty years in Pakistan, the major sector which is affected by terrorism is 

education (Coughlan, 2015). Ensuring the safety of students is again one of the challenges 

faced by the teachers and school management in arranging any garden visits outside the 

school premises. Almost all the gardens in Karachi are open for public use. Therefore, 

taking care of the whole class can be a difficult task for the teachers. According to Dyment 

(2005); Han and Foskett (2007), a garden visit inside the school premises can be less of a 

security concern for schools and teachers as compared to visiting gardens outside the 

school premises. In countries like Pakistan, the GBL inside the school premises is not 

encouraged as not all schools have built-in gardens which limits the students to learn 

outside the classroom.  

Professional Development of Teachers 
 
According to Taylor et al. (2009); Waite (2010) most of the teacher’s reluctance to conduct 

garden visits outside the classroom is due to a lack of confidence, time and resources or 

sometimes due to the fear of student disciplinary issues. On the other hand, theorists like 
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Tabush and O’Brien (2003) believe that teachers are not solely responsible to take charge 

of teaching and learning of students outside the classroom. They believe that schools must 

provide proper continuing professional development (CPD) opportunities to their teachers 

so that they become confident and competent enough to design, prepare, plan and execute 

their lessons outside the classrooms.  
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Chapter Three 

Methodology and Data Collection Methods 
 

In this chapter, I will discuss the methodology I chose for my enquiry and the tools through 

which the data was collected. After which, I will discuss the data analysis method and 

ethical considerations followed by a discussion about the validity and reliability of my 

enquiry.  

Action Research 
 
Considering the nature of my study, I chose action research as my methodology in order to 

investigate how LOtC in gardens impacted students’ learning and engagement with the 

STEP MSC curriculum. The reason I chose this methodology lies in the definition of action 

research given by Hopkins and Ahtaridou (2008, p.47) that ‘action research combines a 

substantive act with a research procedure…disciplined by enquiry, a personal attempt at 

understanding while engaged in a process of improvement’. My focus in this research is not 

only to enquire and better understand the impact of LOtC on students’ learning but to also 

engage in a process of improvement and reflection which can help to ‘advance my teaching 

practice’ (Efron and Ravid, 2013, p.2).  While my active participation in the research 

process may be beneficial in improving my teaching practice, it may also affect the 

research negatively. According to Denscombe (2007, p.131), the researcher’s ‘necessary 

involvement … limits the scope and scale of research. The ‘work-site’ approach affects the 

representativeness of the findings’. In order to overcome my personal bias, different 

methods of data collection were employed which will be discussed later in this chapter. 

This methodology provided me with an opportunity to play an important role in my 

students’ learning and engagement process by developing lessons which suit their learning 

needs.  Even though this methodology was advantageous in many ways in terms of my self-
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improvement, it also has some limitations. Since the research was conducted in one class of 

a REC in central Karachi, the sample may not be representative of the population and 

findings of this research may not be generalizable. Another limitation of the research was 

time. During the field research and teaching practice (FRTP), I had only forty hours for 

teaching and collecting the data which was not enough considering the nature of my study. 

It was difficult to manage ‘teaching, planning, collecting the data…. reflecting and reread 

the data’ in this short span of time (Cochran – Smith Lytle, 1993, p.91). Overall, action-

based classroom research provided me with an opportunity to collected my research data by 

evaluating my own teaching practice.  

Qualitative Research 
 
I have conducted this study within the paradigm of a qualitative research approach. 

According to Lichtman (2006, p.4) any ‘systematic investigation’ which involves ‘social 

phenomenon and human behaviour’ comes under the qualitative research framework. It is 

qualitative because it depends on ‘findings arrived from real-world settings where the 

phenomenon of interest unfolds naturally’ (Patton, 2002, p.39), unlike quantitative research 

which relies mainly on numerical data and hypothesis’ (Lichtman, 2006, p.4).  

In regards to the above definition, my reason for choosing this approach was to collect and 

analyse the data in the ‘form of words (spoken or written) and visual images (observed or 

created produced) (Denscombe, 2007, p.286) via interviews, student classwork and 

participant observations. This approach allowed me to gather primary data in natural 

settings (Freebody, 2003), as my study requirement was to collect the experiences and 

perspectives of my students.  
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One of the drawbacks of this approach is that the research can be influenced by the 

researcher’s own biases as researchers generally engage closely in both collection and the 

analysis of the data. Therefore, in order to maintain consistency and validity (Golafshani, 

2003) three data collection methods were used in this small-scale research.  

Data Collection Methods 
 
In this part of the chapter I will discuss the tools through which I collected and validated 

my research data. In order to validate, I used a triangulation strategy which will be 

discussed in detail later in this chapter.  

Interviews 
 
According to DeMarrais (2004, p.54) the interview is a ‘process in which a participant 

engages in a conversation focused on questions related to the research study’. Interviews 

can be person-to-person or group interviews (Merriam and Merriam, 2009). During my 

research, I conducted two types of interviews; students’ focus group interviews and parent 

individual interviews.  

Students’ Focus Group Interviews 
  
Focus group interviews allowed me to interview more than one student in a given time.  

Denscombe (2007, p.173) asserts that focus group interviews are comprised of ‘small 

groups of individuals who are brought together by the interviewer (researcher) to explore 

their perceptions, feelings and ideas about the research topic’. During my data collection 

phase, I conducted two focus groups; Pre and Post garden visit interviews. There are a 

number of reasons why I choose this method. As described by Robson (2011, p.294): 

1. Focus groups help ‘in focusing on the most important topics and it is easy to assess 

the extent to there is a consistent and shared view’. 
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2. It provided an opportunity to those students who were ‘either reluctant to be 

interviewed on their own or those who thought they had nothing to say’.  

Both focus groups consisted of six students. I used non-probability ‘purposive sampling’ as 

a selection technique in which students were selected ‘on the basis of some personal 

attributes that was relevant to the purpose of the research’ (Denscombe, 2007, p.182). The 

rationale and criterion for selection was to include both male and female students who 

participate and/or do not participate as much in class to gather their views on LOtC. Each 

focus group consisted of eight open-ended questions (Appendix A and B), and lasted for 

fifty minutes to one hour. Extra time was also given to those participants who came late in 

the interviews. There are a number of reasons why I did not opt for the larger focus groups. 

As described by Denscombe (2007, p.181): 

1. ‘It could be difficult to control discussions in large focus groups as it could result in 

making of more splinter groups. 

2. It could be difficult to record and capture the input from every participant in the 

large group discussions’. 

Even though focus group interviews have many advantages, some of which have been 

discussed above, there are also some disadvantages of this method. Due to time constraints, 

a limited number of questions were covered in focus groups which resulted in collective 

and non-individual views (Sim, 1998, p.35). Sometimes extreme views or a view of 

particular participant dominated the other participant’s views. However, despite of these 

challenges both pre and post focus group interviews gave me in-depth views and ideas of 

students regarding LOtC in gardens.  
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Parents Individual Interviews 
 
I also conducted four individual parent interviews during my research. I interviewed each 

parent individually because ‘it provided me in-depth insights of their opinions without the 

influence of other parents’ (Denscombe, 2007, p.175). Another reason was their 

unavailability at the same time. It is worth mentioning that parent interviews were not a part 

of my original research design. However, after the first garden visit, I observed that many 

parents came forward and actively participated in the follow-up sessions of the visit. I 

discussed this with my research supervisor and it was decided that I should include parent 

interviews as a part of the data collection method. These interviews were semi-structured 

which means, interviewer (researcher) ‘was prepared to be flexible in terms of the order in 

which the topics were considered….and to let the interviewee (participants) develop ideas 

and speak more widely on the issues raised by the interviewer’ (Denscombe, 2007, p.176). 

There were nine questions for each parent (Appendix C) and each interview lasted for about 

fifty minutes to one hour. 

According to HMIE (2009, p.20), ‘Parents provide a distinct perspective on learning and 

teaching which can help teachers to improve students’ learning and for the parents 

themselves’. In Pakistan where the involvement of parents is crucial in students’ 

educational and leisure activities, I believe, it was equally important to also enquire their 

perspectives on the impact of LOtC in garden on students’ learning. 

Critical Friend Observation  
 
Apart from interviews, an important data collection method was my own observations 

about my classes. It is significant because my own observation would not ‘rely on what 

people say they do, or think…It draws on the direct evidence of the eye to witness events at 

first hand’ (Denscombe, 2007, p.206). However, it was a difficult task for me to take 
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reflective notes while teaching in action. Moreover, as a teacher-researcher, my role was 

significant in my research and my own bias could influence my research data. Therefore, to 

overcome these obstacles, I invited two ‘host teachers’ (teacher helper) as critical friends to 

observe and take notes during my teaching practice outside and inside the classroom. The 

role of a non-STEP host teacher in Karachi RECs is to assist STEP teachers in classrooms. 

Before letting the critical friends to observe my class, I arranged a meeting with them in 

which I shared the rationale and objectives of my research. The observers were then given 

an observation form (Appendix D) which was divided in to four categories; student 

engagement, historical understanding, administration and any other aspect. After each 

observation, I met my observers separately to have a ten to fifteen-minute post observation 

discussion. Critical friend observation provided me with a critical glance on both, my 

students’ learning and my own teaching practice which helped me to improve my future 

lesson plans.  

Reflective Journals (Teacher and Students) and Students’ Classwork 
 
Lastly, I used both students and my self-reflective journal as a tool for data collection in my 

research. Maintaining a detailed account of my classroom experiences allowed me ‘to think 

deeper in to the heart of my own words’ (Janesick, 1999, p.513) and make relevant 

connections with my other data collection methods. Student reflective journals provided me 

with an opportunity to ’gather qualitative data from learners, as well as from myself as a 

teacher….in researching the learning experiences and gaining key insights that can be 

difficult to document in other ways’ (Phelps, 2005, p.42). 

Data Analysis 
 
In order to examine my collected data, I used a ‘thematic coding’ approach. Thematic 

coding is a ‘generic approach for the analysis of qualitative data… it can be used as a realist 
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method, which reports experiences, meanings and the range of discourses operating within 

the societies’ (Robson, 2011, p.474). According to Robson (2011, p.476), thematic coding 

consists of five steps; ‘familiarising with the data, generating codes, identifying themes, 

constructing thematic networks and developing different concepts from the coded data’. I 

chose this method because it allowed me to make relevant connections between the data 

collected by re-reading it again and again. I transcribed all the data as soon as I collected 

them and then after my FRTP, I started to analyse my data using the transcripts of my 

interviews and observations. I started my data analysis by first generating the themes and 

then organising them into three colour-coded thematic categories.  

Triangulation - Testing and Validity of Data 
 
It is important for a researcher in the design, collection and analysis of their data to think 

carefully about validity i.e. how credible or valid any claims that are made. Can the 

evidence be believed? Has the researcher thought hard and conducted the data collection so 

that the data can really say something about what the learners really think, believe and 

experience. 

Therefore, in this research I used triangulation to validate my research data. According to 

Denscombe (2007, p.134) triangulation is the practice through which a researcher can view 

things from different perspectives. There are different types of triangulation used by 

researchers. The type I used is ‘Data triangulation’ in which I triangulated the students’ 

responses from the focus groups, with their classwork and reflections in order to find out 

what my students said emerged from what they did and whether what they said in the 

interviews was also what they said in their reflections. Further, I compared the critical 

friend observations and parent’s interview responses with students’ responses in order to 
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analyse data from more than one viewpoint (Golafshani, 2003). This analysis minimised the 

risk of influencing the data with my own bias.  

Ethical Considerations 
 
It is important for any researcher to follow the ethical codes while carrying out any research 

which involves people. Before using any data collection method in my classroom, I 

followed the ethical guidelines provided by British Educational Research Association 

(BERA, 2011). I assured that all the participants including parents had necessary 

knowledge about my research. For that I conducted an orientation for both students and 

parents in which I informed them about the topic and rationale of my research through a 

PowerPoint presentation (Appendix E). After the orientation both students and parents were 

given two separate consent forms (Appendix F and G) informing them about how and what 

type of data would be collected for my research. In these forms, participants were informed 

that they can withdraw their participation at any time during the research. Moreover, I also 

asked for consent from our STEP management and the parents for conducting two garden 

visits during the research (Appendix H and I).  

Restating the data protection guideline provide by BERA (2011, p.8) which states that 

researchers should ‘ensure that data is kept securely and that the form of any publication, 

including publication on the Internet, does not directly or indirectly lead to a breach of 

agreed confidentiality and anonymity’. For this, all the participants were given written 

assurances mentioned in the consent forms that anonymity will be maintained in terms of 

using any data collected from them. Therefore, I used pseudonyms of my research 

participants while representing them in my report. Further, to assure the safety and security 

of the data, I saved all the data in both my laptop and the external hard drive, which was 

protected with a password at all times.  
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Chapter Four 

Findings and Analysis 
 

During my research I conducted two garden visits; one outside the REC premises and the 

other inside the premises.  

 

 

 

 

 

 

In this chapter, I will discuss my research findings using three themes which emerged from 

the analysis of my data. For the reader’s convenience, I have italicised all the responses 

from the students’ reflective journal, focus group interviews, parent’s individual interviews, 

critical friend observation notes and my own reflections throughout the text. In this chapter 

I will first present my findings regarding students’ perceptions and thoughts about learning 

outside the classrooms. I will then discuss my findings regarding the benefits of garden 

visits on students’ learning and engagement with the curriculum. Finally, I will discuss my 

findings about the challenges faced by the teachers and students while teaching and 

learning outside the classroom. Throughout the discussion of my findings I will make use 

of the relevant literature to support my argument and make links between my findings and 

those of others. 
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Learners’ Perceptions about LOtC 
 
Before making use of the outdoors for teaching and learning, I asked my students in the 

first session of my FRTP how they like to learn best. Pashmina responded that ‘I love to 

participate in large group activities, I think I can learn best in that way’. Arwa replied ‘I 

also like to do group activities but activities like treasure hunt, I really like the most’. 

Several other students nodded positively on Arwa’s response which showed that they like 

to participate in scavenger hunt activities.  These responses indicate that first; students want 

to participate in group activities and second, they wanted to do activities which sometimes 

are not possible to conduct in four walls of the classrooms (like treasure hunt).  

Further, Mehak responded ‘I don’t like to read from curriculum books, I always imagined 

what if I travelled to that place and lived there, I think I learn best in that way’. Similar 

responses were given by Madiha, Bilal, Sara and Hiba that they do not like to read from the 

curriculum book in every class. Additionally, another student Inara responded ‘curriculum 

books make me feel like I am in a jail and reading is my punishment’. These responses of 

students suggest that they wanted to experience whatever they study in the class and 

discourage the habit of reading in their daily life. However, they specifically mentioned 

‘curriculum books’ in their responses which means they do like reading books but other 

than their school books. The question is ‘why do students not like to read their curriculum 

books?’. 

To answer the above question, in my first class when I asked students to take their books 

out they started making unpleasant faces showing that this was one of the most boring tasks 

for them. I asked them ‘why are you making such faces?’ Several students replied ‘Sir we 

do same practice of reading from the books in our schools and in our RECs, what’s the 

difference? This response indicates that their curricular schools and RECs usually follow 
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the traditional model of teaching and students are unhappy about this as this is the main 

reason of their boredom towards curricular learning. As I discussed in Chapter One that 

prevailing education system in Pakistan is more teacher-centric than student-centric.  

The above responses from students clearly indicated that they wanted to learn beyond the 

paradigm of the curriculum book. During their pre-garden visit focus group interview, 

when I asked ‘Do you want to go outside and learn? Why?’, students like Aayan and 

Faham replied ‘by going outside the classroom we feel fresh… and grasp the topic easily’. 

Other students Mehak, Inara, Faryal and Imaad responded with different reasons of 

studying outside the classroom: 

‘we have same environment on daily basis like we sit on the chairs and work on the 

table…. outside we can have variety of study environment …. like in parks we can do 

paintings and colouring as we will be surrounded with the sun light, natural air and 

all the natural things. In the class we can do colouring but then it feels more like we 

are in the examination halls’. 

The above students’ responses from the focus group interview illustrate how students 

perceive learning outside the classroom and how they distinguish it with the traditional mode 

of learning.  

Benefits of garden visits in students’ learning 
 

Learning Through Experience 
 
In order to understand the impact of learning in gardens on students’ learning, I looked at 

the data that was collected by two of my critical friends in their observation form. In the 

first garden visit which was conducted outside the REC premises in distant garden, one 

critical friend wrote ‘students wanted to go to different parts of the garden and they wanted 
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to touch different things. They asked many questions about the things there’. The second 

critical friend noted ‘students were taking keen interest in the subject taught to them. 

Moreover, they were exposed to reality’. These observations show that students were eager 

to learn and their interest in the subject increased when they were exposed to those things 

which were related to their taught topic. This is also evident from the post-garden visit 

focus group interview response. According to Abhyan: 

‘…by learning in gardens we experienced things by seeing, touching …like when you said 

during the garden task how you draw an arch, I made the shape of an arch through leafs as 

the shape of a leaf is similar to an arch’. 

Another student Faham shared a different thought. He said: 

‘…by studying in the garden we experienced medieval times in the present. As we studied in 

the schools…. there were no technological advancements in that time…so the students 

studied by sitting on the grass surrounded by trees just as we did during our garden visits’. 

The above students’ responses highlight two important aspects about their outdoor learning 

practice; first, students did experience and still want to experience more of what they 

studied in their curriculum books. Second, these garden visits brought the curriculum alive 

for students as they experienced whatever they studied in their schools about the medieval 

times. The curriculum discusses Islamic architecture across various dynasties in which 

features like domes, arches, minarets etc. appear in most of the architectural works. The 

gardens we were visited consisted of architectural structural that had similar features. 

Moreover, the students also picked up other elements from the garden like the arch-shaped 

leaf and connected it to medieval Islamic architecture. 
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Developing Team Skills in Students 
 
As previously discussed in Chapter Two it is claimed (Dillon et al., 2005; Rickenson et al., 

2004) that engaging students in outdoor activities can help to improve their physical and 

social skills. Additionally, improved social skills may also lead to the development of 

leadership and team skills in students. In the focus group interview that was held before the 

class visited the gardens, students were asked ‘How do you think can LOtC help you to 

enhance collaboration with your peers? Faham and Aayan reported that; 

‘…In school we know we have a teacher and some friends both outside and inside the 

classroom on whom we can depend on…outside we will not be bound to a room and we 

sometimes need to depend upon our whole class in completion of the task…’. 

Another student Mehak responded: 

‘…inside the classroom we normally work in our friendship circle but outside we have the 

opportunity to work with other classmates’. 

These were the responses which students shared before participating in any garden visit. In 

both garden visits, students were engaged in an activity in which they had to help their 

partner(s) in completing the tasks. In the first visit, which was conducted outside the REC 

premises, students were made to sit in pairs. One student was asked to describe the picture 

to their partner without facing him/her and other had to draw it as shown in Figure 4.3 

below.  
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Similarly, in the second visit students were divided into three groups. Each group was 

given a piece of text from their curriculum book which was placed at a distant point. They 

had to select one dictator who alone would go to that distant point, memorise as much as 

he/she could and then run back to their team to dictate it as shown in Figure 4.4 below. In 

order to complete the task, they needed to work in collaboration with each other as a team. 

My reflective journal entries reveal that ‘students were actively engaged as a team in this 

activity and were also helping those who struggled in completing of this task’. This shows 

that students were aware that if they wanted to win the task, they had to work as a team. 

 

 

 

 



P a g e  | 29 

 
 

 

 

 

 

 

 

 

 

The responses of students in the post-garden visit focus group interview suggest the same. 

In response to my question ‘Did garden visits enhance your collaboration with your peers? 

How or how not?’, Abhyan responded: 

‘…We know our class very well because we sit there daily. We did not know the garden 

area very well as it was our first time there and it was difficult to remember complex 

garden structure. To convey messages quickly, we had to find new routes and short-cut 

ways. Sometimes we had to trust our friends when they found a new way…’ 

Imaad responded: 

‘...I also like the second visit most where we were working as a team and one person was 

getting the message from a distance and we all were working together. I would not have 

been able to understand the difficulties Da’is may have faced if we had discussed about this 

sitting comfortably in the classroom. The experience of walking from one end to another to 



P a g e  | 30 

 
convey the message without technology in scorching heat gave us an understanding of da’is 

effort and their struggle…’ 

I noticed that in the follow-up session students not only shared their views about their visit 

experience but also were able to connect their experience with the taught topic. It is also 

evident from students’ reflective journal entries from the visit follow-up session where they 

reported, ‘from the second garden visit we learn how people in early centuries sent their 

messages to someone who lived far from them…. how the sender and the receiver worked 

in collaboration even though they live far from each other. This shows that not only did the 

students’ engagement with the topic increase, but they were also able to analyse the topic 

more critically by living the experience.  
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Stimulating Student Learning, Curiosity and Imagination 
 
As previously discussed in Chapter Two, it is claimed by Wait (2013) that students’ 

imagination and curiosity can be stimulated by the outdoor learning experience. In the first 

garden visit, there was an individual task activity for them to re-build an imaginary map of 

Carthage city (Unit 6.1 of MSC curriculum vol. II) Figure 4.5 and 4.6. 

 

 

 

 

 

 

 

 

 

Students drew different maps of the city by using their imaginary thoughts and different 

sights of the garden. My reflective journal revealed, ‘when I asked the students how did 

they manage to draw the map?’ Some students said, ‘We liked the circular fountain side 

situated in the middle of garden and we thought the centre of the city should be circular. 

Additionally, the critical friend observation notes revealed that ‘garden environment helps 

students in removing the barriers of their imagination and unlike in the classroom they 

participated in all the activities whole heartedly’. 
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In the focus group interview that was held after the class visited gardens, when the students 

were asked ‘How studying outside the classroom in gardens helped or hindered your 

learning? Imaad, Abhyan and Inara reported. 

‘…Both garden visits were different. we really enjoyed and learnt from drawing the city 

map task in the Frere hall visit…. there was no whiteboard, multimedia projector or books 

to guide us…the natural environment helped us to imagine and draw our city map.’ 

The other focus group participants also had similar thoughts as above. The students’ 

responses indicate that they learn best when they are completely engaged in their learning 

and imagination plays an important role. Moreover, spending some time outside in gardens 

led their imagination to the mediaeval times and made them feel like they were living in 

that environment.  

Moreover, parents also observed positive changes in their child’s academic performance 

after the garden visits. During parent’s individual interviews when parents were asked 

‘Have you seen any changes in student’s learning behaviour after their visit to the garden? 

one parent replied, ‘when my child returned home from the visit he started sharing his 

experiences at the door itself…he started to like history for the first time in all his REC 

years…’. Another parent shared,’…now my child waits for STEP class. I never saw her so 

excited for attending REC classes…’. Similar responses were given by two other parents. 

These responses indicated how the visit to garden not only enhanced student learning, but 

also brought about a positive change in their attitude towards learning. 
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Challenges Faced by Teachers and Students During Teaching and Learning in 
Gardens 
 
My analysis of the data revealed the challenges faced by both teachers and students in 

teaching and learning in gardens. I divided these challenges into two groups namely teacher 

challenges and student challenges.  

Student Challenges 
 
Noise, Heat and Distractions 
 
Although in the above themes, almost all students shared their views in favour of outdoor 

learning, however, students also faced challenges while studying outdoors in gardens. For 

example, Ali-Muhammad and Zeeshan highlighted in their reflective journal that ‘…. we 

got distracted by other people and heat distracted us from the given task’. Aaliya and 

Naheed shared ‘… it was very sunny and so we were feeling hot’. Even though students 

enjoyed and engaged in the learning process, they still faced certain challenges like heat 

and noise which they normally did not experience in the classroom. One could inquire 

about the students’ preferences for future outdoor visits, after having gone through this 

experience.  

In the follow-up session of first garden visit, when they were asked ‘How different you find 

learning in gardens with learning in classrooms?’ Seven students reported that ‘…learning 

outside in gardens is much better than in classroom…learning in classroom is too boring’. 

However, Sidra, Umer and Arifa complained ‘in class we have multimedia and AC but in 

garden there was no multimedia or any technology… and was very disturbing…’. 

The above student responses suggest that their preference is attached with their 

comfortability zone. They prefer classroom environment which is way better than outside 

as there is no noise, heat or distractions. On the other hand, they also prefer the outdoors as 
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they get bored inside the classroom. One may argue, do students want to study more 

outside than inside the classroom? This question will be discussed below. 

Learning in Gardens V/S Learning in Classroom 
 
In this theme I will analyse how often students want to go outside and learn. In the focus 

group interview that was held after the class visited and worked outside in the garden, the 

students were asked ‘Do you want to go outside and learn in gardens and parks every week 

or more than two times a month?’. Abhyan, Aayan and Inara reported that, 

‘…we think if you conduct more classes outside the classroom, it will make us concentrate 

less in the activities conducted inside the classrooms…. We will only think that activities 

outside the classroom are more effective than inside the classroom…’ 

However, Mehak and Imaad replied differently, 

‘…. I agree with Abhyan that if someday you didn’t show up then we will start expecting 

that the other teacher will also teach us in the same way (outside the classroom)’ 

The above responses indicate that students are completely aware about the pros and cons of 

the both learning inside and outside the classroom.  However, Mehak and Imaad’s 

responses reveal that although students enjoyed learning in outdoors, they also worried 

about surrendering to this way of learning. The students do realise that learning outside the 

classroom may not always be possible as not all the teachers follow the same pedagogy and 

therefore they were cautious of developing a habit of learning this way.  
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Travel Time 
 
Another challenge which emerges from the analysis of the data was the travel time during 

both the visits. The data also reveals students’ future preferences for such outdoor visits. In 

the first visit, students were taken to the garden in a private bus. 

 

 

 

 

 

 

The travel time from students’ home to garden was approximately one hour. My reflective 

journal entries revealed that students in the bus were busy making plans and predicting 

about their upcoming garden experience. However, some students seemed tired or low in 

terms of excitement. In the post-garden visit focus group interview students were asked 

‘Did travel make you feel tired or the distance lower your excitement?’ Three students 

reported that ‘…we didn’t feel tired at all but the distance increases the suspense that what 

will happen at the Frere hall gardens? How does it look like as we have never visited this 

place before’?  While other three students replied ‘…Yes Sir we felt tired but we were also 

excited throughout the visit from morning till afternoon…. because when we were going in 

the bus it felt like we are going on an expedition…but on the way back we felt very tired 

because traveling in the bus was tiresome’. 



P a g e  | 36 

 
The above responses indicate that although students enjoyed that travel from their home to 

garden, on their way back, the experience was not a pleasant one. This shows that for some 

students’ bus was not a favourable mode of transportation. Similarly, traveling time was 

also a matter of concern for parents. During parent individual interviews, when parents 

were asked ‘Were you satisfied with the transportation timings and arrangements made for 

the garden visit?’ Two parents reported ‘…the days and the timings were favourable as it 

was a weekend and the travel time from my home to the garden visit was not that much’. 

Similar responses were given by two other parents that distance and time was not a 

concern. 

The above response from the parents indicates that travel time and the day of the visit was 

not a matter of concern for the parents. Another important aspect which emerged in regard 

to the travel time was students’ preferences of their future visits. In comparison to the first 

visit, there was no travel included in the second visit as the garden was inside the REC 

premises. In the post-garden focus group interview, when students were asked ‘How 

different did you find these two visits?’, Abhyan, Aayan and Imaad replied: 

‘…we prefer inside the REC premises visit as it did not involve much travel and time. We 

went down, performed the task and then got back to our class. Instead at Frere hall, 

although the garden was bigger than the REC garden it involved travel and much more 

time…. we didn’t require any bus or extra material like water bottles or bags etc.…’. 

While Mehak, Inara and Faham replied differently, ‘…In terms of time, travel, 

refreshments, security and other additional facilities we may not prefer to go outside the 

REC premises. Inside REC gardens can provide much more secure than outside REC 

gardens’. 
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The above students’ responses indicate how they foresee their future outdoor visits. Travel 

distance and time play equally important role for parents as well as students. Moreover, 

students are also familiarising with the situation of safety and security in the country and 

therefore made choices based on these assumptions.  

Teacher Challenges 
 
Ensuring Control, Safety and Security of Students 
 
It was claimed that (Coughlan, 2015) in Pakistan, students’ safety and security as being a 

barrier in arranging any educational visit outside the classroom. The safety and security 

issue was also highlighted by the parents during their individual interviews when they were 

asked ‘what challenges, as a parent do you see in organising outdoor visits like these?’. All 

four parents gave the similar responses that, ‘… the foremost challenge was having a surety 

of our child’s safety…. we think ensuring safety and security of 25 students during the visit 

can be a challenge as these kids are young and controlling them in an open environment 

would not be an easy task even for an experienced teacher…’ 

The above responses indicate that although parents were not part of the visit, they were also 

concerned about safety of students as controlling the students and ensuring their safety 

could be challenging even for an experienced teacher. This was further evident when 

parents responded to the question ‘what challenges did you face in sending your child to 

this garden visit?’. Two parents replied, ‘…first, the question was again the security. Once 

we got the surety from you, we discussed this with our husbands as they were also 

concerned about children’s safety. We were also satisfied once you sent the field trip form 

in which everything was mentioned….’. Two other parents gave similar responses that other 

than security they did not face any challenges. 
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The above response highlighted that safety is the foremost concern of parents. Both critical 

friend observation points also highlighted the same. They mentioned some of the observed 

challenges during the visits which include ‘handling students during the activity, 

maintaining discipline during the visit, convincing the parents and taking care of risk and 

security issues’.  

Moreover, the above responses also highlight some important barriers which I discussed in 

the chapter two (see page 10) that professional development is necessary for a teacher even 

though a teacher is experienced. As I discussed, most of the teachers are reluctant to 

arrange outdoor visits due the control issues. Therefore, teachers’ professional development 

in arranging these outdoor visits is necessary to overcome this obstacle.  

Planning and Preparation 
 
I thoroughly prepared for both the visits in advance, even before the FRTP. The important 

areas that were closely analysed were content planning, time management, activities and 

tasks during the visit and most important the relevant connections of these visits with the 

taught content. Even though with all these preparations some issues incurred during the 

visit and planning was one of them. As one of the critical friend highlighted in his 

observation sheet, ‘…coordination among the groups was not good during the first visit’, 

‘many students were busy in their mobile phones during the task… some were so excited 

that gathering them in one place was very difficult’. Another critical friend highlighted, 

‘….in one of the activities during the first garden visit students were given more time to 

complete their task…. They completed early and then they started taking selfies from their 

cell phones rest of the time…’ 



P a g e  | 39 

 
She further highlighted in terms of planning the visit, ‘…I should have explained the 

activity before the class so they listen carefully and follow the instructions …’ 

The above responses from the critical friend highlighted that time management and 

planning was the second important challenge in conducting outdoor visits. As I discussed in 

Chapter Two (see page 10) that before conducting any such visits it is important to look 

after all the areas including time management and activity planning so the teacher does not 

get stressed-out and over-burdened during the visit.  

Budgetary Challenges 
 
I discussed in Chapter Two that budget can be an issue in arranging and conducting outdoor 

visits as sometimes these visits become costlier than anticipated (see page 8). However, this 

was not a challenge in the two visits conducted. In fact, parents and REC management were 

very supportive in terms of the provision of funds. During the parent individual interview, 

they reported that: 

‘…apart from safety and convincing parents, we don’t think that there were any serious 

challenges which made me think about sending my kid to this garden visit. The charges for 

the visit were favourable as students normally spent that much amount in a week on their 

day-to-day expenses… Instead we are happy that our kids went out and at-least learned 

something…’ 

The above responses indicate that parents were satisfied with the cost of the visit. 

Moreover, transportation was also provided by the REC management which was excluded 

from the charges of the garden visit. Students were instructed to bring their own lunch with 

them. Therefore, the only expense left was the cost of the garden ticket and the exploration 

area around the garden. Luckily, the garden was free for the school students and under age 
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children. Therefore, the budget was not a challenge at all in arranging this outdoor garden 

visit. 
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Chapter 5  

Discussion and Conclusion 
 

This chapter will discuss three broad themes that have emerged from the findings and 

analysis chapter. I used relevant literature to support my discussions on these themes which 

are: 1. Learning outside in gardens v/s inside the classroom 2. Gardens inside v/s outside 

the school premises and 3. Learning across the curriculum. 

Learning Outside in Gardens V/S Inside the Classroom 
 
As discussed in Chapter Four, the data revealed that a majority of the students wanted to 

learn in an environment which would not be bound to the four walls of the classroom. The 

data also indicated that by teaching beyond the four walls of the classroom, students 

experienced though learning-by-doing (Priest, 1986) whatever they study in their 

curriculum books. Does this give an impression that students do not want to study in the 

classroom environment or their learning does not take place in the four walls of the 

classroom? In countries like Pakistan where students’ world is contained in guided 

schooling, (UNICEF, 2003) it can, therefore, be assumed that students’ real-life learning 

might not take place in such a schooling environment. However, the findings were 

unexpected and suggest that students had a different opinion for both learning inside and 

outside the classroom.  Students believe that too many outdoor visits would make them 

concentrate less on the inside the classroom sessions. It can be said that even though 

students preferred to learn outside the classroom, they were also aware about the 

consequences of learning outside the classroom. A possible explanation of this result may 

be that students’ might not completely want to abandon their inside the classroom learning. 

Goffinet (2012, p.01) highlighted that students do not prefer to go outside to learn due to 
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certain types of fears such as ‘fear of bugs, fear of strangers, fear of dirt’ etc. This was 

further evident from the findings that although students enjoyed both garden visits, some 

students complained about heat, noise and distractions. This means that students do prefer 

to go and learn outside the classroom but due to the fear of these natural challenges like 

heat, noise and distractions, they discourage the idea of regular visits to outdoor spaces like 

gardens.  

Gardens Inside V/S Outside the School Premises 
 
Another important aspect which the findings and analysis of data suggested was students’ 

preference of learning in gardens outside and inside the school premises. Higgins and Nicol 

(2002) believe that outdoor learning starts from the school grounds where teachers can 

easily manage to provide their students with out of the class learning experiences. The 

findings also indicated that students felt more comfortable learning inside the school 

premises garden instead of outside the school premises. Does it mean that students’ 

learning may not take place in the gardens situated outside their school in a distant 

location? Beames et al. (2012, p.06) believes that students feel more secure and attached to 

the garden inside the school premises as ‘majority of their formal learning takes place’ in 

these school grounds rather outside the school premises. It was further evident from the 

findings that considering the law and order situation of the country students find staying in 

gardens inside the school premises safer and more secure instead of outside. Students also 

consider travel time and the cost as their prior reason of making school premise gardens as 

their first preferences. Therefore, I believe that student learning does take place in the 

gardens outside the school’s premises, however, gardens inside the school premises have 

greater implication on students’ lives which makes them feel more secure and comfortable 

that help them to engage in the learning process.  
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Learning Across the Curriculum 
 
Another important aspect which emerged from the findings and analysis was how learning 

in gardens used to meet the curricular and learning needs of the students. Wait (2013) 

believes that one way of meeting the students’ learning needs is to link the content of the 

outdoor learning directly with the taught curriculum.  During both the garden visits (inside 

and outside the school premises) I planned and conducted these tasks and activities which 

were relevant to their topic (MSC unit 6.1 to 6.3) so that the students are not just engaged 

in an activity but they also are able integrate that garden experience with their curricular 

learnings. It was evident from the findings and analysis that students were not only able to 

connect their garden visit experiences with the taught curriculum but these outdoor visits 

help them to make connection with the learnings from their secular school curriculums. 

One can argue what was it about learning outside that could not be accomplished in the 

classroom? Additionally, what was it that stopped learning from being boring for these 

learners? As seen in the findings students expressed positive views on learning inside the 

classrooms because of the availability of facilities and technology in the classroom. 

However, learning in these four-walls every single day can become monotonous for the 

students. Higgins and Nicol (2002) believe that outdoor learning environments like gardens 

provide students a soothing platform where they can explore things creatively. Therefore, it 

can be fair to say that taking students outside in gardens can enhance their engagement with 

and learning of the curriculum. Moreover, from both garden visits, students were able to 

understand the difficulty people had in early times in sending and receiving long distance 

messages, and student creativity and imagination for Islamic architecture was also 

enhanced. This shows that students were successfully connecting certain topics they had 
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learnt about in their secular school subjects like geography, history etc. with their outdoor 

learning experience.  

Conclusion 
 
The aim of this research was to investigate how LOtC in gardens help student learning of 

MSC curriculum in Karachi RECs. Analysis of the findings revealed that LOtC in gardens 

can be used to support student learning especially in the context of Pakistan where students 

hardly engage in outdoor learning experiences due to the safety and security issues.  The 

data also revealed that students were able to make relevant connections of these visits with 

their taught curriculum topics. Parents also encouraged garden visits as they observed a 

positive attitudinal change in their children towards learning. Moreover, these outdoor 

visits also had a positive impact on the class attendance as students started to take active 

interest in taught topics and discussions.  

However, the findings also indicate that students prefer to visit inside the school premises 

garden instead of outside the school premises. The reasons they gave for this preference 

were their concern for safety and security, un-willingness to travel long distances and travel 

cost. The rationale behind this preference was students’ safety and security, travel time and 

cost concerns. The reason students felt more secure in their own school grounds was also 

discussed and it was concluded that they feel a sense of belongingness to this place. The 

research also revealed a number of challenges which were incurred to both students and the 

teacher during garden visits outside the school premises which includes planning, 

preparation, safety and controlling of the students. 
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Limitations and Recommendations  
 
Due to the limited sample size and the time, this research and its findings may not be 

generalizable to a larger sample size of the students (Robson, 2011). Moreover, as it is 

discussed above that the research was carried out on the specific REC students. The future 

research can be conducted in other REC context where researcher may be able to 

investigate more areas of LOtC. Moreover, I conducted only two outdoor student visits 

during FRTP period to explore the impact of LOtC on students’ learning. Therefore, more 

visits can be conducted in future for further exploration of the impact of LOtC on students 

learning.  
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Appendices 

Appendix A 

PRE Garden Visit Focus Group Interview Questions with Students 

 

Questions 

1. Do you want to go outside and learn? Why. 

2. Did you ever get a chance to go out and learn? How did this experience help you 
in your learning? 

 

3. If you get a chance to study outside the classrooms in gardens, what would you 
prefer? To study in the classroom or outside the classroom? 

4. Is there anything which hinders your learning by studying outside the classrooms 
in gardens? 

5. Do you think studying in an open environment outside the classrooms like in 
gardens enhances your learning about historical facts and events? 

6. Do you think visiting gardens helps you to better relate your learning with the 
MSC curriculum? How? 

7. How do you think can LOtC help you to enhance collaboration with your peers? 

8. How will you compare and see places like gardens with your classrooms? 
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Appendix B 

Post Garden Visit Focus Group Interview Questions with Students 

 

Questions 

1. How was your overall experience of the garden visit that was conducted last 
week? Please share some of your experiences? 

2. In the garden task, how did you manage to draw the map? 

3. How studying outside the classroom in gardens helped or hindered your 
learning? Why. 

4. Do you think this garden visit helped you in understanding curriculum topics 
better? 

5. Did garden visits enhance your collaboration with your peers? How or how not? 

6. Do you want to go outside and learn in gardens and parks in every week or more 
than two times a month? 

7. Did travel make you feel tired or the distance lowered your excitement level? 

8. How different did you find these two garden visits (inside and outside the REC 
premises)? 
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Appendix C 

Parents Interview Questions 

 

Questions 

1. Do you think by visiting gardens students can enhance their historical learning? 
Why and why not? 

2. Have you seen any changes in student’s learning behavior after their visit to the 
garden? 

3. Do you think, classes should be conducted outside the classrooms in the field and 
gardens? Why and why not? 

4. According to you what should be some of the challenges face by the students 
while visiting gardens? 

5. In your opinion, should REC or STEP ITREB encourage garden visits for the 
purpose of learning in future? 

6. As a parent, what could some of the challenges be in organizing outdoor visits 
like these? 

7. Did you face any challenges in sending your child to this garden visit? What 
were they? 

8. What are some of the challenges faced by students when coming to a field trip? 
Can you share some of their concerns? 

9. Were you satisfied with the arrangements made for the visit to garden 
(transportation/timings etc.)? 
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Appendix D 

Institute of Education, University College London (IOE-UCL) 
Secondary Teacher Education Program (STEP) 
MTeach Research Practicum: Karachi, Pakistan 

For the Period: January to April 2016 
 

Critical friend’s Observation sheet 

 

Date of Observation: ___________________ Name of the Critical Friend: ___________________ 

 

Location: Frere Hall Garden, Bagh-e-Jinnah, Karachi | Central REC Visit. 
________________________________________________________________________________ 

Please answer the following questions 

 

Student Engagement 

1. Did you observe any significant impact on students’ learning by visiting gardens outside 
the classrooms?        Yes        No   

a. If yes, kindly mention these effects: 

_____________________________________________________________________________ 
 
_____________________________________________________________________________ 
 
_____________________________________________________________________________ 
 

2. Do you think during the visit; students’ frequency of asking questions increases as 

opposed to studying in the classrooms? Yes             No   

 

3. Do their questions become more insightful and practical? Can you give some examples? 

_____________________________________________________________________________ 
 
_____________________________________________________________________________ 
 
_____________________________________________________________________________ 

 

4. Were the activities conducted during the visits flexible? Yes            No   
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5.  Can you give any evidences of these visits in enabling better understanding of the 

curriculum?  

 

 

__________________________________________________________________________ 

 

__________________________________________________________________________ 

 

__________________________________________________________________________ 

 

6. How did this visit bring about a change in student’s perceptions of learning? Can you 
give some examples? 

 
__________________________________________________________________________ 
 
__________________________________________________________________________ 
 
__________________________________________________________________________ 

 

Historical Understanding 

1. Did you observe that students were exposed to diversity of ideas, people, places and 

time periods during the visits of gardens? Yes   No   

a. If yes, kindly elaborate: 

 
__________________________________________________________________________ 
 
__________________________________________________________________________ 
 
__________________________________________________________________________ 

 
2. Do you think students by visiting gardens, will be able to generate the ability to 

understand and appreciate what life was like for people who lived in a different times 

and places? Yes        No   

a. If yes, kindly elaborate: 

 
__________________________________________________________________________ 
 
__________________________________________________________________________ 
 
__________________________________________________________________________ 
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3. Do you think visiting places like gardens helps students to develop their historical 

interpretation of an event from the history?  Yes     No   

a. If yes, kindly elaborate: 

 
______________________________________________________________________ 
 
______________________________________________________________________ 
 
______________________________________________________________________ 

Administration 

1. List some of the challenges you observed during these visits? 

 
a. ___________________________________________________________________ 

 
b. ___________________________________________________________________ 

 
c. ___________________________________________________________________ 

 
d. ___________________________________________________________________ 

 
e. ___________________________________________________________________ 

 
2. According to you, what should be some of the measures to overcome such challenges? 

 

a. ___________________________________________________________________ 
 

b. ___________________________________________________________________ 
 

c. ___________________________________________________________________ 
 

d. ___________________________________________________________________ 
 

e. ___________________________________________________________________ 
 
 

3. Do you like to take your students on a field trip? Why? /Why not? 

__________________________________________________________________________ 
 
__________________________________________________________________________ 
 
__________________________________________________________________________ 
 
__________________________________________________________________________ 
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4. Do you think these garden visits should be encouraged by the REC managements or 

ITREBs? Why? /Why not? 

__________________________________________________________________________ 
 
__________________________________________________________________________ 
 
__________________________________________________________________________ 
 
__________________________________________________________________________ 

 
5. Do you think students’ safety and security can be one of the concerns?  

 

__________________________________________________________________________ 
 
__________________________________________________________________________ 
 
__________________________________________________________________________ 

 

Any other aspect 

Kindly share any other observations or suggestions (if any)  
__________________________________________________________________________ 
 
__________________________________________________________________________ 
 
__________________________________________________________________________ 
 
__________________________________________________________________________ 
 
__________________________________________________________________________ 

 

 

 

Date: ________________     Signature: ________________ 

 

 

 

Thank You - 
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Appendix E 
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Appendix F 

Institute of Education, University College London (IOE-UCL) 
Secondary Teacher Education Program (STEP) 
MTeach Research Practicum: Karachi, Pakistan 

For the Period: January to April 2016 
 

Student Consent Form 
Dear Student 

This consent form is to ask you whether you would like to participate in the research which I will be 
conducting in our lessons. This research is for the completion of my MTeach degree from IOE-
UCL. My research is about how students’ learning can be enhanced outside the classroom 
environment and how students respond to the places they learn in outside the classroom.  

If you are willing to participate in my research, kindly fill-out the following form 

 
Researcher: Ahmad Amirali 

Email: aamirali@iis.ac.uk | a.amirali.14@ucl.ac.uk 

Please Initial the Box 

1. I confirm that I am aware about the aim of this study.   
 

2. I was given an opportunity to ask questions about this study and 
I also received additional information about the study. 
 

3. I am aware that my participation in this study is voluntarily and 
I have given an opportunity to withdraw at any time, without 
any penalty. 

 
Please Tick ( 9 ) the appropriate box          Yes   No 

 

1. My participation in this process is voluntary and 
I understand that I am free to decline to answer any  
question or discontinue the interview.     
 

2. I agree to participate in the interviews which will be audio 
record. 
 

3. I understand that my classroom work will be use in the  
research report and my identity will remain anonymous.  

 
 _________________   ____________________   ___________________ 
  Name of Participant   Date      Signature 

 
__________________   ____________________   ___________________ 
  Name of Researcher   Date      Signature 

mailto:aamirali@iis.ac.uk
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Appendix G 

Institute of Education, University College London (IOE-UCL) 
Secondary Teacher Education Program (STEP) 
MTeach Research Practicum: Karachi, Pakistan 

For the Period: January to April 2016 
Parental Consent Form 

Name of Student: ______________________________________  Grade: VII 

 
REC: Central Karachi 

Dear Parent/Guardian 

This form is to ask you for your consent for your child to participate in STEP MTeach research 
study. I would like to ask you to indicate your consent for your child to be involved in my research 
by signing at the bottom of this letter. Your signature will confirm the following and indicate that 
you are happy for your child to participate in this small-scale research enquiry. 

1. I have attended the parent orientation meeting for this research study. I am aware that this 
research will be conducted by Ahmad Amirali who is studying to be a STEP teacher at the 
IOE-UCL. I have had an opportunity to clarify all my questions on his topic which is about 
how students’ learning can be enhanced outside the classroom environment and how 
students respond to the places they learn in outside the classroom. This research will be 
carried out for the period of 10 weeks. 
 

2. I acknowledge that all information collected through photographs and audio recording of 
the classes and by conducting interviews will be used for his MTeach research purpose 
only. I also realize that confidential and anonymity will be maintained throughout the 
research process. I am aware that my child will be able to choose to withdraw from this 
research at any time by informing the STEP teacher-researcher. I also understand that I too 
can withdraw my consent for my child to be involved in this study at any time.  I 
understand that this research project has received ethics clearance from the department of 
Culture, Communication and Media at the IOE-UCL. 

Thank you for taking time to read this consent form 

Yours Sincerely, 

Ahmad Amirali 

Email: aamirali@iis.ac.uk | a.amirali.14@ucl.ac.uk  

To be complete by Parent or Guardian 

Please tick ( 9 ) appropriate box 
 

Yes – I would like my child to participate in the STEP MTeach practicum research.  
 

No – I would not like my child to participate in the STEP MTeach practicum research.  

 
_____________________   ___________________   ________________ 
Name of Parent/Guardian    Date     Signature 

mailto:aamirali@iis.ac.uk
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Appendix H 

Institute of Education, University College London (IOE-UCL) 
Secondary Teacher Education Program (STEP) 
MTeach Research Practicum: Karachi, Pakistan 

For the Period: January to April 2016 
Academic Director Consent Form 

Dear Madam 

This consent form is to seek your permission for allowing me to conduct my field research in 
Central REC that falls under ITREB Pakistan. This research is for the completion of my MTeach 
degree from IOE-UCL. My research is about how students’ learning can be enhanced outside the 
classroom environment like gardens and how students respond to these places.  

Kindly fill the following form to indicate your consent for allowing my research to be conducted 

 
Researcher: Ahmad Amirali 

Email: aamirali@iis.ac.uk | a.amirali.14@ucl.ac.uk 

Please Initial the Box 

4. I confirm that I am aware about the aim of this study.   
 
 

5. I was given an opportunity to ask questions about this study and 
I also received additional information about the study. 
 
 

6. I am aware that my participation in this study is voluntarily and 
I have been given the right to withdraw at any time, without 
any penalty. 

 
Please Tick ( 9 ) the appropriate box      Yes          No 

 
4. Any visits to gardens made outside the REC premises have been  

arranged under the consensus of ITREB/STEP Pakistan.     
 

5. I am aware that the garden visits which are being arranged for the REC 
students is the part of Ahmad Amirali MTeach Research. 

 

 
 
 ___________________ ____   _______________    ______________ 
 Name of Academic Director   Date                 Signature 

 

 _______________________   ____________________   _____________ 
      Name of Researcher     Date                     Signature 

mailto:aamirali@iis.ac.uk
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Appendix I 

Institute of Education, University College London (IOE-UCL) 
Secondary Teacher Education Program (STEP) 
Mteach Research Practicum: Karachi, Pakistan 

For the Period: January to April 2016 
Parent Consent for Garden Visit (outside REC Premises) 

 
Name of Student: ___________________ Grade: VII                                 REC: Central REC 
 
Dear Parent/Guardian 

This form is to ask your consent for the participation of your child in a field trip for STEP MTeach 
research study. You can indicate your consent for your child’s involvement in this trips as part of 
the research study by signing at the bottom of this letter. Your signature will confirm the following: 

A field trip been arranged as part of their curriculum study and my MTeach research on Saturday 
February 06, 2016.  

The venue will be Bagh-e-Jinnah (Frere Hall, Karachi). Students must reach at the main door (in 
front of roadside fountain) of the Central Jamatkhana by 9:30 am. The students will return by 1:30 
pm. 

Please Note: 

1. Transport will be arranged by the STEP ITREB. 
2. Students may bring their own water bottles/light refreshments/food items with them. 
3. In terms of dressing, kindly make sure students follow formal dress code just as they come 

in REC. (No t-shirts, tight jeans, short uppers, heals, tattooed shirts, long shoes, etc. 
will be allowed). 

4. We recommend students may not bring their Cell/Mobile phones or any such valuable 
gadgets with them. If in any case they carry these items with them, it will be at their own 
responsibility. STEP, ITREB or I myself will not be liable in case of the loss or theft of 
such gadgets. 

4.5.  Students are strictly not allowed to wear any kind of jewellery during the Field Trip. 

Thank you for taking time to read this consent form 

Yours Sincerely, 

Ahmad Amirali 

Email: aamirali@iis.ac.uk | a.amirali.14@ucl.ac.uk | Contact No. +92 332 7926993 

To be complete by Parent or Guardian 
Please tick ( 9 ) appropriate box 
 
            Yes – I would like my child to participate in the STEP MTeach research field trip.  
 
             No – I would not like my child to participate in the STEP MTeach research field trip.  

 
______________________   __________________   ___________________ 
  Name of Parent/Guardian    Date     Signature 

mailto:aamirali@iis.ac.uk

